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ABSTRACT

This study focuses on reading attitudes seatlinghabitsof Vietnamese universitgtudents
The study is grounded itwo principal theoretical orientations. The first is a model relating
reading attitudes to reading hahitst is broadly based on tAéeory of Planned Behaviour
(Ajzen, 199). The second isheoryabout reading engagemeiitie understandings derived
from this investigatiortontribute toboth theoretical and practical issues relatingetding in

Vietnamese higher education context.

The project was conductedt a regionaluniversity located in asmall city in the suth of

Vietham Theseuni ver si ti es are t er me dPaiidipantsald@® uni v
secondyear studentsAn explanatorymixed methods desigs employed irthis study.There

is a priority on quantitative data collection and analysis to identify the potential predictive
power of selected factors (the contexts) o
small qualitative component then follows in tecond phase of the research to explain why
certain factors, tested in the quantitat:i

readingattitudes and reading habits

Threeimportantfindings arisefrom this study First, althougtthe data arebroadly consistent

with themodel of reading habitseading attitudés the only independent factor that explains

the amount of time students spent on reading for their educ&gmond, reading contributes
directly to studen s 6 a c a d e mi the nore lstudeniseengedpnt academic reading

the more success they achieved in their coutsess t , student s bwasnetadi n ¢

only influenced by theipersonatharatteristics but, importantlyvas related to aspects of the

uni v e praciicesnd services.

The abovefindings lead to severgiracticalimplications. To be succe$sl, students must

read.However, as the transitidnom the level of literacy expected of high school students to

Vi



that expected at university iscaallenge for many stients(Armstrong & Newman, 2091

they need to be guided and supported to engage in redtigamesainiversities therefore,

must look to their practices in order developa supportive culture that motivates reading
engagerant among studentés students should be inspired to readturers ould be good

reading models themselves. Teachmgthod and classroom instruction should value the

role of academic reading. Assessmentprassck oul d be wused effectiyv
reading and, therefore, their learnimg addition, the library infrastructure and services in the
university & which the study was conducted were found wanting. Universities should

consider ways in which their services influence student learning.

Vii
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1. Introduction

Chapter 171 Introduction

This study investigates reading attitudes and reading habits of undergraduate students who are

studying at docal universityin a small city in the &uth of Vietham. In the current chapter,
the studybackground is discussed first. Then, the problem staternmenstudy contextthe

research purposes, the significancéhefstudy andhethesis structure are addredse

1.1 Background

This section provides the abkground for this studyFirst the definition and the
characteristics of reading literacy in tB&" century are introduced.hen,the importance of
reading is discussed. It is followed by an overview efpghoblem of reading necompliance

among university students.

1.11. Reading literacy in the 21 century

As society changes, the skills needed to negotiate the complexities of life also ¢hdahge.
past, gperson who had acquired simple reading, ngitiand calculating skills was codsred
literate (S. White & McCloskey, 2006 However, in recent s, literacy is not only about
decoding and comprehading information but also invees understanding, using and
reflecting on writen information in aange of situations and for various purpo§dsomson,
Hillman, & De Bortoli, 2013. Reading literacyis definedin PISA' 2012asfiunderstanding,

using, reflecting orand engaging with written texts,imr der t o a c h deeelog

one

oneds knowledge and pot en(®ECB, 2013, o.n6f. Inpthasr t i c i

definition, motivational and behavioural characteristics of readirgrecognisedalongside
cognitive characteristic€OECD, 2013. It is noted thatPISA data focused on what it is

thought literate 15 yeanld students should be equipped to do.

! PISA: Programme for International Student Assessment
2 OECD: Organization for Economic Goperation and Development



1. Introduction
The evolution of howeaderscommunicateghrough various forms of text requirdle notion

thatliteracy should be dynamic and responsi@&CD (2013, p. 6preportedfive aspects of

reading | i t e rewievipg informateod ufdrinfingga biload understanding

fideveloping an interpretationreflecting on andeal uat i ng the a@andnt en

fireflecting on ad evaluating the form of a textNot only the traditional form of text but
other forms in the Zicentury (such aBiternetbasedtext or otherelectronic forms of text
influence the way that literacy should bederstoodLeu et al., 201)L The diversity of text
forms in the 21 centuryrequires an expansion of the reading skill setensureinteractions

with these sources of text

The concept ofeading literacy has already expanded. This meanbe literate, students in
the 21" century requiremore effortthan in the past. The next sectierplainswhy it is

important thastudents should develop thabilities to extract information from tes

1.12. Benefits of reading
According to Kirsch et al. (2009 it is universally accepted that, in responditagthe

increasing demands placed on the educational development of citizens, fikadingplays
a particularly important rolas afoundation skill. Readingplaysa vital role in thelearning
processn university classroom@artlett, Gorney, Herschbach, & Lei, 201&tudents who
are well-preparedfor their university life with reading comprehensioskills will benefit in

several ways.

First, reading ability is recognized asuccess
in school(Kim & Anderson, 2011Swalander & Taube, 20D.7Studentsvho read frequently
tend tobecome skilfulreadergKrashen, 2000 Their reading skillssupportthem in deeply
understanding information and knowled@enamalai & Muniandy, 201.3Viohamed et al.,
2012. Students who comply with reading assignmsenill be advantaged in their exam

(Sappington, Kinsey, & Munsag, 2002. According toKim and Anderson (20)1the more
2

i mp



1. Introduction

time students spend on reaglithe more skilfuthey becomeand the better students are at

reading the more success they achi@véheir courses.

Readingactivity leads to important cognitive outcomes and may result in h&lditaffect the
rest o f academidivesr(Sclwibe & Malouff, 200). Indeed,students develogheir
critical thinking, and problersolving skills through reading procesasa result of regularly

using their abilitieof thinking such as imaginain, analyis judgment ancreativity (Igwe,

2017). Because regular readitfigcilitates the development of reading competef8ehiefele,
Schaffner, MO | | ) student&hoWwaad) ffequentlydbecon@@odotous and
independent readef3se, Lam, Lam, Loh, & Westwood, 2009Reading therefore,can be

seen a®n important factor that contributes tothee o wt h o f st andlemotiors 6 |

andpaves the way to liftong learninglLone, 2011 Tse et al., 2005

St u d eatial ®u@coms such asuture employment and community involvemecan be
predicted through their reading abil{@chutte & Malouff, 200y, People with high levslof
literacy seemmore likely to participatén voluntary community activities, and the haythe
level of literacy they havéhe more job opportunities they g&ECD, 2000. Readingskills
can be seen as a necessary tool for a person to partiefpatévely in social life (Lone,

2011).

Generally, reading is basic in all academic disciplithes, Rhinehart, Howard, & Cho, 2010

H. L. White, 2004. An individualés ability to read andinderstanadomplexinformation is an
important factor that contribugéo his or hersuccess in academic life, in professional life, and

in everyday life(Kirsch et al., 2002 Thus,it can be said thatupporting student® read
effectively is an important shared mission for parents, educators, managers, policy makers,

and the community as whole.



1. Introduction
1.13. Reading norcompliance among university students
Although the importance of reading has been verified, tisea® unfortunate trendf poor
engagement ineadingamong university students. Thdg not complywith academic reading
(Park & Kim, 2014. For pleasurethey are more likely to take part in other activities rather

than readingNadelson et al., 20)3

On one handmany students are apathetic to academic readiayk and Kim (2014
summarized from previous studies that universitydents were frequéy found to show a
low level of engagement in academic readifidnere was a trend of noompliance with
course assigned readings among university stud@uschfield & Sappington, 20Q0
Sappington et al., 2002Although studentgacross three univsitiesin the USA)perceivethe
importance of reading, fe@iressurdrom their lecturerdo read and understand that reading
will influence their academic achievement, most of thetil do not readset textbools

(Berry, Cook, Hill, & Stevens, 20)1

On the other handa large numbers ofiniversity students araot motivated to reador
recreation Based oraliterature reviewNadelson et al. (20)&laimed thateading seemsot

to be apleasurable activity among university studentsstddy byMokhtari, Reichard, and
Gardner (200pfound thatalthough students repaghjoying ecreational reading and consider
themselvesas good readers and thitikat recreational readinig important,they seemto
engage in other activitiesuch asvatching téevisionor using the internemore often and for

longer periods of time than reading for pleasure.

