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AAAllllll   dddiiissscccooouuurrrssseeesss   pppuuuttt   yyyooouuu   iiinnn   yyyooouuurrr   ppplllaaaccceee...  

(Butler, Postmodernism, 2002, p. 51) 
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Re-descriptions of 
inherited knowledge: 
‘…whereas modern-
ists thought of intellec-
tual history as 
primarily the history of 
changing thoughts 
about the world, for 
[Richard] Rorty it is 
primarily the history of 
changing language—
the history of changing 
vocabularies or de-
scriptions of the world. 
And whereas modern-
ists believe that, be-
cause of reason, the 
scientific method, or a 
closer inspection of 
the human soul, intel-
lectual history is es-
sentially the 
progression toward 
greater truth about the 
world, for Rorty there 
is no such progres-
sion. Instead there are 
only changing rede-
scriptions which make 
possible a new kind of 
intellectual and social 
life’ (Linn, Postmod-
ernism, 1996, pp. 45-
46). 

Modernity = creation; Postmodernity = recycling 
(Bauman, Life in Fragments, 1995, p. 267) 

Modernity: ‘Modernity 
was, after all, a prom-
ise of universal happi-
ness and elimination 
of all unnecessary 
suffering’ (Bauman, 
Society Under Siege, 
2002, p. 58). 

PPPooossstttmmmooodddeeerrrnnniiitttyyy   ///   NNNeeeooo---llliiibbbeeerrraaallliiisssmmm:::   DDDeeerrreeeggguuulllaaatttiiiooonnn;;;   PPPrrriiivvvaaatttiiisssaaatttiiiooonnn;;;   IIInnndddiiivvviiiddduuuaaallliiisssaaatttiiiooonnn;;;   CCCooommmmmmooodddiiifffiiicccaaatttiiiooonnn;;;   CCCooonnnsssuuummmeeerrriiisssaaatttiiiooonnn   

‘Derrida’s 
theories and 
texts … call 
for a new writ-
ing beyond 
the book in 
which models, 
in the form of 
objects and 
actions, sup-
plement ver-
bal discourse. 
The task of 
applied 
grammatology 
is to introduce 
this Writing 
into the class-
room…” 
(Ulmer, 1985, 
p. 242). 

An unpredict-
able aesthetic 
– a grunge 
aesthetic – is 
one that 
breaks its own 
rules to keep 
(its own) in-
terest levels 
high and its 
relationship 
with chaos 
open.  
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‘It has been part of the 
genius of neoliberal the-
ory to provide a benevo-
lent  mask full of 
wonderful-sounding 
words like freedom, lib-
erty, choice, and rights, to 
hide the grim realities of 
the restoration or recon-
stitution of naked class 
power, locally as well as 
transnationally, but most 
particularly in the main 
financial centres of global 
capitalism’ (Harvey, Neo-
liberalism, 2007, p. 119). 

S
E
M
I
O
S
I
S 

WWWeee   ttthhhiiinnnkkk   ooonnnlllyyy   iiinnn   sssiiigggnnnsss...   (((DDDeeerrrrrriiidddaaa)))   

LLLaaannnggguuuaaagggeee   ssspppeeeaaakkksss   mmmaaannn...   (((HHHeeeiiidddeeeggggggeeerrr)))   

‘Palimpsest identity’  
(Bauman, Postmodernity and its Discontents, 1997, p. 25) 

‘There is no harm in 
the will to knowledge; 
for the will to igno-
rance plays with it to 
constitute it – if we 
long to know we ob-
viously long also to 
be duped, since 
knowledge is duping’ 
(Spivak, ‘Preface,’ Of 
Grammatology, 
1967/1976, p. xlv). 

“Derrida sees ‘truth’ as being constituted by ‘fiction’” 
(Spivak, p. lxiv) 

‘Many well-intentioned teachers work hard to clean up the mess, to bring order and clarity to 
language, presuming to halt uncertainties for [learners]. In these contexts school often becomes 
a tomb that cannot even be made to resonate’ (Low & Palulis, A Letter from Derrida, Journal of 
Curriculum Theorizing, Spring, 2006, p. 53). 

