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Interdisciplinary is, for example, not just a
question of putting several fields together, so
that individuals can share their specialized :
knowledge and converse with one another
within their expertise. It is to create in sharing a
field that belongs to no one, not even to those
who create it. What is at stake, therefore, in this
inter-creation is the very notion of specialization
and of expertise, of discipline and
professionalism. To identify oneself with a
position of specialized knowledge, to see
oneself as an expert or as an authority on
certain matters, even and especially on artistic
matters is to give up all altempts at
understanding relations in the game of power.
To survive, to live with heterogeneity, artists are
necessarily polyvalent in their skills, their
function, their role—so polyvalent, | would say,
as to make the very label of ‘artist’ appear
simplistic and reductive. The idea of being an
artist vs. . being an art administrator, an
academic, or a scholar, for example, is as B

untenable as the idea of defining oneself
according to labels and formulas. B
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(Trinh T. Minh-ha, When the Moon Waxes Red, 1991, p. 108).
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How does the form and appearance of a text affect its
reception and reading? What might a textual /exicon
look like that encompasses both the visual and verbal
aspects of text production? Can the blending of texts
(e.g. stories, poems, images, etymologies, essays, and
quotations) create evocative bricolages and hypertexts
that stimulate learning and research? How might
different artistic and authorial selves and voices occupy
the same textual product? Can autoethnographic
accounts and life histories further the artist’s
awareness of the self and society? Can re-writing the
past inform and transform the present? Can the textual
process transport the artist-researcher (the bricoleur)
into new domains of awareness and being? How can
the bricoleur (the collagist) transform the conventional
‘book’ product into an artefact or work of art? What
forms of representation are available to the artist-
researcher through new and old technologies (e.g.
desktop publishing and the printing press)? What
audiences exist for these types of textual
performances? These questions represent a cross-
section of my interests in text production.

Scallywag Learning Tours
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“This is my starting point: “|f we are to approach ... a
no  meaning can  be text, for example, it must
determined out of context, have ... an edge Take
but no context permits this text. What is its upper
saturation” {Derrida, Living edge? (Derrida, Living On:
QOn: Border Lines, 1979, p. Border Lines, 1979, p. 81).
81).

P,

T

This project is about making texts. Unusual texts. And

&)

through making texts, making meaning(s). Unusual mean-

ing(s). This project explores the visual, verbal, and fextual

{tactile} aspects of text production through arts-based in-

A
%

F
"

guiry and doing textuality. This is as much a pedagogy as

L) 5/
Y -

a process for making arntefacts. Whilst researching the

.

TER
e
=

work of others is important, the emphasis here is on mak- )
“If we are to approach a

text, it must have an edge”
(Derrida, Living On:
Border Lines, 1979, p. 83).

ing texts and generating meaning—on construchivistic,

—
o

Bl
o

hands-on, self-directed, learning. This is the work and

F

30

"L“"

mindset of the artist-pedagogue rather than the academic-

expert. It prides itself on a DIY {do-it-yourself) and HAG

e
o4’

»

{have-a-go) attitude that defights in the transitory, experi-

mental, and eclectic encounter. This is important. If | think

L

.

of myself as an academic or a thecrist | will operate within

&

this construct, as perpetuated and passed down through

=R

the ages. But if | think of myself as an artist-researcher

’

“A book neither begins
nor ends: at most it
pretends to.” ... ‘Every
method is a fiction.”
(Derrida, Living On:
Border Lines, 1979, pp.
96-97).

What does a ftitle
entitle, designate, delimit?
Does it designate
something other than what
it entitles, ie., the thing
‘entitled,’ the text or book?
Or something other than ‘Marginalia’
itself?" (Derrida, Living On: (Eco, The
der Lines, 1979, p. Name of the
Rose,
1980/1998, p. “When a text quotes and
w 76). requotes, with or without
Knobel & Honan, 1998, p. 127). It starts with how | name el f o quotation marks, when it is
" e written on the brink, you
start, or indeed have
7 v 2 : already started, to lose
possibilities rather than limitations. How it ends is any- Sy \ RN “‘One never writes in ong's your footing. You lose
tig ' L own language or in a sight of any line of
foreign language” demarcation between a
(Derrida, L : text and what is outside it”

and artist-pedagogue, a flaneur and cultural critic, a

"YW,
X

vagabond and tourist visiting and happening upon mean-

T

: "':,e

ing(s) and text(s) during a semi-guided learning adven-

_ "?h“(
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ture, | may just be able to generate different types of

A

knowledge and different types of textuality. | may just be

ol

able to find new paths cutside and beyond the hegemonic

.
-

(‘:'A /]

structures that, as Henry Giroux suggests, delimit and re-

b
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strict the kinds of realities, knowledges, and texts that |

=
A

can possibly imagine and possibly produce (as cited in

7 ;:—‘r

myself and how | construct that identity, and it continues

with how | approach my texts and how | open them up to

oneg’s guess: but fhat's the point. The Postmaodern

Pedagondage (ie. the vagabond-tourist-pedagogy) is

about possibilities not conclusions; questions not an- : '_ . Ry : Border Lines, - . P (Derrida, Living On:

swers; massy-texts (Marcus. 1998} not structured theses. o ' e ol 107). Border Lines, 1979, pp. e
' A 81-82). Translatons

Introd uctlon

And it is this notion, this inversion, that turns learing,




.theéducatio nal
estabhsh ment

pedagogy, and research on its head, seeking as it does
the disordered, irational, uncertain, and inchoate over
and above the ordered, rational, certain, and concrete.

This is a posi-pedagogy and a post-text (Ulmer, 1885).

As a form of research and textual practice, The Fostmod-
em Pedagondage attempts to level out the logocentric
tendencies, in education and elsewhere, that privilege the
verhbal over the visual, the rational over the irrational, the
ordered over the disordered, the cognitive over the affec-
tive, the two-dimensional aver the three-dimensional, and
the thesis over the non-thesis (i.e. the non-permissible
and illegitimate). A post-pedagogy transcends these divi-
sions and, like Gloria Anzaldua (1887) suggests, occupias
the border zones, beyond the orthodoxy of the institutional
commen sense, in the disorientating and habit-shattering
fringes where the old regime makes little or no sense.

Here, possibly, something different can be found... m

“Human heings’, nofed Cornelius Castorfadis in
1982, ‘cannof accept Chaos and accept it as
Chaos, they cannot stand up straight and confront
the Abyss™ (Bauman, 1885a, p. 13).

This is how the world is. We live with chaos as
the encompassing condition of our lives. We learn
to work through it. With luck, we emerge from it.

(Jonathan Raban, Passage to Juneau, 2000,
London: Picador, p. 187)

Uncertainty

R
E

Searching
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For the writer, to undo the work of
death means to deconstruct, to
dislocate the entire system of
Western rhetoric. Bathing everything
with meaning, ‘like an authoritarian
religion which imposes baptism on
whole populations,’ this system has
always aimed at ‘banishing from
discourse the scandal of nonsense’
and 1its 1mperative 1s still the
‘desperate filling-in of any blank
space which would reveal the void of
language’ (L’Empire, pp. 90-92).
Denouncing such an operation leads,
in Barthes’s case, to a definition of
literature as ‘consciousness of the
unreality of language.’

(Trinh T. Minh-ha, When the Moon Waxes Red, 1991, p. 212)
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‘A reader risking disorder so that something else might happen’ (Low & Palulis,
A Letter from Derrida, Journal of Curriculum Theorizing, Spring, 2006, p. 47).
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