Generally,getting students to read is onetbé big challenges of teaching at tertiary level
(Hatteberg & Steffy, 2003 It would be useful to know wh university studentsare

nonconpliant with reading What factos influence their reading engagement?

® Recreational reading or leisure reading or reading for pleasure can be definagl resding voluntarily
undertakerthat has not been assigned for cl@ibert & Fister, 201D
4



1. Introduction

1.2 Statementof the problem

The current section provides reasons for conducting this gtirdy;,. there are gaps in existing
reading researctsecond, there is a lack of readiggearch in th¥iethnamese contexthere
several hypothesesxistabout the reasons for the claimed reading decline among university

students

To date,muchreading researchasbeen done but hasnot givena complete picture about

the factors that afféec uni ver sity studentsd miluendesomg h a
reading habitsmuch of the research h&scused on reading attitudesit hasignored related

issues such as subjective norms for reading and perceived behavioural control for reading
(Karim & Hasan, 2007Mohamed et al., 2015hafi & Lone,2010. The findings about the
relationships bet ween academid achigvembrd amcdnssterda nd s
among previousstudies The i nfl uences of uni versity

engagement are raratyentioned in the literature.

In Vietnam there is a concern abothe decline of reading habits among our population,
especially among undergraduate studeStsdents are not interested in librarie®i &
Quang, 200k Their practice of reading iguite limited (Pham, 2011 It seems thatin the

Vietnameséigher education cuext,the role of reading has nbéen appreciated

Although the lack of a reading culture atite reductionof reading habits among the
Vietnamese population are often reported by government authorities and th€hae @13

P. Le, 2014 Ngo, 2009, surprisingly, these issues amatively unexplored fielslin the
Vietnamesditerature Many factors that affed t u d eading habits have been suggested
but theyare anecdat andhave not bee verified. It can be said thairtually no in-depth
study on the reading problem has been carried out in the Viethamese cAmexiy our
university communitiesit is assumed thathere ae several potential reasongr fthe low

incidence of reading.
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First, the poor library resources amorbe Vietnameseuniversities may be a reason.
Materials for reading are generally in short supply at Viethamese education institutions
(Pham, 201}l The number of books, articles and magazines in the libraries are limited and
cannot satisfy the demand of read@s & Quang, 200%. Thus, most Viethamese students
reportedthat they lack support and guidarfcem theiruniversities andthat they need to be

given more resourseand useful material to praai(Humphreys & Wyatt, 2014

Second, teaching methodsay be another reasorfor reading declining Currently, in
Vietnam, universityclassroom practices often focus on rote learning and memorization
(World Bank, 2013 In this context, textbooks have been used as the iofdymation
resource and thiocus of teaching and learning @imost all Viethamese universities. Most
students perdee thatfitherequiredtext by thelecturerfor a paticular subjecis the definitive
written resource for that subjéctand therefore consultirgny other reading materiais not

necessaryPham, 2011, p.)7

Assessment practicesay also contributéo poor reading habits among Viethamese students.
In a country witha Confucian heritage culturike Vietham (Humphreys & Wyatt, 2014
where students seem to consider the words from their lecturers are always (Eregot
2017), theuniversitylecture is still considered as an ultimate sauf knowledge and the
knowledge il transfer in onalirectionfrom lecturersto studentgTran, 2013. As a result,
approximately 9% of the students thought that cotranswers for their testome from two
sources, the textbooks and their teacher's lect@Mesm, 201 Thus,it seems thastudents

just need to focus on these two sources to pass the exams.

1.3 The context of study: higher education in Vietham

Because this study is conducted at a Viethamese univetsityn@écessary to considéne

Vietnamese higher education context. First, an overview of the higher education system is
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given. Then, the development of this educational sector over the gestdeis described

Thisis followed bya review of the qualitgf higher education in Vietnam.

As providedin the Law of Higher Educatioanacted by th&iethamese National Assembly
(VNA), higher education in Vietnam istructuredinto four levelsincluding junior college,
undergraduate, master and doctofstiA, 2012). The duration ofunior college educatiofi

is from 2 to 3 yars depending on the disciplimad it is for studentsvho have graduated

from high-school. The duration of undergraduate programfasn 4 to 6 yars depending on

the disciplineandit is for studentswho havegraduated from higischool or for thosevho

have graduated from junior collegeMastes courses ardrom 1 to 2 yearsduration for
students who hold bacheldegrees. Doctoral level study is fr@n 4 years for students with
mastes degrees. In special cases, training duration may be longer in accordance with the

regulations of the Ministrgf Education and Trainin/NA, 2005, 2012.

In the national educatiah system, besides tliell-time training levels as stated above, there

is another training mode called continuing educatiortlding parttime and distance
learring). Continuing educatioprovides opportunities for lifelong learning for people while
working to improve their knowledge, skills, and quality of life, to find jobs or to create jobs
for others, and to meet the changing requirements of the societyoVaement has policies

to encourage théevelopment of continuing education, education for all, and the development

of alearning societyVNA, 2012.

Vietnamesehigher educationnstitutionsare organizednto two different sectors, including
public and nofpublic institutiong(VNA, 2012). Public insttutions are established and funded
by governmentorganizationsPublic insttutions arestratified into two forms: one is directly

controlled by the Ministry of Education and Training@ET) called national universities

“The main purpose of a junior college is to provadademicvocationaland professional education. The highest
certificate offered by such schools is usually’@msociate degrealthough junior college students may continue
their education atndergraduate level

7
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(normally located in big cities) and another is directly controlled by local governments called
local universitie3 (normally located in small provinced).is noted that local universities are
smaller in scale as well as pooneiinfrastructure andiacilities than national universities; and
their mission is to serve the human resource developmentls of businesses and
communities of the local aredlon-public institutionsare funded bysocial, professional,
economic organizations or individuals for their frastructure, facilities and operational
expendituresThe governmentegulates all higher education institutions but, particularly,
supports public institutions to ensure they are playing the key role inatimnal education

system.

The number of higher education institutions in Vietnam (in lbéhpublic and notpublic
sector} has increased dramatically over the past decadeording toMOET (2013, there
were81 universities and 21 collegesin Vietham inthe academic year of 2022003.By the
academic year of 2012013,there were207 universities and 21eblleges, with particuldy
fast growth occurring in the laBve years In 2003, 23 of the 202 universities and collees
existence were privatdy 2013, there wered5private universities angl9 private colleges,
representing approximately 2086 the total stock ofi21 tertiary institutions in the country

(MOET, 2013.

The studenpopulationhasalsoincreased dramatically thattime. In the academic year of
20122013 there were 2,17799 students in the higher education systeiit) W,864,64 70f
those atteding public institutions and 312,652 (1%08 attending private institutionghis is
a significant increase fror2003when there wergust 1,020,667 students in higher education

(MOET, 2013.

® Thecurrent study is conducted at a local university
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The quality of higher education in Vietnam, however, i gtor. Teaching at Vietnamese
universities mostly focuses amevelopingst udent sé6 knowl edge and
than developing their critical thinking and problem solving sKibso, 2008. In addition,
because othe curriculum of he Viethamese higher educatiegsem, students seem to

graduatenithout essential skills for their future pfofessional lifgH. Le, 2014.

Although highereducation in Vietnam is now diverse in terms of form and scope of training,
its quality is still a problem. The quality of teaching at Vieteam universities is still poor
compare with other universities ithe Asian aredV. Le, 2014). Thus,improving the quality

of higher education is a core mission tbe longterm development of the whole education

system in VietnanfVietnamese Prime Minister, 20112

1.4. Research purposes

This studyis a response to the lack research oman identified reading problem in Vietnam

It also aims to providerain-depth understandingofni ver si t y sRadidilarly,t s 6 1
in orderto provide information for developing a reading culture at a partid/ilstnamese
university, its purpose are to increase the awareness abthé role ofreadingin higher
education and to test hypotheses about reasons for the claimelingedecline mong

studentghrough:

(1) Exploring he readingttitudesand reading habitsf undergraduate students;

(2) Assessing how studentsoO6 characteristic

st ud e nngsatitudeseaaddeading habits.