‘Information 
pours upon 
us, instanta-
neously and 
continuously. 
As soon as 
information is 
acquired, it is 
very rapidly 
replaced by 
still newer in-
formation. Our 
electrically-
configured 
world has 
forced us to 
move from the 
habit of data 
classification 
to the mode of 
pattern rec-
ognition’ 
(McLuhan & 
Fiore, The 
Medium is the 
Massage, 
1967, p. 63).  
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‘In an unstable environ-
ment, retention and 
habit acquisition – the 
trademarks of success-
ful learning – are not just 
counterproductive, but 
may prove to be fatal in 
their consequences’ 
(Bauman, Liquid Love, 
2006, p. 6). 

Expressionist 

‘The postmodern world is bracing itself for life under a condition of un-
certainty which is permanent and irreducible’ (Bauman, Postmodernity 

and its Discontents, 1997, p. 21). 

‘Solid’ modernity was 
about turning “tran-
sience into durability, 
randomness into regu-
larity, contingency into 
routine and chaos into 
order.” 

‘Liquid’ modernity, on 
the other hand, is 
“mostly about swimming 
safely in tidal waves 
which cannot be tamed” 
(Bauman, Society Under 
Siege, 2002, p. 177). 

‘A pedagogy of the yet-to-come’ (Low & Palulis, A Letter from Derrida, Journal of 
Curriculum Theorizing, Spring, 2006, p. 57). 
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‘The question 
for pedagogy 
is not Who 
speaks? But 
Who re-
ceives? – the 
reading or 
listening or 
spectating 
effect, in re-
sponse to the 
double in-
scription of 
writing’ 
Ulmer, 1985, 
p. 249). 

‘An undecid-
able is a term, 
found or in-
vented by 
Derrida, that 
does not fit 
comfortably 
into either of 
the two poles 
of a binary 
opposition. … 
It is, as Der-
rida likes to 
say of unde-
cidables, both 
and neither’ 
(Deutscher, 
How to Read 
Derrida, 2005, 
p. 38).  
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SSSiiigggnnnsss   aaarrreee   aaalllwwwaaayyysss   sssiiigggnnnsss   ooofff   sssiiigggnnnsss   ooofff   sssiiigggnnnsss...      

   (((DDDeeeuuutttsssccchhheeerrr,,,   ppp...   333222)))   
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Spoon boy:  Do not try 
and bend the 
spoon. That’s im-
possible. Instead … 
only try to realize 
the truth. 

Neo: What truth? 
Sb: There is no spoon. 
Neo: There is no 

spoon? 
Sb: They you’ll see, 

that it is not the 
spoon that bends, it 
is only yourself. 

 
(The Matrix, 1999) 

TThheerree  iiss  
nnootthhiinngg  

oouuttssiiddee  tthhee  
tteexxtt..    

((DDeerrrriiddaa))  

‘Undecidability’ is about opening options up rather than closing them down. Undecidability is about the always already 
‘to come’ – the prospect of ‘perfection’ and ‘impossibility’ emerging despite our best efforts to prevent their arrival. Unde-
cidability is about keeping our options open and our questions un-answered so that debate and discussion can continue. 

Arche-writing: Derrida 
(1967/1976, p. 9) extends 
the notion of ‘writing’ to 
include all manner of 
‘inscription,’ “whether it is 
literal or not and even if 
what it distributes in 
space is alien to the order 
of the voice: cinematog-
raphy, choreography, of 
course, but also pictorial, 
musical, sculptural ‘writ-
ing.’” Any inscription, 
even speech, is a form of 
writing—or ‘arche-
writing’—in the broadest 
sense (p. 128). For Ulmer 
(1985), grammatological 
writing involves the re-
alignment of writing with 
the visual arts (p. 265) 
and the meeting of verbal 
and non-verbal systems 
(p. 298): multimedia per-
formances (p. 266) where 
‘teacher-scholars’ draw 
upon electronic media to 
not only teach but to cre-
ate ‘postmodernized aca-
demic essay[s]’ [like this 
text] (p. 266).  

TTThhheeerrreee   hhhaaasss   nnneeevvveeerrr   bbbeeeeeennn   aaannnyyyttthhhiiinnnggg   bbbuuuttt   wwwrrriiitttiiinnnggg...   (((DDDeeerrrrrriiidddaaa)))   

WWee  aarree  llaanngguuaaggee..  

