means even though [ am not a trained artist, publisher. or

axpert in such media.

Similarly, the prose texts will reflect a have-a-go attitude
and be inspired by the random bits and pieces of text that
| find and create through the meaning-making process. |
do not intend to read everything. My accounts (like all ac-
counts} will be fractured, incomplete, tentative, partial,
and situated — and not definitive claims at truth. In fact, on
a different day, in a different mood, under different cir-
cumstances, a different text would result. It is by illusion
and trickery that texts appear internally coherent. authors
create narrative logic by establishing seemingly unchang-
ing or definitive selves, positions, or realities. But like lce-
T suggests: “Shit ain't like that” (Bedy Count, 1992). |
don't have a definitive self or a definitive reality. My mind
is seldom made up and seldom certain of anything. My

texts will reflect this {poststructural) uncertainty.

This philosophy should free me from the burden of claim-
ing absclute authority or masguerading as an expert. It
should also free me from narrative certainty, narrative co-
herence, and narrative logic. My mind does not reflect
these attributes — nor will my texts. Therefore, | want to
establish the freedom to explore without predetermined
borders or fixed outcomss. | want to follow my intuitions
and impulses wherever they take me. | want to ‘collapse
discipling into invention’ (Ulmer, 1985) and rage against

the nea-liberal and madernist machine (hell yeah).
Research Methods
All three texts — the EfseJesus, Madman, and Manifesto —

are pedagogically-driven, meaning-making, ludic exer-

cises: meditations, of a sort. They are all text-based in-

Endnotes

"In 1990 | left art school after a dispute over my ‘prose paintings’ and tumed my at-
tention to writing prose. | literally left ‘art’ behind, threw away my pads and brushes,
and took a new direction. However, beginning with my Honours thesis in 2008 (titled:
Mystory — Raging Against the Mass Schooling Machine), and now, | am once again
adapting the guize of my farmar art-self and marging my lave of writing with my leve
of art, image-making, and hybrid textualities. In fact, | now approach my writing from
the perspective of the artist-researcher and artist-pedagoque: the heuristic herme-
nautic. That's what this arfefact (art + fact) is all about: art (image, and aestheticism)
and faction {pblurring fact and fiction): messy, hybrid, oxymoronic texts: part art, part
writing, part anything {goes). Arf(e)facts.

Photograph

Photograph: "You can look the author in the eye, but he can't return your gaze.' taken
by Andrew Miller, late 2006, in the bathroom, in a rental house, in Happy Valley
(where we suburbanites are all very happy), in Adelaide, South Australia. Repro-
duced with permission of the narcissist / camera-gazer.

His farker loved secrts and codos. He romembers his
fether teling bum abour the Rosetta Stone that Napo-
lecry's so'diers had found n the mua of the MNile Toe
stone was aated rom arcund 200 BC and was clearky
& buvien marker, and so s three inscriptions were de
ducea o he dentical ong 0 hieroghyphs, one n de
rotic Egyotian, and one in Greek Since wwo of the
ssrpzhions could he reacd, here al kst weas The macoe
key 17 e mystenes of the Pharachs and the soorer
lere of the Cities of the Dead. Bver 5o, his father told
i, ook Champollion, blane Fronch ingost &nd
code-breaker, fourteen years to decipher the message
ulhe slones.

(Tumer Hospital. Dwe Preparations for twe Plague
2001

‘... | define postmodern as incredulity toward metanar-

ratives’ (p. xxiv). “The answer is: Let us wage a war on

totality...” (p. 82). (Lyotard, The Postmodern Condition,
1979/1984)

“The greatest crimes against humanity (and by humanity) have been
perpetrated in the name of the rule of reason, of better order and
greater happiness” (Bauman, Postmodern Ethics, 1993/1995, p. 238).




“Chance and chance
alone has a message
for us. Everything
that occurs out of
necessity, everything
expected, repeated
day in and day out, is
mute. Only chance
can speak to us. We
read its messages
much as gypsies
read the images
made by coffee
grounds at the bot-
tom of a cup” (Kun-
dera, The
Unbearable Light-
ness of Being, 1984 /
1999, p. 48).

quiries that use multiple bands and multiple media to
generate laaning and meaning. The text production proc-
ess and the text products that result are equally important
elements of this pedagogical {para-eclectic-al} research
method. They all partake in learning CHAQS, where one
minar decision here, one aesthetic alteration there, can
have generative and cumulative effects on all learning
and textual avartts to follow.