(3) Discoveing the retwork of relationships between reading attitudes, subjective norms for

reading, perceived behavioural control on readingraadng habitsand

(4) Evaluating how readinigabits relat¢ o s t acddemid psri@rmance.
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1.5. Significance of the study

Theoretically, he presenstudywill contribute tothe literaturein the field of reading irthe
Vietnamese aatext wherevirtualy no indepth study on the reading problem has lumme.

It is expectedo contribute to the development kfowledge about readingndgive a more
complete picturefuni ver si ty st udlewltsbholvevideneeaf thenrgle di a b i t
reading inthe Vietnamesdigher education settingn particular it seeksto draw important
conclusions about the iménces of university context (teaching methods, assessment
practices and library services) oneasured aspects oft ud e nt sAs amesudt,dthen g .
research aicomes will provide a useful theoretical framewarkd lead to recommendations

for further resarch.

Practically, his studyprovides an understandimd (1) the current situation of reading among
undergraduate student at a particular Vietnamese university, (2) the relationship between their
reading and academic achievement, and (3) the factors that influence their reading attitudes
and habitsThis is thefirst step to redress thaaimedlack of reading byniversitystudents

In other words, it is important to have a good understanafitige current situation befome

plan can be made fatevelopng a supportive culture that will facilitaenprovedteading

and learningThe current stdy, thereforewill be usefulfor lectures, managersgurriculum

designerspolicy makers, educators and students

1.6. Structure of the thesis

The thesis is structured into five chapteirscluding this first chapter that presents the
introduction Chapter 2 examines the theoretical framework of this study including a model of
reading habits and theory about reading engagement. It also presentsuaditeraew on the

issues relatetb university studenés r eadi ng e n g a gteeoretoaltframeBosks e d
and areview of literature, the research questiomie stated. Rapter 3 elaborates on the

methodology used in this study. It clarifies the rationale for employing a mixed method
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approach in this stly. This chapter also provides detailstioé data collection process, data
analysis and ethical procedures. Chapter 4 presents the research findings from both
quantitatve and qualitativephases of the studyFinaly, chapter 5 contributeso the
discusson with reference to the literature revieandpresents the study conclusions along

with implications of the findigs andecommendations for further research.

1.7. Summary

This first chapter addresses the need for the investigatioreasfing attitudes ral habits

among Vietnamese tertiary studenitmiversity students seemot to comply with reading
expectationsalthough reading can benefit them in several way&Sndings from previous
studiesdo not contributea complete picture about the factors thaeafft uni ver si ty
reading habits. In addition, thissuesrelated to reading among university studeates
relatively unexplored fielsl in the Vietnameseliterature This study ofst udent s 6 r e
attitudes and habitsas the potentiab contribute tatheoretical and practical issues related to
uni versity student so readi ng.commanity oftlocad r e f o

universitiesn Vietham

11
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Chapter 2171 Literature Review

The present chapter reviews the literature releva t o st ud e n,tthe @haptee a d i n
introduces the theoretical framework that guides this study. The subsequent section is the
summary of findings on studentsdé reading f

research questioribat guidethis study argposed

2.1 Thearetical framework

For the purpose of this study, it is necessary to understand the potential factors that affect
studentsdé reading attitudes and habits as v
reading habits. To provide this foundatiometresearch is grounded iwo principal
theoretical orientations. The first is a model relating reading attitudes to resabitg, and

the second itheory abouteading engagement.

2.11. A model for explaining reading habits

In order to explain studéns 6 r eadi ng h a @heorgof PlaAned Bemadiaur ( 1 9
(TPB)is used as foundation. This theory is a widely accepted-psgichological model and

is used frequentlypy many scholardo explain human behaviours across the various
disciplines incluthg reading(Miesen, 2003 Stokmans, 1999vVan Schooten & De Glopper,

2002 Van Schooten, De Glopper, & Stoel, 2004According to theTheory of Planned
Behaviourmodel Figure 2.1) t he most pr oxi mal belhwours thewri nant
intention to perform théehaviour(Ajzen, 199). Behavioural intention then is influenced by

three direct determinants: attitudes, subjective norms and perceived behavioural control
(which can also predidiehaviour directlyas shown by the broken line in Figure)2As a

general rule, th more positive the attitudes and subjective norms with respect to behaviour,
and the greater the perceived behavioural contRBC) the stronger should be an

i ndividual s intention to per(Ajzent M9)tUnader b e h a

12
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conditions of volitional control, it has been found that the imento perform a particular

behaviour is the strongest predictor of its actual perform@kzen, 199).

Attitude towards
the behaviour

Behaviour

Subjective norm

Perceived
behavioural control

Figure 21  TheTheoryof Planned Behaviounodel(Ajzen, 199)

Taking theTheoryof PlannedBehaviouras a st arting point, a moc
reading habits is developed. Because this research focusks daration and frequency of
studentéreadng, reading habits are studied rather than reading behaviour. Accorditegko

Wood, Labrecque, and Lally (2012, p. 49dabitsaref or me d by the fips
di spositions t o Inaherenartls, #abits & roltiecrobehavioudhatts .

repeated regularly

Becausehe model of reading habits is used to seek explarsataran established pattern of
behaviour not a projected one, it does not include the component of reading intention. This
decision is made based on a point of viewBbyeder and Stokmans (201Bat reading is an
ontgoing behaviour not one that is only in the future. Moreover, due to the design of this
study, if the measure of intention ocswat the same time as the measure of the target

behaviour, these two measures would in effect be codflate

The reading habitsnode| therefore, is constructéddom four components including reading

habits reading attitudes, subjective norms for reading and perceived behavioural control for

13
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reading.lt is predictedthatthe component®f reading attitudes, subjective norms for reading
and perceived behavioural control for readimayeimportant influences on reading habits.

Figure 2.2 below presents thevisedmodel of reading habits that is used in this study.

Reading attitudes

Subjective norms
for reading

Perceived
behavioural
control for reading

Reading habits

Figure 22 A modifiedmodel of reading habits based on AjzéT&$B

2.11.1. Thereadingattitudescomponent

An attitude toward reading is fAa state of
makes readi ng mo(Bmith,d991, pamgldt, therefard) eab healéfined as

an individual's positive onegative feeling towards a reading situat{@walander & Taube,
2007). The degree fopositive or negative attitudowards reading differs according to the
kind of reading to b@erformedand the purpose of readifear, McKenna, & Ellsworth,

1995

Reading attitude isdeterminedby individual factors, including behavioural beliefs and
evaluation of reading outcomé¥an Schooten et al., 20p4In other words, according to
Broeder ad Stokmans (2033 reading attitudehas two constituent components, namely
hedonic (emotion and feelingbout reading) andutilitarian/instrumental (benefits from
reading)perceptionsBased on these twdimensionsin order to measure reading attitagde

many subdimensions have been iddm@d in the previous researchFor Smith (199),

14
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reading attitude can be measudey five subscales including activitgnjoyment the extent
to which the person reads for pleagurnxietydifficulty (the extent to which the person
experiences problems or beconasiouswhen readinyy social einforcementthe extehto
which the person's reading activities are recognized and reinforced by),atiatalities(the
extent to which the individual prefers to useme otheisourcesrather thanreading when

faced with a learning tagkand titoring the extent to which thpersomeed help in reading).