Constructionism: ‘There are really two versions of this: [1] Instead of being born with a particular in-built substance, we 
become what we are through being acted on by a series of social factors. … [and 2] We more or less freely fabricate our 
identities for ourselves. We have a degree of choice about how to represent ourselves. … [I]t is safe to say that personal 
identity is formed out of the tension between the two …’ (Ward, Postmodernism,  1997/2003, pp. 136-137). 

‘Derrida and 
Beuys both 
believe the 
unreceivabil-
ity of a pro-
voking work 
is itself an 
effective form 
of reception’ 
(Ulmer, 1985, 
p. 249). 

Heidegger: ‘We can only think and speak in and through a particular language which we did not create, so that we are al-
ways thinking and speaking in a medium that is structured for us…’ (Hahn, On Derrida, 2002, p. 51). 

WWee  aarree  
bboorrnn  iinnttoo  
tthhee  wwoorrdd  
aanndd  iinnttoo  
tthhee  wwoorrlldd::  
wwoorr((ll))dd  

Gayatri Spivak
Gregory Ulmer 
Stephen Hahn 
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Metacognitive: “Meta-
cognition, according to 
Schunk (1996), refers 
‘to deliberate conscious 
control of one’s mental 
activities’. A student’s 
metacognitive proc-
esses during learning 
are of two kinds: (1) 
thoughts about what the 
student knows, and (2) 
thoughts about regulat-
ing how the student will 
go about learning” 
(Barry & King, 2003, p. 
616). In other words, a 
metacognitive teacher 
role-models thinking 
and learning strategies 
OUT-LOUD and initi-
ates discussions about 
thinking and learning 
processes and strate-
gies with students. 
Metacognition involves 
thinking about thinking 
and learning about 
learning. 
     Ironically, many 
teachers never explicitly 
talk about thinking or 
learning even though 
these activities are at 
the heart of their work. 
A metacognitive 
teacher is explicit about 
their learning theories 
and practices.  

Metafictional: “A term 
describing fiction [and 
nonfiction] which is 
about itself; which takes 
the processes and con-
ventions of fiction  writ-
ing … as its prime 
subject. … It is the 
deceitful paradox of a 
conventional form 
which denies its own 
mechanisms that meta-
fiction sets out to ex-
pose … 
     “Where many see 
postmodern ‘paratextu-
ality’ as a sign of indul-
gence or mere play, 
Hutcheon views its 
frankness on the con-
structedness of history 
and ‘the real’ as a way 
of intervening in the 
politics of REPRESEN-
TATION” (Brooker, 
2003, pp. 160-161). 
 
‘Robert Scholes has 
popularized metafiction 
… as an overall form for 
the growing class of 
novels which depart 
from realism and fore-
ground the roles of the 
author in inventing the 
fiction and the reader in 
reinventing the fiction. 
Scholes has also popu-
larized the term fabula-
tion for a current mode 
of free-wheeling narra-
tive invention. Fabula-
tive novels violate … 
standard novelistic 
expectations by drastic 
… experiments with 
subject matter, form, 
style, temporal se-
quence, [etc]…’ 
(Abrams, 2005, pp. 
203-204, my italics) . 

Self-reflexive: Accord-
ing to Moore (2004, p. 
12), self-reflexivity is 
about critical self-
removal from dominant 
discourses and prac-
tices (i.e. reading the 
world against the grain). 
Similarly, self-reflexive 
text-making incorpo-
rates into its structure 
(narrative, image, etc) 
the process of compos-
ing the text itself 
(Abrams, 2005, p. 244). 

Critical reflexivity is 
the process by which 
the teacher or re-
searcher reflects on 
their own theory and 
practice to reveal 
weaknesses, over-
sights, omissions, 
assumptions, short-
comings, etc. It is 
about interrogating 
theory and practice to 
improve theory and 
practice. It is about 
turning the critical 
gaze back on the Self 
(and the text) in order 
to reveal to the Self 
(and the text) what it 
doesn’t know about 
itself. Reflexivity is 
self-critique. 

TTThhheeerrreee   iiisss   ‘‘‘wwwrrriiitttiiinnnggg’’’   iiinnn   ssspppeeeeeeccchhh...   (((SSSpppiiivvvaaakkk,,,   lllxxxxxx)))   

“Outside of the operations of language or other symbolic mediation—‘writing’—there is no thought or meaning” (Hahn, On 
Derrida, 2002, p. 69).