MNone of the texts will shy away from this Chaocs or estab-
lish a learning trajectory to negate the anarchy and uncer-
tainty at the centre of life or at the centre of leaming (the
figurative band [ — ] is testimony to this pragmosophy).
Each text wil fly full-faced at Chaos, not to excuse sloppi-
ness or laziness, but to seek alternative knowledges and
alternative textualities. To fook efsewhere for meaning

whife acknowledging thaf alf meaning is provisfonal.

An ideology of tourism and vagabondage will drive each
text. The Postmodem Pedagond(age) travels unasham-
edly towards uncertainty rather than away from it. As a
semi-guided form of constructivism, pedagondage seeks
possibiliies not certainties, and is as much about de-
sacialising, wi-doing, and un-becoming as re-socialising.

re-making, and transforming.

The post-pedagogy seeks new ways of building meaning,
building texts, and building selves. Texts become the en-
actment and media of a8 new pedagogy, an aris-based
pedagogy., where learning occurs through text {and art)
production and self-directed, semi-guided, constructivism.
Such a pedagogy is chance-diiven—nol question-
contained. It sesks questions—not answers. It moves
away from order and dredges the depths of disorder.

There are no predetermined destinations here—no ques-

References

Barthes, R. (1990). The Pleasure of the Text. Oxford: Basil Blackwell. (Original work
published 1973).

Blackburn, S. (2005). Oxford Dictionary of Philosophy (2nd ed.). Oxford: Oxford Uni-
versity Press.

Boomer, G. (1988). Metaphors and Meanings: Essays on English Teaching by Garth
Boomer (B. Green, Ed.). Victoria: Australian Association for the Teaching of
English (AATE).

Brooker, P. (2003). A Glossary of Cultural Theory (2nd ed.). New York: Oxford Uni-
versity Press.

Brown, L. (Ed.). (1993). The New Shorter Oxford English Dictionary: On Historical
Principles (Vol. 1, A - M).

Childers, J., & Hentzi, G. (Eds.). (1995). Columbia Dictionary of Madern Literary and
Cultural Criticism. New York: Columbia University Press.

Collins Australian Compact Dictionary. (2003). (4th ed.). Glasgow: HarperCollins.

Collins Australian Dictionary. (2005). NSW: HarperCollins.

Collins English Dictionary. (n.d.). Place of publication unknown.

Derrida, J. (1976). Of Grammatology (G. C. Spivak, Trans.). Baltimore: Johns Hop-
kins University Press. (Original work published 1967).

Dictionary of Art. (1996). (Val. 7). London: Macmillan.

Freire, P. (1996). Pedagogy of the Oppressed (M. B. Ramos, Trans.). London: Pen-
guin. (Original work published 1870).

Gleick, J. (1990). Chaos: Making a New Science. London: Cardinal. (Original work
published 1988).

Lévi-Strauss, C. (1966). The Savage Mind (G. Weidenfeld. Trans.). Chicago: Univer-
sity of Chicago Press.

Macquarie Budget Thesaurus. (2004). NSW: Macquarie University.

Macquarie Concise Dictionary. (2006). (4th ed.). NSW: Macquarie University.

Marcus, G. E. (1998). Ethnography through Thick and Thin. Princeton, New Jersey:
Princeton University Press.

New Shorter Oxford English Dictionary: On Historical Principles. (1983). (Vol. 1, A -
M). Oxford: Clarendon Press.

Oxford English Dictionary. (1989a). (2nd ed. Vol. V, dvandva - follis). Oxford: Oxford
University Press.

Oxford English Dictionary. (1988b). (2nd ed. Veol. IX, Look - Mouke). Oxford: Oxford
University Press.

Snyder, |. (1998). Hypertext: The Electronic Labyrinth. Victoria: Melbourne University
Press. (Criginal work published 1996).

Turner Hospital, J. (2004). Due Preparations for the Plague. Sydney: HarperCollins.
{(Original work published 2003).

Ulmer, G. L. (1985). Applied Grammatology: Post(e)-FPedagogy from Jacques Derrida
fo Joseph Beuys. Baltimore: Johns Hopkins University Press.

Ulmer, G. L. (1989). Teletheory. Baltimore: Johns Hopkins University Press.