Reading attitudeareseen as the most important predictor of reading behayroeder &
Stokmans, 20L3vVan Schooten & De Glopper, 2002n the current study, which is based on
a modified form of thelheory of Planned Behaviguit is predicted that there is a positive
relationship between reading attitudes and reading habismore positive the reading
attitudes a student shewthe stronger the probability th#tis student will read andhe

greater thérequencyof her/his reading

2.11.2. Thesubjective norns for readingcomponent

Subjective normsare thesocial pressurperceivedby a person to perform or not to perform
the behaviou(Knowlden, Sharma, & Bernard, 2012 heyare determined by the normative
beliefs of the social agents around him/her combined with the motivation to comply with
these normgVan Schooten et al., 20p45ubjective norms for reading, therefocentribute

to the social pressure perceived by a person to engage in reading bel{Bvomder &
Stokmans, 20131t reflects the influence of others, who are important to the student, on the
st u d engagénent in reading activitiekr this study, subjectivenorms for reading
therefore consists of two aspecf$) thest udent 6s perception of
reading by parentdriends and lecturers and; (2) the extent to which pgréménds and
lecturers think a student should re#ids hypotheied that, based on tAeheory of Planned
Behaviour there isa positive relationship between the subjective norms and reading habits:

the higher the pressure to read a studens feain his/herparent, friends and lecturerthe
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stronger the probabilitthis student will read at a particular point in time, and the greater the

amount of reading that will be done.

2.11.3. Theperceived behavioural control for readingpmponent

Perceived behavioural control can be definedrmsndividuab beliefsthat heghe is abldgo
exercise control over the their participation thre particular behaviour(Knowlden et al.,

2012. It is thought to be the result of the choices a pepmyoeivedor the perfomance of
intended behaviour antthe difficulties this person perceigan personally performing these
choices(Van Schooten et al., 20p4The perceived behavioural control is detgrad by two
distinct componentsan internal component that consists of a person's abibind knowledge

that supporor preventhis person fronperformng the behaviouyr and an external component

that consists of thepportunitiesand the barriers to perform thiehaviour, determined by
contextual factor¢Hugen, 200% In the case of readingerceived behavioal controlrefers

to a student's perception of control over the reading process and is assumed to reflect the
obstacles that he/she perceived from past reading experigiesen, 2008 In this study,

the construct operceived behavioural control for reading tiserefore,determined by two

di mensi ons of s tmandan capaifor neaglingsreferrand to thair dbgity to
understand texts or sedfficacy) and opportunities to read (referring to materials, time and
space for readingBased orthe Theory of Planned Behaviaouit is predicted that there is a
positive relationship between the perceived behavioural control and reading habits: the more
favourdle the perception of capacifgr reading and opportunities to read that a student
expreses the stronger the probability that he/she will read at a particular point in time and the

greater the amount of reading will be done.

2.11.4. The reading habitsomponent

Reading habits reflect time (duration and frequency) and chdigpes of mateal) for

reading(Nadelson et al., 20)3They expresthe wayreaders organize their reading, dheir
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readingtastes(Annamalai & Muniandy, 2013 In other wordstheyreflecta partofr e ader s 6
engagemenidiversity and frequency of reading) reading activities(Brozo, Shiel, &

Topping, 2007.

In this studytwo components afeading habits of university stants are measuretihey are
theamount of time studentpendon reading anthe frequencytudents readarioustypes of
material(textbools, academic boadk journal articls, newspapex magazins, novek, comics
and websitg). As discussed above, readihabits are predicted to pesitivelyinfluenced by
three factors: (1) reading attitudes, (2) subjective norms for reading and (3) perceived

behavioural control for reading.

2.1.2.Readingengagement

The critical factor for successflly encouraginga student to be aommittedreader $ to
engage this student ireading taskgBraunger & Lewis, 2006 Thus, in order to make
recommendations for motivating Viethamese undergradeatdents to read, the study
focueson st udent s o r eado prgvideean @toonple nmiebohow reading
engagement can be studidige first part of this sectiodiscusseseading engagement and its
relevanceo the model of reading habitdt is followed by discussions dhe role of contextn
fostering reading engagement, in ordereiplain how the context variables fiinto the

reading habits model

2.12.1. Reading engagement and its rétat to the reading habits model

Engagementis a multifaceted construct including behavioural, emotional and cognitive
dimensions that reflect what studerdo, how they feel and what they thifkredricks,
Blumenfeld, & Paris, 2004 In the case of reading, engagement is defined as the motivated
use of strategies for readingghen students are engageldey are motivated to read far

variety of purposes, and theynploy strategic behawics to achieve their personal read
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goals(Guthrie & Alao, 1997]. Reading engagement, therefaeepbservable as a behaviour in

the classroom but also entails cognitive, motivational, and social attr{iGuésie, 2004

St u d e eatirgg @ngagement can inederstood byneasuring the components of the reading
habits model. Thomson et al. (20)3xplained thateading engagement includ€ls interest

in and enjoyment of reading, aif@) it is a sense of control over what people rg&3itheir
social interaction in reading, arfd) their reading practicedt can be noticedhat, each of
thesefour perspectives, in turmeflecs a part of reading attitudes, perceived behavioural
control for reading, subjective norms for reading and reading habits, sincethe model of
reading habitprimary focugs on explaining how reading attitudesubjective normsard
perceived behavioural contrgiredict reading habits the measurement of this modek
componentan beused tomakea generalconclusion on reading engagemehigure 2.3
belowis a further modification athereading habits model thakplairs howthe pespectives

of reading engagement, which are shown within dashed lines in the fgarmcludednto

the components of reading habits model.

Reading attitudes
Interest in and
I enjoymentof reading 1

Subjective norms for
Reading habits

| ittt remm e ————————— 1
1 Social interaction in reading 1

Perceived behavioural
control for reading

i o0
1 A sense of control over reading !

Figure 2.3 A further modification ofeading habits modéincorporating reading engagement
components, which are shown within dashed lines)
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2.1.2.2. Contexts and reading engagement

It is generally agreed tha¢ading engagement is influenced by con{®caunger & Lewis,
2006 Guthrie, Wigdfield, & You, 2012 Indeed,the developmentf readingis facilitated by
social interaction, theenvironmentsfor literacy experiences (e.g. physical environment,
classroom community), resources and opportunities to (Baaunger & Lewis, 2006

St u d emgagendent imeading is enhanced when the contexts in which reading occurs
foster it (Guthrie, Wigfield, & You, 2012, p. 6Q2More access to books leads to more
reading (Krashen, 200P A place thatprovides students with a wdortable and relaxm
environment to readnay enhance their opportunities to engage insafcted reading as
well as reading in gener@Bossmann, Houston, & Kelly, 201L(Literacy activitiesfound at
home and within the community foster desire and purpose to(Beadnger & Lewis, 2006,

p. 73. In short, t I S s ug g e getneréadirtg leregagentent depands on a sustained

c 0 n t (Buthried& Cox, 2001, p. 299

St u d enditidsad characteristicssuch asgender,hometown statugurban or rural)and

family backgroundare possibleredictors oftheir reading engagemeriérozo et al. (200)
reported that female students showed more positive reading attitudes, readftaoy and

tended to read longeexts for enjoymeniorethan malesAccordingBrozoetal. st udent
reading engagement also varied widely across national con@atk. and Rumbold (2006

stated thaparentsand the homenvironment are essential to the early teaching of readhidg
fostering a love of readinghildren are more likely to continue to be readers in homes where

books and reading are valued.

Instructional practices in classroemmo t i vat e st Beewendand Burgese @005 n g .
reportedecturersvho are opemminded, friendly, enthusiastic, amtho knowstudentshames
and interests motivatstudents the most. In class, studentsowvere supported to be

autonomousvere more likely to place a highvalue on reading than other studef@sithrie
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et al., 2012) Guthrie (2004 found out that students tend to be highly engaged in reading
when they are given the freedom to make choices related to the subtopiesilltHze
explored, the learning materials that will b&ed, and the strategies that will be implemented
during reading and writing lesson&hen lecturers assign appropriate readings and use these
materials effectively, students are more likely to readHeir classe¢Brost & Bradley, 2006
Commander & ValeriGold, 2002 Hilton Ill, Wilcox, Morrison, & Wiley, 2010. In short,the
instructional context can promote engaged readimgpng student§$Guthrie, Wigfield, &

Klauda, 2012, p. 24

Generdly, as the context playan important role in fostering reading engagentBetschy &
Christenson, 2006 it is importantthat context is part of a set of variables of this study.
According to Kelly (2003, the contexial factors can be categorized into three groups
namely national and community contexts, home context, sctibol contextHowever, for

the purpose of this studthe study was carried out only in Vietngmational contexis not a

variable The contextual variable are divided into two groups:s t u d endividsiad
characteristcfgend e r homet own status, p a)r amdthies 6 e ¢
university context(teaching methods, assessment practicesl library resources and
services) It is predictedt h at students6é charact éenfluensa i cs
studentsé reading attitudes subjective nor

reading and reading habits.