WWee  aarree  tthhee  WWoorr((ll))dd..  
Friedrich Nietzsche 
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This quotation actually 
comes from an entirely 
different text than the 
one cited here. Instead 
of reading ‘1976, p. 87’ 
it should read ‘1967 / 
2005, p. 86.’ Hence the 
correct text is Writing 
and Difference, trans-
lated by Alan Bass, 
1967 / 2005, London: 
Routledge. 

(1976, p. 112).

Teachers as form-
givers: ‘The teaching 
profession was des-
tined to become the 
major vehicle of the 
new order [of moder-
nity]; an order unlike 
any other known in the 
past. Modern order was 
unique in the sense that 
from the start it was 
conscious of itself as a 
human product; as an 
artificial form to be 
moulded in the raw, 
pliable, yet awkward 
stuff of society. It was a 
self-reflecting and self-
monitoring order, view-
ing blind meaningless-
ness nature as its only 
alternative, and itself as 
the only – forever pre-
carious – protection 
against chaos’ 
(Bauman, Life in Frag-
ments, 1995, p.p. 226-
227).  

The Postmodern 
Pedagond, alterna-
tively, would not dis-
guise this ‘form-giving’ 
and ‘order-building’ 
project, but would help 
students see the con-
structed and situated 
nature of all knowledge 
production. Students 
are encouraged to build 
their own worlds, criti-
cally and creatively, 
rather than passively 
receive the worlds of 
others. 

Deconstruction: “Der-
rida acknowledges that 
the desire of decon-
struction may itself 
become a desire to 
reappropriate the text 
actively through mas-
tery, to show the text 
what it ‘does not know.’ 
… The desire of decon-
struction has also the 
opposite allure. Decon-
struction seems to offer 
a way out of the closure 
of knowledge. By inau-
gurating the open-
ended indefiniteness of 
textuality – by thus 
‘placing in the abyss’ … 
–  it shows the lure of 
the abyss as freedom. 
The fall into the abyss 
of deconstruction in-
spires us with as much 
pleasure as fear. We 
are intoxicated with the 
prospect of never hitting 
bottom” (Spivak, ‘Pref-
ace,’ Of Grammatology, 
1967/1976, p. lxxvii).  

TTThhheeerrreee   iiisss   nnnooo   llliiinnnggguuuiiissstttiiiccc   sssiiigggnnn   bbbeeefffooorrreee   wwwrrriiitttiiinnnggg   (((ppp...   111444)))...   

WWWrrriiitttiiinnnggg   iiinnn   ttthhheee   cccooommmmmmooonnn   ssseeennnssseee   iiisss   ttthhheee   dddeeeaaaddd   llleeetttttteeerrr,,,   iiittt   iiisss   ttthhheee   cccaaarrrrrriiieeerrr   ooofff   dddeeeaaattthhh...   
(((DDDeeerrrrrriiidddaaa,,,   OOOfff   GGGrrraaammmmmmaaatttooolllooogggyyy,,,   ppp...   111777)))   

Deconstruction: is not a method, but a practice (p. 168): ‘…deconstructive practices are also and first of all political 
and institutional practices’ (p. 168). (Derrida, ‘But, beyond…’, Critical Inquiry, 1986, 13.) 

Sign:  
 
‘…Derrida 
contends 
that the 
sign per-
forms the 
work of 
tenancy – 
holding on 
to the thing 
as the 
thing slips 
away from 
the sign’ 
(Low & 
Palulis, 
‘Laboured 
breathing,’ 
Transna-
tional Cur-
riculum 
Inquiry, 
2004, 1 
(1), p. 14). 

Writing:  
 
Derrida: 
‘To write 
means to 
graft. It’s 
the same 
word’ (Low 
& Palulis, 
‘Laboured 
breathing,’ 
Transna-
tional Cur-
riculum 
Inquiry, 
2004, 1 
(1), p. 15). 
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‘The organiz-
ing principle 
of applied 
grammatol-
ogy [is] hi-
eroglyphics 
… the re-
alignment of 
writing with 
the visual 
arts’ (p. 265). 

“AG is a re-
sponse to the 
increasing 
pressure the 
electronic 
media are 
playing on 
schools or-
ganized ‘by 
the book’” (p. 
265-266). 