“There is always the hope that ‘research’ will
lead you to some obscure place that is an undis-
covered gem. The researcher as tourist”
(Schlunke, Bluff Rock: Autobiography of a Massacre,
2005, p. 209).

‘Modern practice stands out from other practices for its obsessive preoccupation with

ordering, and all ordering is about neat divisions and clear-cut categories, casting all

ambivalence, automatically, as the prime and the most awesome of weeds’ (Bauman,
B Life in Fragments, 1995, p. 219).




tion-led, thesis-contained, rationalist-trajectories to follow
(fuck no). This is messy research that produces messy
texts and messy learning pathways (Marcus, 1998). The
vagabond-tourist is more interested in what might turn up
and what might happen than settling for neat packages,

neat structures, and convenient lies.

At the heart of this research method is a fascination with
the spiritual, metaphysical, ontological, pedagogical, epis-
temological, axiological, ethical, radical, and textual. | am
interested in creating texts that are evocative and mean-
ingful—pragmatic and radical—in a neo-liberal age, an
age otherwise addicted to money, economics, and con-
sumer goods at the expense of deeper and messier co-
nundrums at the heart of human existence. | WANT MORE

THAN MONEY. | want love, stability, and cohesion.

Finally, this research can be described as discor

research, ludic research, and episodic research,

‘delights’ in the transitory and chance-driven en

Research is arranged around the rubric of bricolage (or
constructivistic bricolage), eclecticism, and dilettantism, a
stream of consciousness-like research that values the hy-
brid, the polyvocal, and the multi-sited. This is a holistic
research strategy involving the body and mind, the cogni-
tive and affective, the spiritual and material, and art and
language. It hopes to produce innovative and evocative
textual artefacts that blur the boundaries between art and
prose, creative writing and academic writing, image and
idiom, books and blogs, and genres, discourses, and
practices (refer “Personalising Ethnography” [up next] for

mare on this).

In fact, one of the unspoken names of this process is

Gripping Idiocy. Gripping idiocy is simultaneously about

R
E

Searching




‘clutching’” and ‘discavering’ the Seff (the idiosyncratic),
and gripping, clutching, and making sense of the sernse-
fess {idiocy). It is also about creating ‘gripping’” and ‘com-
pelling’ idicfects (personal texts) while 'un-doing’ and
‘disturbing’ sociofects (social texts). Both terms—gripping
and idiocy—signify in multiple directions — just like, alas,
The Postmodern Pedagondage, which drifts and tours

simultaneously. It's a kind of ‘gonzo’ ethnography.
Positionality

Teaching is a political activity {Apple, 2004, Freire, 1996,
hooks, 1984): so too is studying. The research strategies
and lzarning theories students adopt while undertaking
doctoral studies position them in various ways. Maost stu-
dents, through fear of failure and/or deeply ingrained edu-
cational habit, follow orders: they are un-critical of the
institutions  that seal their credentials. This “student’
means to do his fair share of talking and telling. This re-
verses {and egualises) the usual teacher-student dichot
omy which typically positions students as incapable and
ignorant rather than capable and knowing {i.e. as passive
recipients of expertly-mandated curricula). The Master
speaks and the disciple listens (fabufa rasa). The Master
acts and the disciple mimics. The Master transmits and
the disciple receives. Students, too, need to work against
the grain of habit, their own and the system’s, to find their
own voices (Boomer, 1988, Freire, 1998). As Derrida
{1967/2005, p. 37} suggests: “The disciple must break the
glass, or better the mirror, the reflection, his [or her] infi-

nite speculation on the master. And start to speak.”

Garth Boomer (1988, p. 118) writes: “The schools of the
Western world are generally predicated on the inability of

students. The confidently able student presents a threat.
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Politics & Teaching...

Michael Apple {2007,
July 9) notes that teach-
ing {5 a political activity
whether we like it or not.
It can both affiim and
empower o demean and
disempower. The sorting
and ordering of students,
for instance, can either
empower of demean
depending an its use.

Finley {2005, p. 692}
writes: “As an educator, |
want to encourage chil-
dren to learn early to
become lifelong activists
who are equipped for
guerrilla warfare against
oppression by virtue of
their ability to name their
appressors, dispute op-
pressive practices that
are stereotyped or sys-
tematized into seeming
normality, imaging a life
lived otherwise, and then
construct and enact a
script that shifts them
into an alternative space.
Art, in any of its various
forms, provides media
for self-reflection, self-
expression. and commu-
nication between and
among creators and au-
diences. Performing so-
cial change begins with
artful ways of se=ing and
knowing ourselves and
the wordd in which we
live.”