2.2 Previous research on tertiary st u

Because reading is a relatively unexplored field in the Vietnamese literature, studies from
other countries are reviewed here. Aligb research conducted in otloeiitures may not be
replicated in a studin the iethamese context, tHeeraturediscussd belowis valuable to

develop an initial understanding of the reading attitudes and reading habits of university
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students. It plays an important role in justifying the research problem and suggests research

questions for this study.

2.2.1.Reading attitudes

Findings on studentsd reading attitudes Vv
enjoyable activity but, sometimescanleadste t udent sd anxi et yan Furt

be driven by the beliefs that strits place on reading outcomes.

First, reading can be seen as a pleasurabtet i vi t y. I n r eadirgattittdés o n
at a Malaysian university, Karim (2006) found tim@jority of students, who responded that
reading is their main activity during free time, agreed readsngn efoyable activity
Research by Lone (201l India, Mohamed et al. (2032n Malaysiaand Onovughe (2012)

in Nigeria showed quite similar results, that mgpgmately 70% of students enjoy reading.
Mohamed et al. (2032 in addition claimed that students enjoyeading magazines and
newspaperpecause they can gather the latest informafibis indicates that reading can be

an enpyable activity if student are free to decide what they read or when it serves their
personal purposeslThis sense of agency is consistent with the influence of perceived
behavioural control on reading habits as predicted imPAthez e n 6 s (19 9ahed Theo

Behaviour and the model of reading habits

However, in some caseseadingmight lead to anxiety among student4ellinee, Watson,

and Elliot (2007, in a study at Texas Tech University, reported most college students feel
displeasure andoredom with assigned reads@\nnamalai and Muniandy (201 &dicated

that most polytechnic students (from a northern sthMalaysia) find reading difficland to

cause readinganxiety To expl ain studentsd r elandedthag an x
students may lack reading comprehension skills and therefore may have a tendency to avoid
reading, especially difficult textsAs many tertiary studentgespecially those from

disadvantaged schooling backgrounasynot prepared for universiigvel reading andhave
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poor reading comprehension, thégd enormous difficulties in reading dahis level and,
therefore,may havea defensive attitude and everwt like to access reading materials
(Anderson & Kim, 2011 Zulu, 2005. I n other weading skjlland priard e n't s
experience are important influences on their reading attitudes. Reading may become a
stressfulactivity if university students do not hatee ability to understandhe texts.This
reluctance to read among university students, which is related to their lack of skill, is also
consistent with the PBC componentté reading habits model, as low skill leads to reduced

control.

On the other hand, r eadi n @boutleroutdorees of reading n b
activities. Most students read to learn. Reading for education is the purpose of a majority of
Indian college students according to Shafi and Lone (201%inilarly, Burgess and Jones
(2010) reported that 75% of studerdas a regional university ithe USA regularly read for
schoolrelatedpurposs. Sappngton et al. (200R on the other hand, argued that studelats

not comply with reading assignmenbecause they do not see a causal connection between
reading as &arningactivityand per f or mance. Mor eover, it
readirg is more driven by CGPACumulative Grade Point Averageatherthan a desir¢o

gain knowledgefor professionalcareer(Bartlett et al., 2010 These findings reflect the
instrumentaldimension of reading attitudes componenf the reading habits model, as
students shownore positive attitudes toward reading when they believe reading activity

benefits them.

2.2.2. Subjective norms for reading

Subjective norms for reading do.ShamdntLone nc e
(2010) indicated reading habits among Indian studentsrdheenced bytheir lecturers and
parentsthe most Under pressure from parents and lecturers to improve their academic

performance, st studentsreal for educationLone, 201). Lecturers can be seen as role
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modesk for readingandthat is a key factor to motivate students to r€amkmans, 1999

Their sharing about thexcitement for reading,nowledge of various authorspjoyment of

certain books recommendation®f good reading materialsr just mentioning a recent
enjoyable reading experience can have a powerful influence on students' perceptions and
beliefs on readingAlbright et al., 200Y. Generally, although lecturers and parents positively

i nfl uence st ud asdvesadwaysetlzednost ighpohaaticontrilsution they can

maketo students is to be relmodels forreading(Akanda, Hoq, & Hasan, 2013

2.2.3. Perceived behavioural control for reading

Perceived behavioural control for eing also influences reading engagemearhong
university studentsSome scholarbiaveargued that the factors of ability to understand texts
and selfconfidenceare positively orrelated with reading compliance among university
studentgAnderson & Kim, 2011Bartlett et al., 2010 As studentgealizal the requirement

of literacy practies foruniversitylevel of studyis different from their past educationpst of
themfound difficulties in readingand seem to passively recaiMaformation (Armstrong &
Newman, 201 Other researchers, @mtheraspectimplied that students would engage in
reading if theyhaveeasy to access to reading mater{@sincan, 2010Krashen, 200por
have morecomfortable space for reading (Bossmann et al., 201M. Johnson, 2007

Generally students tend to read if they hate required capacities and opportunities to read.

2.24.Reading habits

Findingsfrom various surveysn reading habits among dergraduate studentsiry between
countries Students spendifferent amounts of timeeadng for their learning angleasure

Theyread different genres for these two purposes.

Studentgarely do recreational readin@ver a half of Taiwanesgtudentseported that they
spent less thamne hour per dayon extracurricular readingSuYen, 2007. During the

academic semesters, more than 60% of studehts are studyingat a collegelocated in
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Texas(US) reported that they reasvo hours or less each weédr pleasurg(Gallik, 1999.
Students af public university in the Pacific NorthweédS) spent an average of 0.4 hours a
day reading for pleaserNadelson et al., 20)3Sincecollegestudents ar@ow potentially
faced with more leisur@ptions they are more likely to take part in other activities than

reading for recreatio(Burgess & Jones, 2010

Studentanostly readfor their learning but they spentittle time on this adivity. Malaysian
students speritom oneto two hours per dayn readingdue tothe requirements aicademic
activities (Annamalai & Muniandy, 2013Karim, 2006 Karim & Hasan, 200) A total of

62% of US studentsrom two Midwestern universitiespent no more than one hour a day
readingtheir assigned materials and only 6.1% of them spent more than two hours a day for
this reading activity(Baier, Hendricks, Warren Gorden, Hendricks, & Cochran, R011
Students from another U&ublic universitygenerally spent about 0.8 hours a day reading for
their coursesNadelson et al., 20).3In short universitystudents seem &pendno more than

two hours per dageadng for educational purpose.

Although university students read a diversity of genfasrecreational purposeanagazines

and newspapers are the most popular reading matekialeng eight types of recreational
reading material§magazines, newspapers, naygloetry, letter/email,internd, nonfiction
andcomic book}, Gallik (1999 found that 75% of students reathgazinesnostfrequently
Mohamed et al. (20)2eported that althougialaysianstudents access a varietyrefiding
materials up to 80% of them preferred to readagazines and newspapeimilarly,
magazines and newspapers ¢he first and second choices for recreational reading among
Taiwanese studen{SuYen, 2007. It seems thatwhenreadng for pleasure, students prefer

to read the ntarials that provide thematestinformation or news.