(Ulmer, 1985) 

AAAnnnyyy   aaacccttt   ooofff   rrreeeaaadddiiinnnggg   iiisss   bbbeeesssiiieeegggeeeddd   aaannnddd   dddeeellliiivvveeerrreeeddd   

bbbyyy   ttthhheee   ppprrreeecccaaarrriiiooouuusssnnneeessssss   ooofff   iiinnnttteeerrrttteeexxxtttuuuaaallliiitttyyy...   (((SSSpppiiivvvaaakkk,,,   lllxxxxxxxxxvvviii)))   

Supplements / Traces: 
‘Through this sequence 
of supplements a ne-
cessity is announced: 
that of an infinite chain, 
ineluctably multiplying 
the supplementary 
mediations that produce 
the sense of the very 
thing they defer: the 
mirage of the thing 
itself, of immediate 
presence, of originary 
perception’ (p. 157). 
‘…there has never been 
anything but writing; 
there have never been 
anything but supple-
ments…’ (p. 159). 
‘…what opens meaning 
and language is writing 
as the disappearance of 
natural presence’ (p. 
159, my italics).  

(Derrida, Of Gramma-
tology, 1967/1976) 

All signs (thoughts, 
remarks, words, etc) 
rely on endless differ-
ences and deferrals of 
meaning to allow mean-
ing and language to 
occur. We could not 
have ‘language’ if signs 
could not be plucked 
from one context and 
grafted into another. 

Sign = Tenancy / Writing = Grafting 

Deconstruc-
tion juxta-
poses the 
‘declared’ and 
‘un-declared’ 
text: the inten-
tional and un-
intentional 
aspects of the 
same text, to 
produce a dif-
ferent text and 
different read-
ing 
(Deutscher, 
How to Read 
Derrida, 2005, 
p. 28). In this 
sense, decon-
struction re-
veals the 
‘fallacy of in-
tention’ in any 
given text. 
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Derrida, J. (2005). Writing and 
Difference (A. Bass, Trans.). 
London: Routledge. (Original 
work published 1967). 

‘NO, the undisputed champion of the IT 
revolution is not email, nor even the com-
puter, but the mobile phone. With each 
new refinement, its users become more 
admiring, more astonished, and more ad-
dicted. … The mobile phone has reinforced 
their natural tendency to hang loose – keep 
your options open – so this is dream tech-
nology for them’ (Mackay, Advance Austra-
lia Where, 2007, pp. 117-119). 

‘AG assumes 
that teacher-
scholars will 
not only per-
form double 
inscription in 
the class-
room but that 
they will turn 
to film/video 
[multimedia] 
as the means 
most ade-
quate for a 
postmod-
ernized aca-
demic 
essay…’ 
(Ulmer, 1985, 
p. 266). 

‘Derrida offers questions not answers’ (Hahn, On Derrida, 2002, p. 83). 

Heidegger: ‘Man is a sign’ (Hahn, On Derrida, 2002, p. 66). 
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Derridean Soup:  
tttrrraaaccceeesss   ooofff   tttrrraaaccceeesss   &&&   sssiiigggnnnsss   ooofff    sssiiigggnnnsss   (((aaarrrccchhheee---wwwrrriii ttt iiinnnggg)))   
 
This page contains textual scraps and traces: a textual collage of quota-
tions grafted into the borders of a page; of pages within pages; a collage 
of pages containing a collage of quotations. Polysemy. Palimpsest. 
 
Texts cited: 
 
Derrida, J. (1967/1976). Of Grammatology (G. C. Spivak, Trans.). Balti-
more: Johns Hopkins University Press. 
Derrida, J. (1967/2005). Writing and Difference (A. Bass, Trans.). Lon-
don: Routledge. 
Derrida, J. (1986). But, beyond… Critical Inquiry, 13 (Autumn), 155-170. 
Derrida, J. (2001). The Sydney Seminars (P. Patton & T. Smith, Eds.). 
Sydney: Power. 
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1 Grammatology:  
ttthhheee   sssccciiieeennnccceee   ooofff    ttteeexxxtttuuuaaalll iii tttyyy   
 