Against the grain...

“It is difficult to  swim
against the tide. But this
is our most difficult task if
our position in history is
nat to preserve the past,
but to change the present
to create the future”
{Freire, as cited in Mcin-
emey, 2004, p. 12).

g e £

s L ‘_-‘ e

en

=7

X B S
ce-
okt e
.'1'-.

Ll

7

]

s 0T

Genevieve: This is the way it happens: a certain
name, a certain phrase, a face in the crowd—minute,
unpredictable things—and she can feel grief in her
finger joints, armpits, groin. It breaks out like a fever.
It swells and throbs, a contagion of loss. So she tries
not to miss anyone. She tries not to get close to
anyone she might come to miss. She works long
hours, she stays on the road, she keeps moving, and
moving on, she keeps changing one unlisted phone
number for another, she does her best to be
unreachable and to gather no moss (p. 140).

Genevieve (to Tristan): “Travel writing reveals more

about the observer than the place observed. In that
sense, it’s autobiography, don’t you think?” (p. 157).

{Turner Ilospital, Due Preparations for the Plague, 2004)
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“The question ... now
asked by the profes-
sional student, the
State, or institutions of
higher education is no
longer ‘Is it true?’ but
‘What use is it?’ In the
context of the mercan-
tilization of knowl-
edge, more often than
not this question is
equivalent to: ‘Is it
saleable?’ And in the
context of power-
growth: ‘Is it effi-
cient?”” (Lyotard, The
Postmodern Condi-
tion, 1979/1984, p.
51).

In requiring our students to be incompetent so that we can
teach them, do we spread bharbanty?” The same, | sug-
gest, can be said of universities, which herd and direct
students in various ways. The classical dissertation—with
its formulaic structure: introduciion — fiterature review —
methodology — findings — discussion — conclusion (Kamler
& Thomson, 2006, p. 91}—is one such way. Faculties,
schools, subjects, majors, minors, grades, GPAs, tran-
scripts, lectures, tutorials, essays, exams, fees, and other
ordering and sorting techniques are other such ways. Cer-
tain knowledges and certain educational experiences are
thereby excluded from university curricula (such as BAs

from some modern-day universities).”

| therefore mean to reposition myself as a confidently able
shdtomt artisi-researcher (and artist-pedagogue) rather
than a lowly, inept, and passive student. | intend to enact
my teaching theories and practices through the kinds of
learning activities | adopt as a learner and the types of
texts and curricula | invent for myself as a ‘postmodern
pedagond.” This does net preclude the necessity for dia-
logue with more experienced learmers, where “learning is
faiking and teaching is fistening” (Darling-Hammond,

2007, July 10). As a teacher, | believe wholeheartedly in

" Livic Dobrez (2007, July 10) reminds us that contemporary
universities have themselves been 'done in' by the ‘profit mo-
tive’ of ‘consumer capitalism’ {i.e. neo-liberalism). Global con-
sumerism, in this sense, has led to ‘postmodemity’ not away
from it. Postmodernity is not a fad but a product of historical
processes, despite the rhetorics of neo-liberalists and neo-
conservatives to suggest othenwise. Universities, Dobrez re-
minds us, are rapidly changing: market forces, user-pays princi-
ples, non-elected deans, managerial chancellars, competitive
funding amrangements, and publication quotas are redefining
university principles and practices. The 'commercial tum’ {e.g.
accountability, vocationalism, topic relevance, core subjects,
semesterisation, etc) has turned universities into ‘Educational
Supermarkets’ that compete far customers (.. students). The
terms ‘choice’ and 'excellence’ now mean the opposite of what
they once did. In shart, Dobrez suggests, we went from ‘Em-
pire-nationalism’ to ‘Simpsons-consumerism’ ovemight,

Against the grain...

"Hawing taught against
the grain, and having
discovered the source of
S0me oppression, prag-
matics and survival may
require us to return to
the oppressive regime.
But at least now, it will
be a witting compromise
containing a time bomb”
{Boomer, 1988, p. 181).

“With all our
post-modern
capacities to
see infinite
complexities
and intertextu-
alities, in the
end we need to
pre-empt  and
fo act We
need to strive
towards at
least an interim
or temporary
Utopia, if we
are not to be-
come self-
indulgent spec-
tators on the
one hand or
despairing  ni-
hilists on the
other”
(Boomer, 1989,
p. 12, my ital-
ICS).