To read forcourserelatedpurposs, students seem to depend on textbooks and #wtire

notes According toPham (201}, Vietnamese studentendto focus on textbookfor their
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learning Berry et al. (201Lfound thatabout 70% ofst udent s i n coll ege vy
read their textbook#or exampreparation For 87% of students at.oughborough University

(UK), lecture notes were heavily relied on when readasgeciallyfor examinatios (Barnett

et al., 2012 Thus, it seems that university students have limited reading habits, both in terms

of the time they spend reading and in the types of materials they read

Websites have become an increasinighportant reading sourcehetherstudents read to
learn or to relaxShen (2006) indicated that Taiwanese students prefer to read digital rather
than print information According toKarim & Hasan (200y most Malaysian students get
their reading materials from the internet, ahd tis folloved by the library (2&), friends
(23%), and the bookstore (¥9. Similarly, for all purposesMohamed et al. (2032found

that Malaysian student&ould readdigital mediaratherthanprinted materialslt is predicted

that students might prefer to redigital materials becae it is convenient anehsy to access

That is, they are able to exercise control over their reading

2.25. Relationships betweencontextsands t udent s6 readi ng

Findingsfrom previously published literature regardingh e ef fect s of cont
reading attitudes and reading habits a@mmarized in two parts. Findings on the
relationshp s b et we e charaxteristidseand tleid reading attitudes andingahabits

are reviewed first. Thigs followed bya discussion ofindings about the inflences of

uni versity cont eattitudes and readingdhabitst s 6 r eadi ng

2.25.1. Relationshig betweenndividual characteristicsandt udent sd r eadi ng

Findings from previous research on the infl
reading habits are inconsisteitarim (2009 found no gender differences on time spent
reading and reading attitudes among Malaysian students, while others (Shafi and Lone, 2010
(India); SuYen, 2007 (Taiwan)) did report gender differences in reading attitudes and reading

habts. Shafi and Lone (20)Gonfirmed that fenales generallgpentmore time reading than
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their male counterpartsand SuYen (2007) reported that malespent more time on
extracurricular readinghan female students. It seems that the relationships between gender
and reading attitudesind between gnder andeading habits varpy readingpurposes and

national contexts.

The explanation for the genddifferencesin readinghabitshasbeen discusseith previous
studies.Tepper (1998claimed that women read fiction more often than men because, women
are more often encourageddngage irreadng activities as children or simply because they
are better readerShafi and Lone (20)Qposied, because female students spend riore
indoors than males, they are more likely to dethan male studentsSummers(2013
generalizeghat gender differences ireading might be influenced by inherent biological

social and cultural factoim based on théevelopment of early literacy

Field of study is also reported as an important factor that affects the reading habits and
reading attitudes of undergraduate students. In research on reading newspapers among US
studentsJeffres and Atkin (1996)ported that students fromhamanities major read more

than those from natural science, engineering, and math magveanese studenfsom arts

and architecture majsspert much moreime on reading than those from other maj(8s+

Yen, 2007. Karim & Hasan (200yfound that arbased students haweore positive attitudes
towards reading than #based student3hey claimed that attased students reveal positive
attitudes toward reading and read memmply because they are required to ddrsbrief, the

academic discipline of students shapes their reading attitudes and habits.

Hometown statsi(urban/rural)was found to be a predictor fert u d e nt stbtudesearmdd i n g
habits According toLone (201}, due to the problesiof low level of literacyandlack ofa

healthy reading traditioim rural areagpoor literary environmentstudentsvho grev up in a

rural areaend toenjoy readindessthanstudentsvho grev up in a urbarareaand they spent

lesstime on reading (per day) than therbancounterpartsSincethe development of reading
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is facilitated by the environments for literacy experien@wunger & Lewis, 2006 the

communities or areas where studentsagup canpredict theireading attitudes and habits.

St u d eeading éttitudes and reading halat® influenced by their family background.
Indeed, thefundamentals of reaty engagemenare laiddown in a family environment
(Camp, 2007 Lena & Karin, 200Y. In a study of 402 college students (USNickoli,
Hendricks, Hendricks, and Smith (2Q0reported that students wHive in a rich home
literary environment (providindpoth reading materials such as books amaivspapers, ah
readingevents such as reading circlesreading alouyl are identified as having a positive
attitude toward reading. In Taiwarhet higher the educational level of the parentriwe
time studens spenton extracurricular readingSu-Yen, 2007. As welleducated parents tend
to place high expectations on their children andre often provide them with various
language practiceshey contibute strong effects on reading skills and achievement of their
children(Gust af sson, Yang Huborsameaxtent, @milRlmask@ound can0 1 1

beusedtogxl ai n studentsdéd reading habits.

2.25.2. Relationshigs betweeruniversity contextangd t udent sdé readi ng

Lecturers and their teaching str ghelegures®s si ¢
guidance and sharingf reading experiencebave an importaninfluence onst udent s (
motivation to read(Baccus, 200% Hilton 1l et al. (201Q indicated bhe length of time
students sperdn assignedeading is influenced by different approaches that the lersuse

to assign and evaluathese readingsThey found a significant differenc@ terms of task
completion among students based on the forms of reading they are assignedlsbhe
concluded that gradingeading assignments motivates reading frequency among students.
Commander and Valefsold (2002 suggested thalS students' positive attitudes toward
reading can be promoted when their teachers make reading activities more interesting

(providing reading materials h a t rel ate t o osgive d®matiesndéaboatar e e
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problems to which they want answerBrost am Bradley (200H in addition,found that
noncompliance with assigned reading among US students is caused by their ladtadics
not provide apmpriate materials or simplgiid not use these materiatéfectively in class.
Evaluating students on tinelass participation might encourage US students to read for class
preparation(Hatteberg & Steffy, 2003 The activity of goup discussion motivates studetds
read for their courses because it is an enjoyable activity ghatides students with
opportunitiesto shareideas, interact and learn from each other about what they have read

(Chi, 2013, and makes learning more active, effective and creédiagad, 2009

It s eems trdadingis dsiveruly éhairexandinatios. Students might read because
they believethere isa connection between their learning preparation and their performance
(Sappington et al., 2002Barnett et al. (2012in a study at.oughborough UniversityUK),

found that pproximately 98% oftudentsvere more likely to read materials elitly relevant

to an assessmerBaier et al. (201)lreported only 28% of students (from two Midwestern
universities, US) completed assigned readings before class while 40.8% of them indicated
they did their reading only when preparing &aminatios. Becauseclassroom assssient
influences the wagtudents learn anttheir motivation to learrfEarl & Katz, 2006 Scouller,
1998, it, therefore, might influece the way they read for exam preparatidn.an oral
presentationstudents are requirdd apply theory to praitte, do the presentation in front of
audiences (lecturer and classmates) m@sphond to questions from thgiBorin, Metcalf, &
Tietje, 2008 Race, 201p and thereforestudentsrequire more effort to gain a deep
understanding of the topic. Teultiple-choice questions methpowever,are usually used

to test students' broad knowledge of the curriculum and learning obje¢Bvagy, 2005
University of New South Wales, 20j4and this might lead to a strategy of surface learning

among students
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It is generally agreed that theniversity libraryinfluencess t u d e n t saflitudeseaadd i n g
reading habitsAccording toSomaratna and Peiris (201fhe academic library can be seen as

t he @ he aldrnng ammunity e@roviding a place for students to advance their
knowledge The mission of a library is not to teach students to read, but rather to provide
them with reasons to redBappas, 2004 A library that is usefriendly for students (where
students are not intimidated or overwhelmed) will help to create a positive culture for reading
(D. Johnson, 2007 A quiet, inviting place is more conducive to readidgashen, 2004 and
comfortable seating (in the library) will help students relax and spend time redaling
Johnson, 20Q7Krashen, 2004 When students have more access to books they sedm to
more reading, in turn becomingetter readergKrashen, 200p Students who are regular
library users are active learners: they participate more in class, and read, write and study more
(Julien, 2000 Yusuf and Jamebvu (2010, in a study atCowvenant University (Nigeria),

reported thaB8% of studentprefer to visit the library to read fe@xaminatios.