For Derrida (1967/1976), ‘grammatology’ is the science of writing (p. 4): 
the science of the arbitrariness of the sign and writing before speech and 
in speech (p. 51). Grammatology replaces semiology by expanding the 
notion of writing to include speech and thought and by undoing logocen-
trism (p. 74). Theoretical grammatology interrogates the history of writing 
to reveal how philosophy has repressed writing (Ulmer, 1985, p. 68); 
applied grammatology is less about deconstruction of the philosophical 
tradition and more about grafting visual items to texts (p. 99). Applied 
grammatology reintroduces ‘pictographic’ and ‘ideographic’ elements to 
create a ‘picto-ideo-phonographic’ writing (p. 157) which generates 
knowledge in its own right rather than represent it after-the-fact (p. 152). 
Applied grammatology collapses discipline into invention (p. 188) and 
undermines the distinction (and opposition) between critical-theoretical 
reflection and creative practice (p. 225). It is the meeting point of non-
verbal and verbal systems (p. 298) and combines rigour and play in 
learning and scholarship (p. 236). Grammatological writing breaks with 
the investiture of the book and linear-temporal writing (p. 13).

2 Logocentrism:  
ttthhheee   ooorrrdddeeerrr    ooofff    ttthhhiiinnngggsss   
 
According to Derrida (1967/1976), ‘logocentrism’ is an ethnocentric meta-
physics (p. 79) that views ‘writing’ as “external to the spirit, to breath, to 
speech, and to the logos” (p. 35). Logocentrism, then, is “[t]he exteriority of 
writing to speech, of speech to thought, [and] of the signifier to the signified” 
in Western philosophy (p. 82): “the view that language is an instrument of 
thought, and writing only ‘the extension of an instrument’” (Ulmer, 1985, p. 7). 
Aristotle, for instance, suggests that “[s]poken words are the symbols of men-
tal experience and written words are the symbols of spoken words” while 
Saussure suggests that “[l]anguage and writing are two distinct systems of 
signs; the second exists for the sole purpose of representing the first” (Der-
rida, 1967/1976, p. 30).  According to Deutscher (2005, pp. 10-11), “Derrida’s 
point is to question the idealization of speech, which he thinks throws up 
mirages of promised immediacy, certainty and presence. The belief that Der-
rida prefers writing over speech is mistaken. He is suspicious only of the 
idealization of speech because it involves a phantom promise of the natural, 
the pure, the original.” In fact, Derrida goes on to suggest that both ‘speech’ 
and ‘thought’ are themselves forms of writing, and that writing, once ex-
panded, includes any sign that can be iterated or cited. 

3 Neographism:  
ttthhheee   vvviiisssuuuaaalll    wwwooorrrddd   
 
A ‘neologism’ is a new word or phrase, a new sense of a word, or 
even a new doctrine (Macquarie Concise Dictionary, 2006). Accord-
ing to Hahn (2002, p. 46), Derrida uses neologisms “to displace the 
sedimentations of ‘ordinary language,’ which are the sedimentations 
of logocentrism.” 
 
In the ‘Preface’ to Of Grammatology, Spivak goes so far as to sug-
gest that Derrida’s term ‘différance’ is not so much a neologism as a 
neographism. She writes: “Since the difference between ‘difference’ 
and ‘differance’ is inaudible, this ‘neographism’ reminds us of the 
importance of writing as a structure. The ‘a’ serves to remind us that, 
even within the graphic structure, the perfectly spelled word is al-
ways absent, constituted through an endless series of spelling mis-
takes” (Derrida, 1967/1976, p. xliii). The ‘a’ in différance is ‘graphic’ 
not ‘phonic’—seen not heard. 
 

4 (Arche-) Writing:  
ttthhheee   eeennnddd   ooofff    ttthhheee   lll iiinnneee   
 
Derrida (1967/1976, p. 9) extends the notion of ‘writing’ to include all manner 
of ‘inscription,’ “whether it is literal or not and even if what it distributes in 
space is alien to the order of the voice: cinematography, choreography, of 
course, but also pictorial, musical, sculptural ‘writing.’” Any inscription, even 
speech, is a form of writing—or ‘arche-writing’—in the broadest sense (p. 
128). Put simply, “[t]here is nothing outside the text” (p. 158) and “there has 
never been anything but writing” (p. 159) since all language relies on signs, 
delays, deferrals, ambiguities, distances, and errors (Deutscher, 2005, p.  
13). In fact, today’s pluri-dimensional world means that “[w]hat is thought 
today cannot be written according to the line and the book…” (p. 87). This 
signals, for Derrida, the end of linear writing and the end of the book, even if 
it is within the book that the new ‘picto-ideo-phonographic’ writing emerges 
(p. 86). The closing of the book signals the opening of the text (1967/2005, p. 
371). For Ulmer (1985), grammatological writing involves the realignment of 
writing with the visual arts (p. 265) and the meeting of verbal and non-verbal 
systems (p. 298): multimedia performances (p. 266) where ‘teacher-scholars’ 
draw upon electronic media to not only teach but to create ‘postmodernized 
academic essay[s]’ [like this text] (p. 266).  