Entries

Textaments

Nodes
Networks
Textographies
Art(e)facts

minIaYs BrisIcAc perings

Text fragments, Nodes, & Networks:
discrete textualities & fextaments.

This EiseJesus doesn't so much ‘ex-
plain’ the intentions and ideologies of
my creative products as create the in-
tentions and ideclogies of my creative
products. This text is a meaning mak-
ing endeavour, an arts-based (Finley,
2005), narrative inquiry {Chase, 2005)
which seeks to generate texts and
meanings through art, writing, and hy-
brid blends of each. As such, this text
is a series of texts: a perscnal diction-
ary of sorts; an information retrieval
system; a collection of fragments; a

textbook;, a scrapbook; an encyclo-

paedia; a bricolage—a textament that
brings a host of thearies and practices
to the textproduction process. It is
through making these entries {these
deposits and openings—these nodes)
that | am making myself and making
my texts. | am writing and imagining
myself jiafo being. | am writing an g
iMoo me: | am meing. | am me{aning
making. | am me{diatiing between

texts, selves, theories, and practices.

This assemblage process and struc-
ture is inspired, in part, by the textual
fragments” of Roland Barthes’
{(1973/1980) The Pleasure of the Texf;
the textual 'bands’ of Jacques Der-
rida’s (1974/1986) (Glas; the ‘multidi-
rectional’ and 'nonlinear formats of

dictionaries and textbooks, and by
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the benefits of arts-based inquiry and pedagondage—as a
learner, | mean to try them on for size. As Marilyn Coch-
ran-Smith {1891, p. 280} points out, “teaching is funda-
mentally a political activity in which every teacher plays a
part by design or by default” The same, of course, can be
said of students; although in the case of students it is
much harder to act in potentially radical and liberating
ways given that the system is designed to negate such
attempts (Boomer, 1988). Try writing a dissertation in any
other way than the formula outlined above and see what

happens!

Hermeneutics is about interpreting the texts of yesteryear,
heuristics is about inventing the texts of tomorrow. The
Postmodern Pedagondage does not downplay the impar-
tance of interpretation and critique, but it does ‘play-up’
the importance and value of transformative and inventive
educational activities and encounters. Reproduction
makas way for invention and mimicry makes way for
thinking and feeling. Most importantly, pedagondage is
about learning to think, feel, act, and be in personally
relevant and meaningful ways (Delors, 1986} in a number-
centric, consumer-oriented, morally-bankrupt, nec-liberal

age. Boomer (1988, p. 3) writes:

In Londen, Nancy Martin and Harold Rosen were my
chief supervisors, teachers and critics. | owe them much
for introducing me to a plethora of mind-blowing, habit-
shattering texts and for their superh teaching, but it is for
one simple but profound attitude that | am maost in their
delit. They, and their colfeagues, tfreafed e as ifl had a
mind and ey encowaged me to use it [my italics].
Whether or not other teachers in my past had done this, it
was my perception and experience that this was happen-
ing for the first time. { was being allowed fo think my
thoughits [y italics]. The challenge was to get my ideas
straight. | was not being tested on the ideas of my teach-
ers and the texts they presented, but on what | made of
what they said in relation to my own experience and
ideas.

Hermeneutics: noun 1.
the science of interpreta-
tion, especially of the
Scriptures. 2. the branch
of theology that deals
with the principles of bib-
lical exegesis. 3. Pfi-
fosophy a. the study and
interpretation of human
behaviour within  the
structures of society. b.
the study of the meaning
and purpose of life; exis-
tentialism.

{Macquarie  Dictionary,
2005, p. §69}

Heuristics: adfective 1.
serving to find out; fur-
thering investigation. 2.
{of a teaching method)
encouraging students to
discover for themselves.
(Macquarie  Dictfonary,
2005, p. 671}

Heurism noun the heu-
ristic method or principle
in teaching. —heuwrist,
nour

{Macquarte  Dictfonary,
2005, p. 671)

“Heuretics refers
to creative proc-
esses of discov-
ery and invention
such as those
that have been
enjoyed by arts-
based research-
ers who have
consciously

brought the
methodologies of
the arts to define
new practices of
human social in-
quiry” (Ulmer, as
cited in Finley,
2005, p. 684).