It is concluded that the university context can be seen as an impodadtipt t or f or s
reading.A review of literature indicates thahd lecturers and their teaching approaches,
assessment practices and the library servicesgni fi cantly i nfl uence

different waysStudents tend to read when the university context fster

2.26. Relationships betweemeading attitu des, subjective norms, perceived behavioural
control for reading and studentsdé reading h

St u d eeading ltabits were found to be influensgghificantly by their readingattitudes.
Karim and Hassan (2007) confirmed thatudents reading attitudepositively and
significantly correlate withthe amount of timéhey spenton readingand the frequencthey
read several reading genremcddemic boadk literature, fiction or nove). According to
Stoffelsma and Spooren (2013here was a positive correlation between Glieens t ud e nt s ¢
attitude towards reading for school and their time spent reading for s¢heeéms thathe

more positive the reading attitudead#gnts show, the more frequignihey read.
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Findings on the relationships between subj
habits weranconsistent across previous studidsoeder and Stokmans (201# their study

on secondary students the Netherlands, in Beijing (China), and in Capeviio(South

Africa), reported that there wewdifferent correlations(positively and negativelybpetween
subjective norms and the amount of time students spent on leisure regluifigand Lone

(2010, in their study in India, confirmed that reading habits among college students
influenced mostby their parents and lecturerA. study of adult literacy (Miesen, 2008
however, found that the subjective norm was not predictive of the reading inteDtiar.
research in US showed that although collsgyelents know it is important to readdknow

the profess@expectthem to readmostof themstill do not readsettextbools (Berry et al.,
201). In short, ther el at i onshi ps between subjective nc

habits might varpetweercontexts.

Perceived behavioural control for reading was also anpor t ant f actor to
reading habitsVan Schooten and De Glopper (20@2d Broeder and Stokmans (2013

their studies omadd e s ¢ e nt s donfirmedaakitive ¢prrelations between perceived
behavioral control and reading habi@ther scholargBartlett et al., 201,0Bossmann et al.,

201Q Kim & Anderson, 2011Krashen, 200Rimplied that sudentsare more likely taead if

they have abilitiegreading skills)and opportunitiedmore access to books and a quiet
environmenk to read.Generally,the more students feel control over their reading, the more

frequently they read.

Generallyresults from previous studigartly reflectthe predictionsof the Theory of Planned
Behaviour It was found thateading attitudes anperceived behavioral contrébr reading
significanty e x pl ain studentsd reading hnasbbjedttige, w h
norms and reading habits anacertain The Theory of Planned Behaviguto some extent,

can be seen asusefulmodel for predicting readinhabits of university students, but one that
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requires further investigation because, while some ofptioposed relationships are well

supported in the literature, some are not widely supported.

2.27. Relationships betweemeading habitsa n d s t acddemidachi@vement

Although readingis generally regarded as the ba®is students' succegdMohamed et al.,
2012, t he findings about the relationships be
achievement are inconsisteint previous researcht seems thathe relationshipdbetween
reading habits angl t u d academsicdachievement dependhmw well studentscomprehend

the texts they read

Sever al studies indicated t hat sosthardmmdemic 6 r ¢
achievementGallik (1999)found thatthere was a significargositive relationship between

US st uaGPAandstine spent reading for pleasuh@ing vacations. Sappington et al.

(2002) reportedthatthe frequencyf readng researh articles amondJS studentgpositively
correlatedwith their activeness in class discussions, their understandilegtafes and their
examinationresults.It seems thatvhen students spenchore timeon reading(whetherfor
educational or recreational purpost®ytend tobecomeskilful readergKrashen, 2000 and
thesestudentsare more likely tosucceedin their courseghan othergKim & Anderson,

2011).

Other studies, however, found that there is no relationship between reading habits and
student sé academi c Kaimband Hasanf200Malaysians ® udien ¢ s
CGPA was foundot to be sigificantly relatedto thetypes of reading materials, sources of
reading material®r the amount of time spent reading per week. Similavlghamed et al.

(2012) found that her e was no significant correl atioc
habits andheir CGPA These authors, however, could gote a logical explanatiofor this

phenomenonSince reading at tertiary level requigsecificskills (Anderson & Kim, 2011
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Bartlett et al., 201,0Zulu, 2005, it is assumed that althoudfalaysianstudents daead for

their classes, they do nisve a good comprehensiohthese reading.

In brief, among previous studies on reading, it can be seen that findings are inconsistent
across national contexts. Reading can be an enjoyable activity or somaticaese of

anxiety. Reading habitsan be driven by reading purposed the availability of reading
materiasforunder gr aduat e isdviduhleharceristicS ¢e.g. gendet, feld of

study, home background) and university context might have direatdinect effects on

reading habits. Th@heory of Planned Behaviowan be seen as an adequate model for
predicting reading habits of university students. The literature review, therefore, provides a
rationale for t he need t o expl ore student
Vietnamese university context. It alsprovides suggestions for research questions and

directions for selectingf variables in this research.

2.3. Research questions

The research questiofisr this study are driven by the theoretical framework and the review

on previous researdseeFigure2.4). St u d endivideabcharacteristics and the university
context(including teaching methods, assessment practices and library searegsedicted

to have significant effects on studeéhtgeading attitudes, subjective norms for reading,
perceivedbehavioural control for reading and reading itsabit i's predicted t
reading attitudes, subjective norms for reading and perceived behavioural control for reading
can explain students' readi ng h agbhahitsshave | t [
positive effecs on their @ademic achievementh&re are three major research questions in

this study:

1. How docontextual factor§ s t u dndividuad characteristics and the university context)
explain under gr aduat eubjedivw doemstperceived behaliouna a t

control and reading habfts
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a. To what extent doontextual factore x pl ai n studentsd attitude
b. To what extent doontextual factore x p | a i n subjéctivd morms foréeadiflg
c. To what extent doontextual factore x p | a i n pesceived Bhaviowadcontrol for
reading?
d To what extent do contexts explain stude)]
2.How dostudent so reading attitudes,percesived | ect
behavioural control for reading explain their reading habits?
aTo what extent do reading attitudes expl
b. To what extent dsubjective norms forreadirgx pl ai n st udent sd rea
c. To what extent dogserceived bhavioural control forreadingx pl ai n st udent
habits?
3. What are the relationship bet we e n student séo r acadkemio g h

achievement?

Reading attitudes

Contexts

* Student characteristics Academic

Subjective norms

. achievement
for reading

(CGPA)

Reading habits

* University context

Perceived

behavioural

control for
reading

Figure 24  Construct map for the research questidns

® The numbering in the contruct map reflectsnibenbering used for thesearch questions.
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From theseesearch questions, it is hypothesized that:

T Studentsd characteri st i c suynivetsityeontexthdva mi | y
significant effects on their reading attitudes, subjective norms for reading, perceived
behavioural controls on reading and riegchabits.

1T There are positive relationships among
for reading, perceived behavioural control for reading and reading habits.

1 There are positive relationshipb et we e n reading habits al

achievement.

2.4. Summary

In this chapter, the theoretical framework that drives this sitsidiyscussed. A model for
expl aining st udssdevelspédd basedaca modified form lofi theldieory of
Planned Behaviou(Ajzen, 199). Readingengagemenis included to supplemertontext

variablesn the model.

The reviewof previous studieprovides an initial understanding of r&agl engagement
amonguniversity studentslt supportsthe hypothessthatst udent s6 r eading
reading habits are influenced Byt u d ehar&cteristics and the universitgntext.It also
supportsthe suitability of using the reading habits ane | to measure uniywv
reading attitudes and reading habits.a Most
positive influence ontheir academic achievemenit somehavereported no relationship, e.g.

in the Malaysian conteXKarim & Hasan, 200;/Mohaned et al., 201

The theoretical framework and the literature review provide the rationale for the present
research that focuses on explaining Viethamese undergtade st udent sé r ead
support the appropriateness of the variables that are measured in this research. Based on them,

the research questions are stated above.
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Chapter 317 Methodology

The current chapter discusses the methodology used in this dastyjbingit in detail in
several sections. The first section presents the résdasign epistemologymethodological
frameworks and methods of collecting data. foifowed by an outline of the population and
samples in the second section. The subsequent sedisesbe the research instruments
address therocedures of dateollection, dateanalysesand describe how the findingom
the quantitative and qualitative phasee integratedThe final section discusses how this

studymanage®thical considerations.