5 Trace:  
ttthhheee   lllooosssttt    mmmeeeaaannniiinnnggg   
 
All signs—written, spoken, thought, gestured, sculpted, etc—are signs of 
signs: traces of an absent present (Deutscher, 2005, p. 32). Traces 
stand in for the things they replace, but never replace them. Other 
names for trace include différance, reserve, supplement, dissemination, 
hymen, greffe, pharmakon, parergon, arche-writing, mark, etc (Of 
Grammatology, p. lxx). “Such is the strange ‘being’ of the sign: half of it 
always ‘not there’ and the other half always ‘not that.’ The structure of 
the sign is determined by the trace or track of that other which is forever 
absent” (p. xvii). “The trace itself does not exist” (p. 167) since it only 
masquerades as presence. It offers the illusion of presence and nothing 
more. All texts, in this sense, are traces—collections of signs leading to 
other signs. “[A] ‘text’ that is henceforth no longer a finished corpus of 
writing, some content enclosed in a book or its margins, but a differential 
network, a fabric of traces referring endlessly to something other than 
itself, to other differential traces” (p. 84). Hence, “[a] book neither begins 
nor ends” – it only pretends to (p. 97) [like this text]. 
 

6 Différance:  
dddiii fff fffeeerrr iiinnnggg   &&&   dddeeefffeeerrrrrr iiinnnggg   
 
According to Deutscher (2005, p. 29), the term ‘différance’ “…arises from 
[Derrida’s] appropriation of Saussure’s concept of the ‘sign’. In addition 
to his strategy of reversal, Derrida finds or invents new concepts that 
can’t be contained within overturned hierarchical oppositions. Différance 
is one of these terms. In relation to the opposition between ‘presence’ 
and ‘absence’ différance is neither present, nor absent. Instead, it is a 
kind of absence that generates the effect of presence.” And Hahn (2002, 
p. 85) reminds us that différance is a hybrid term involving ‘differing’ and 
‘deferring’ as formal requirements for the production of language: (1) 
“…all significative marks signify by their difference from other significa-
tive marks rather than by their likeness to or association with phenom-
ena…” and (2) “…the ‘presence’ of meaning is an always deferred 
phenomenon as each link in a significative chain, each mark, takes its 
meaning only in the unfolding of other oppositional marks that never fully 
explicate themselves but always refer beyond to what is not made pre-
sent in discourse.” Différance, then, alludes to both ‘difference’ as dis-
tinction and ‘difference’ as delay (Ulmer, 1985, p. 46). 

7 Deconstruction:  
dddeee---ssstttaaabbbiii lll iiisssiiinnnggg   ccceeerrrtttaaaiiinnntttyyy   
 
Deconstructive reading involves the de-sedimentation of historical assump-
tions. For Derrida (1986), deconstruction is a practice—not a method—that 
collapses logocentrism and makes critical interventions in inherited knowl-
edge (p. 168). It is an act of love and faith that inherits the past by challeng-
ing its buried assumptions (Derrida, 2001, p. 62, p. 110). “Deconstruction is 
not just about dismantling and undoing[:] it is also an affirmative and poten-
tially transformative way of reading” (Deutscher, 2005, p. xii). “If conventional 
criticism took pleasure in establishing the ‘unified’ meaning of a text, this 
brand of criticism would derive a matching sense of mastery in disclosing a 
lack of unity” (Spivak, Of Grammatology, p. lxxii). Deconstruction opens up 
the textuality of a text (p. xlix) to show the text what it doesn’t actually know 
(lxxvii). It is “[a] reading that produces rather than protects” (lxxv). Paul de 
Man suggests that Derrida’s text “…is the unmaking of a construct[:] However 
negative it may sound, deconstruction implies the possibility of rebuilding” 
(xlix). And Derrida himself declares: “It is an analysis [of Plato, Aristotle, and 
others] which tries to find out how their thinking works or does not work, to 
find the tensions, the contradictions, the heterogeneity within their own cor-
pus” (Deutscher, 2005, p. 6). Deconstruction equals re-construction. 