Also: McLu-
han & Fiore,
The Medium

is the Mas-
sage, 1967.

‘I had a strict rule,
which I think secret
services follow, too:
No piece of informa-
tion is superior to any
other. Power lies in
having them all on
file and then finding
the connections.
There are always
connections; you
have only to want to
find them” (Eco,
Foucault’s Pendu-
lum, 1988/2001, p.
225).

other media that offer information in
readily retrievable and accessible
‘bites' and ‘chunks,’ such as encyclo-
paedia, travelogues, fiing cahinets,
and hypertexts (Aarseth, 1997).

| do have practical and ideclogical rea-
sons for assembling my research in
this bric-a-brac fashion. Firstly, this
method {(and outlook) allows me to re-
search, colfate. and rstrieve eniries
quickly and easily, and to (re)arrange
them in any direction and through mul-
tiple media. Secondly, this method
{and practice) allows me to expand
entries indefinitely as a kind of ongoing
scrapbook or workbook while having
no {set} commitment to conclusions or
answers, just questions and possibili-
ties. Thirdly, this method {and disposi-
tiom) allows me to treat new entries
and new sections {new drofferes) as
independent texts with their own for-
mats, designs, artworks, contexts,
prose styles, and agendas: their own
discrefe textualities (homo-, bi-, or hei-
ero-fextualy (Schlunke, 2005, p. 16).

Most  importartly, however, this
method (this praxis) allows me to es-
cape the conceptual and physical bar-
riers that surround the construction
and composition of the traditional
‘chapter.’ ‘essay,’ or ‘thesis’ product,

whereby particular formats and con-

ventions dictate what goes info the text
and thus info the head {as knowledge).
Such templates, whilst informative and
instructive, whilst safe, also dictate a
certain type of learning and thinking; a
certain way of framing the world, of
framing knowledge, of framing the text;
a particular ‘rationality’ that dismisses
all other types of thinking (feeling) and
writing; all other ways of being (meing)
and seeing. Interesting asides, for in-
stance, have no ‘'home’ — no ‘place’ —
no ‘voice’ —and no 'legitimacy’ — in the
typical university essay ar thesis. Such
gllusions are typically dismissed as
imelevant and indulgent or demoted
and banished to footnotes and end-
notes {which few people read).’ A dic-
tionary-scrapbook-bricolage, on  the
other hand, allows me to add new en-
tries at will. no matter how obscure or
incheate, no matter how absurd or
poignant, and to build on them without
worrying about arguments, themes,
and narrative logics. When confronted
with an essay, for instance, the writer
usually delimits content an the basis of

the research topic. All else is ignored.

By contrast, an encyclopaedia or dic-

tionary can allow for a vast array of

"and yet. ironically, this text also indulges
in footnotes to highlight the ier-textual
nature of all information and all knowledge,
and to make links to other nodes of knowl-
edge and learning.

‘...  want to unknit
how we know some-
thing, | want to un-
ravel how stories can
both fix ideas (and so
our ways of knowing)
and intimately and
intricately undo those
certainties. My hope
is that a gap, a space
of improvisation, will
be found, where
stories emerge that
speak of how they
have been produced
but also something
more’ (Schlunke,
Bluff Rock, 2005, p.
14).




After nearly thirty years in education, | began to find
my own voice [my italics]. Tentatively at first, but with
growing confidence, | began to break free from the kind
of academic writing which tended to paste together strips
of other people’s words. Looking back now, if | had to boil
down all | have learnt about teaching and learning into
one injunction for beginning teachers, it would be this:

*  Always fteach in the knowledge of the pulsaling, in-
tentional minds before you. Let that knowledge per-
meate everything you do.

Once my infention had taken grip in London, my me-
diated conversations with great thinkers through texts
changed in nature. | was not taking their thoughts and
accumulating information; rather, | was using their
thoughts to construct my own understanding of English
teaching and leamning.