8 Sous rature:  
&&&   wwwrrriii ttt iiinnnggg   uuunnndddeeerrr    eeerrraaasssuuurrreee   
 
In the ‘Preface’ to Of Grammatology, Spivak translates Derrida’s sous rature 
into ‘writing under erasure’ (1976, p. xiv): “This is to write a word, cross it out, 
and then print both word and deletion. (Since the word is inaccurate, it is 
crossed out. Since it is necessary, it remains legible.)” Given that the terms 
me, myself, and I are fictional constructions, necessary for me to make sense 
of myself as an entity in the world, I will, in this instance, write my identity 
under erasure: as me. The same goes for the question guiding this PhD. 
 
In Of Grammatology (1967/1976), Derrida locates his inspiration for erasure 
in Heidegger’s crossing out of the word being (e.g. being). For Derrida, “[t]hat 
deletion is the final writing of an epoch. Under its strokes the presence of a 
transcendental signified is effaced while still remaining legible. Is effaced 
while still remaining legible, is destroyed while making visible the very idea of 
the sign. In as much as it de-limits onto-theology, the metaphysics of pres-
ence and logocentrism, this last writing is also the first writing” (p. 23). Ac-
cording to Spivak, “Derrida is asking us to change our habits of mind: ‘the 
authority of the text is provisional, the origin is a trace; contradictory logic, we 
must learn to use and erase our language at the same time’” (p. xviii). 
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I hadn’t enjoyed such 
height and space in 
weeks, and the dining 
room seemed a good 
perch from which to 
survey the voyage so 
far, and to try to see if 
anything resembling a 
pattern or a story was 
discernible in its tumble 
of places and events. 
Not much, not yet. 
While a number of 
wispy narrative strands 
had begun to emerge, I 
knew that journeys 
hardly ever disclose 
their true meaning until 
after – and sometimes 
years after – they are 
over. 

(Raban, Passage to 
Juneau, 2000, p. 366) 

 

Text to girl: 
 
For what it’s 
worth, Sarah, I  
have 2 use all 
my will power 
not to fall 4 u. 
Just had 2 admit 
that – so no  
laughing:) 
 
Recipient: 
Sarah 
[phone number] 
 
Sent: 
26-Oct-2007 
22:33:54 

‘The goal is 
not to replace 
the verbal 
with the non-
verbal but to 
develop a 
heterogene-
ous dis-
course, 
mixing word 
and thing 
presenta-
tions’ (p. 
294). 

‘AG, that is, 
operates at 
the meeting 
point of non-
verbal and 
verbal sys-
tems’ (p. 
298). 

‘A counter 
ideological 
discourse’ (p. 
298). 

(Ulmer, 1985) 

INTRA-TEXTUALITY (INTERNAL) 

INTER-TEXTUALITY (EXTERNAL) 

You and I will need to imagine how the other entries could 
have looked had the ‘pedagondage’ continued. This, then, 
temporarily concludes one example (one text made from 
multiple texts) of how The Postmodern Pedagondage 
played out in both theory and practice. No doubt other ex-
periments with this pedagogy will turn up different out-
comes again—and thank goodness, because who wants a 
one-size-fits-all curriculum that produces the same result 
every time you engage it? Not me! 
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Reply from girl: 
 
Wow! Thank u 4 
ur honesty. I am 
v flattered. I 
hope we can still 
b frenz. I really 
enjoy hanging 
out with u, u r a 
great guy. Have 
a fab day, I off 2 
yoga. :) 
 
Sender: 
Sarah 
 [phone number] 
 
Sent: 
27-Oct-2007 
09:21:32 

‘An open 
pedagogy 
promotes a 
heuristic, in-
ventive 
mode, in 
which the 
aesthetic di-
mension re-
places the 
referential as 
a guide for 
the produc-
tive participa-
tion of the 
addressee’ 
(Ulmer, 1985, 
p. 307). 
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