And it is this type of heuristic learning that this learner-
teacher means to promote: not to spite tradition, but to

enrich it...m

Ancient manuscripts, Lima, Peru

cunt n. Taboo. 1. the
female genitals. 2. Of-
fensive slang. a woman
considered sexually. 3.
Offensive  slang. a
mean or obnoxious
person. [C13: of Ger-
man origin; related to
Old Norse kunta, Mid-
dle Low German kunte]
(Collins, n.d., p. 380)

God n. 1. Theol. the
sole Supreme Being,
eternal, spiritual, and
transcendent, who is
the Creator and ruler of
all and is infinite in all
attributes; the object of
worship in monotheistic
religions. ~interj. 2. an
oath or exclamation
used to indicate sur-
prise, annoyance, etc.
(and in such expres-
sions as My God! or
God Almighty!).
(Collins, n.d., p. 651)

disparate and sesmingly contradictory
entries to circulate without condemna-
tion (such as God and cunt in the
same text). Similarly, there are no
overbearing narrative threads like
plots, arguments, chapters, or reviews
to restrain these entries from forking
off in any direction. They have no loy-
alties and no obligations. They can
stand alone, distinct and idiosyncratic,
and speak for themselves (as nodes),
or gather together and speak amang
themselves (as networks), depending
on the intentions and purposes of the
fext, entry, user, or collector. Such a
structure allows me to amass con-
cepts, tarms, texts, theories, and prac-
tices and to use them, alter them,
examine them, learn from them, or
discard them as { fike. It allows me to
personafise, {relclaim, and bastardise
entries for my own purposes. To cre-
ate artfe)facts; part art, part word, part
paper, part interface, part fact, and
part fiction. It allows me to research an
ever expanding array of possible
sources of inspiration and intrigue (like
ar artist} without committing to lengthy
dissertations on each entry (like a dif-
effanfe) or pretending to be an ‘expert’
or “autherity’ of any kind {(fike an idiof
savanf). This is not the work or mind-
set of the academic. This is the work
and mindset of the nventar—the ax-

plorer, the fextographer, the bricoleur,

the hack—and the artist-researcher. It
i5 the work and mindset of the chame-
lean (the shape-shifter) that washes its
hands of certainty and welcomes ir-r-

a-ti-o-n-a-l-i-t-y (format: Uimer, 1985).

It is a new type of thinking. An applied,
grammatclogical, experimental type of
thinking (Ulmer, 1965). A type of think-
ing that involves invention and trans-
formation not  convention and
reproduction. Where knowledge leads
to, not from, the Abyss.

Clearly, what this semi-guided, con-
structivisfic, bite-sized, feamting safan
offers by way of freedom with the one
hand it snatches back with the other,
by creating a new wor{lid (word-world)
order that regiments the text (itinerary)
no less stringently than the thesis for-
mat, but for iconoclastic, artistic, and
pragmatic reasons. Vertigo and dread
(may) emerge as the artist-researcher
wanders at large in an endless array of
leamning tunnels that never cohere into
a sensible theary or argument: no final
solution or destination to amest the
senselessness that ultimately erases
all knowledge and all certainties; the
terrifying ‘fact’ that we are all just slabs
of meat with no more rime nor reason
than the next biclogical entity, the next
frightened creature, flailing and fighting

for life against the inevitability of death;,

The postmodern /
Neo-liberal world:

‘...be prepared for
constant change;
don’t get too commit-
ted to anything too
soon; keep your
options open; hang
loose; wait and see —
you never know
what’s coming next’
(Mackay, Advance
Australia Where,
2007, p. 170).
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‘Postmodernism thus understood is not modernism at its end but in the nascent state...’

(Lyotard, The Postmodern Condition, 1979/1984, p. 79).

‘Print also taught us
the straight-line disci-
plines of reading and
writing which led to a
tendency to admire the
rational at the expense
of the emotional, and
to think in formal, logi-
cal, straight lines that
serve us well in many
contexts, but not all
(which is why Edward
de Bono had to rein-
troduce us to lateral
thinking)’ (Mackay, Ad-
vance Australia Where,
2007, p. 102).

the terrifying fact that no text will save
us from the abyss or bring order to the
chaos. That each new thought {(entry,
and self} is just another mutation
struggling to overcome the disgrace of
death, to proleng life, to make mean-
ing. to negate absurdity, and to erase
reality—the reality that there is no
meaning, no order, no cohesion, and
no rational reason for anything. Just
absurdity, chaos, entropy, and the
Abyss. It is a text {Unlike most texts)
that attempts to never end; a text open
to ongoing and incessant revisions,
additions, deletions, images, and for-
mats ({o pafimpsesf);, a text that yields
no answers—just questions, qualifica-
tions, provisions, and myths, But this
needn't worry me, for my texts (my
selves, my thoughts) are never fin-
ished. A text may be set aside, torm up,
published, or temporarily retired (like
the self, like the thought), but it always
returns, one way or the other, to speak
again: as little islands of ‘ego’ barking
orders at the universe, barking instruc-
tions to God (Schucman & Thetford,
2004): fo that cunt in the sky that won't
reveal when, where, fiow, or why...

My persistent need to rewrite and re-
format texts that date back many years
is testimony to the fact that | can never
leave any text alone, not for long, not

when there is the irresislible possibility

of re-approaching (or re-colonising) the
text (the self, the thought} from the
vantage peoint of the present, from the
here and now, to salvage something
{anything) from the wreckage of the
past, to build a future (any future): with
new Selves, new ideas, new contexts,
new tools, and new technologies. That
putting aff the words in all the right
places will puf Humpty Dumpty back
together again; that a sensible ac-
count—a neaf chapter-by-chapter so-
lutiorr; a coherent identity—will emerge
fram the turmoil. Wil solve alf my prob-

fems and make me happy and whofe,

Fragments. Scraps. Chunks. Nodes
{Snyder, 1998). And entries: entries
as inscriptions. entries as operings.
And textaments: ftext experiments,
text lablets, text fragments. And tex-
tographies: incessant wrtings and
incessant thinkings (fogorrhoea, glos-
sofafia). And artfe)facts: e-fexts, e-
facts, e-vocations, e-vernts, and
(pseudo) etymofogies. Texts from de-

tritus. Texts forfife? m

"It is worth noting that writing in columns
changes the way | wiite and compose text.
Sentences seem to hecome more maga-
zine-like, shorter, fractured, abrupt, and
dense. | feel! the ‘namowness’ of the col-
umns as | write, which changes how | think
about the prose and how | structure my
ideas. There really is a tunnelike, claus-
trophobic effect at work in the text. ff
means that formats do impact upon prose.

‘Far from seeking a
single and complete
experience, the
post-modern object
strives toward an
encyclopedic condi-
tion, allowing a myr-
iad of access
points, and infini-
tude of interpretive
responses’ (Howard
Fox, as cited by
Steven Connor, as
cited by Glenn
Ward, Teach Your-
self Postmodern-
ism, 1997/ 2003, p.
48).
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Homer Longchamp, a hostage dying in a bunker from exposure
to sarin and mustard gas, says:

“l don’'t know,” he says, puzzling at it, absorbed, “which of the
three great mysteries can be considered the most impenetrable.
Life. Or death. Or randomness. But | think randomness, the
maddening neatness of randomness. Yes, | think the geography
of chance is the ultimate teaser, intellectually and morally, be-
cause of the sheer enormity of divergence that results from a
micro-change here and a micro-change there. It's almost a
commonplace now, with mathematicians: the Lorenz discovery—
an accidental finding in itself—that minute changes in weather
systems can have catastrophic results.”

(Turner Hospital, 2004, p. 377, my bold)

Salamander, the double-agent, says:

In our profession (making the world safe for stability, as
we like to say; and sometimes, relishing our own esoteric
wit, making the world safe for moral systems) it is a given
that chaos is all; that order is not only arbitrary but eva-
nescent, and that it is the task of a small strong circle of
like-minded people to establish and guard it. Exactly
which system of order we sustain—morally and politically
speaking—is immaterial. We support the system most
likely to stay in place.

(Turner Hospital, Due Preparations for the Plague, 2004,
p. 258)

Zygmunt Bauman (1995) writes:

The very word ‘order’ made its way into
modern thought from architecture, where
it was first deployed to denote a whole in
which all parts fit each other and none
could be replaced without destroying the
harmony, and a situation that no change
could improve (p. 128).

[The ‘ordering’ of architecture was sub-
sequently transformed into the ‘ordering’
of human beings through physical, men-
tal, and spiritual structures and social
spacings.]

Eliminate from [the] world everything
accidental and unplanned — and you will
cut away the roots of all waywardness
and erratic conduct (p. 128).

The modern[ist] romance with universal
Reason and perfection [Order] proved to
be a costly affair; it also proved to be
abortive, as the great factory of order
went on producing more disorder while
the holy war against ambivalence
spawned more ambivalence (p. 190).

‘Order’ means a regular, stable environ-
ment for our action; a world in which the
probabilities of events are not distributed
at random, but arranged in a strict hier-
archy — so that certain events are highly
likely to occur, others are less probable,
some others virtually impossible. Only
such an environment do we understand
(Bauman, 1997, p. 7).