3.1 Researchdesignand paradigms

To provide insight intaspets ofreadingamong Vietnamese undgaduate studentand to

find out whatfactors and explain why these factors influetteair reading habitsthis study
employsa mixed methods desigA. mixed methods desiges definedasfit he t ype of

in which a researcher or team of researchers combines elements of qualitative and quantitative
research approaches (e.g., use of qualitative and quantitative viewpoints, data collection,
analysis, inference techniques) for the broad purposes of breadth anafdepterstanding

and cor r Bbdhnsoh,iOowuegbuzie, & Turner, 2007, p.)1Z3eswell (201}

argued thatombining different infrmationfrom bothquantiative and qualitative approaches
provides a better understanding of the research problem (such as the complex issues related to
studentsé readi ng a thaniasingkkappgroacheitder quanttativerorg h a
qualitative Quantitative resultscan point out the relationships among variables while
qualitativedata can help to buildnin-depth understandingbout what these statistical results
actually mean(Creswell & Clark, 2011 Generally, by using mixedhethods researglthe

object of the researachill be examinel from different views(Creswell & Clark, 2011 Figure

3.1is avisual model of philosophical positions for this mixed methaddys
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Epistemology Pragmatism
Quantitative phase Quditative phase
\ 4

Theoretical lens Social realism

Cross
Methodological approaches sectional Case study

survey

Semi
Methods of data collection Questionnairg structured
interview

Figure 3.1  The philosophical positiorend how they are enactadthe present study

The epistemology guiding this research is pragmatism. This paradigm was chosen because it
has been seen as Aphil osophi ca(B. Jphasot & er O
Onwuegbuzie, 20041t isc | a i me pragrmatisatoffefs aepistemological justification

(i.e., via pragmatic epistemicalues or standards) and lodice., use the combination of
methods and ideas that helpsdrest frame, addressychprovide tentative anser s t o on
research questiopgor mixing approaches and method®. Johnson et al., 2007, p. 325

The major tenet of pragmatism is thattbobjective and subjective points of view are flexibly
focused, depending on the research plfasddlie & Tashakkori, 2009, p. 88t can be said
thatipragmati sm can provide a philosophy 't he
mixed research to peacefully coexist with the philosophies of quantitative and qualitative

r e s e grJohmson et al., 2007, p. 325

In the quantitative phase of this research, the information about reading attitudes and reading
habits among Vietnamese undergraduate students and the factors that might influence them

are investigatedusing numerical dataobtained from a survey designThe broad
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methodological framework for this phase is social realism in which the developing knowledge
is c¢claimed based on discovering the fistru
attitudes and readinigabits(Blaikie, 2009. In this phase, to determine variables, predict the
factors tha t mi ght affect student so reading att
instrument, the research is focused on the model of reading habits that was developed based
on Ajzends Theory of Pl anned Behaviour. Th

uncoveredising statistical analysesd the findings are reported in a factual style.

To complement the quantitative analysis, in the qualitative phase, explanations for the results
from the first quantitative phase are sought. This is an inquiry moiteg focuses on

st ude ns$ts develop aedetailed understanding of their reading @étstureading habits

and howcertain factors influence their reading using text analysis of verball@etawell,

201J). In this approach, knowledge claims are made based omtdrpretivistperspective

that concentrates on the subjective experieranas the meanings students bring to the

situations related to readirfgunch, 2011

This study employs an explanatory desi@reswell & Clark, 2011, p. §1consisting of two

di stinct phases, t o capt ur eadinghatitudesraadchtlles an
reading habits (see Figure B.Zhe rationale for this approach is that the quantitative data and
results provide a general picture of the research problem, while the qualitative data and its
analysis will refine and explain thes st at i st i cal results by ex
more depthCreswell, 2011, p. 542Creswell and Clark (21, p. 83 claimed that this type

of design is the most useful when the researcher not only tries to explore trends and
relationships among variables but to go beyond tha&xplairng the reasons for these

findings

The present mixed methods study is classified in terms of priority and sedByoen,

2012. There is griority on quantitative data collection and analysis to identify the potential
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predictive power of selected factors (the
habits and this is based on a modified foahAj zends (1991) Béhéawewr y o
A small qualitative component then follows in the second phase of the research to explain
why certain factors, tested in the quantit
reading engagementhe results of the quantitative phadettee study are used to direct the
qualitative phase through the purposeful selection of participants and the development of
interview questionsThe results of treetwo phases are integrated during the discussion of

outcomes for the whole study.

QUAN QUAN Identify QUAL QUAL .
QUAN QUAL Interpretation
data » data » results ®» | results for] B data » data » results » QUANYQUAL
collection analysis follow-up collection analysis

Figure3.2  The explanatory design proceduf€seswell & Clark, 2011, p. 94

In the first phase, a crosectional survey designasselected because it is the most suitable

tool to both collect data ormultiple case at a single point of time and to examine the
relationships between variabl@@ryman,2012, p. 5% It is particularly appropriatéor use in

this first phasesince the aim of this phase igo examine individual reading attitudes and
reading habits, and compatBese among groups of students based on iheividual
characteristicéCreswell, 2011 By usingasurvey t he i nf erences rel at
attitudes and reading habits can be generalized to the whole target population based on the

data and results from studying a small sample of stug€ngswell, 2011

In the second phase, a collective case stuedg employed. This approach is suitable for
providing insighti nt o st udentsd reading attitudes an
and comparing multiple cases of participa(@eswell, 2011, p. 465 Participantswere
selected fronstudentsvho completd the surveyA semistructured interview techniquef

openended questionwasused to collect data because iais effectiveapproach to enable
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participantsto express their point of vie{Creswell, 2011, p. 238An interview also allows
the interviewer @ probes, thus gaining-eepth information from the interviewd€reswell,

2017, Teddlie & Tashakkori, 2009

As this mixed methodsstudy is conducted in two distinct phases (quantitative and
qualitative), it requiredwo different samplingtechniquesaccording tothese two phases.
Different methods of data collection are also required for these two approdbless. are

described in the next section.

3.2 Population and sample

This study was conducted atogcal universitylocated in a small city in theogth of Vietnam.
Currently,the university has four acadeniaculties:Agriculture, Economics, Education and
Information Technology (IT)In theacademig/earof 2014 1 2015, over 5000 studentsvere
studyingat this university,with 1,106studentsn theirsecondyear of studylIn this study, the
secondyear students are selected because they are acquainted with the university environment
and the learning style at tertiary level, and have a record of achievement (CGPA) for the first

academic year.

In the quantitative phase ofishstudy, from the target population of 1,106 secpear
students, a sample of approximately 350 students was taken from the four academic faculties
attheuniversity. According t@Creswell (2011, p. 146this is a recommended sample size for

a survey study in education. A calculation based on an online tool from the Survey Monkey
website (https://www.surveymonkey.com/mp/sarmgilecalculator/) also confirmed that,

with the population of 1,106 and the margin of error (confidence interval) c&t58095%

confidence level, this studequiresa samplesizeof 350 participants.

In addition, because the numbers of students were differenassfaculties, a stratified

sampling technique was used to select participants. This stratification tecnagqushosen
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because it generally provides increased accuracy in sample estiRasss 2005, p. 3Gand
is the most suitable where the population reflects an imbalance on a ehstiacdf sample
(Creswell, 2011, p. 144In practice, a stratified sample is found by ensuring eaclysup

is proportiongely represented in the sample.

The number of participanteequired from the Faculty of IT was calculated at 18 but a
minimum sample size of 30 students was set in order toegebnable parameter estimates
(Field, 2009, p. 4R Because different proportions of students were selected from different
faculties, in subsequent analysis, sample wsightre used to rebalance the sample.
Consequently, 29 students were randomly selected from the Faculty of Agriculturem/l f
the Faculty of Economic£22 from the Faculty of Educatiand 28 from the Faciyl of IT

for a sample of 350 participantSable 3.1 presents the achieved sample in the quantitative

phase of this study

Table 3.1 The samplinglesignof the quantitative phase in the study

Faculty Number of students Calculated sample Achieved sample
Agriculture 93 29 29
Economics 226 71 71
Education 733 232 222
Information Technology 54 18 28
Total 1106 350 350

In the qualitative phase, due to the sequential design of this study where the qualitative data
was used toseek explanationfor the initial quantitative resultst is necessaryto select
participants whdiad completethe questionnaire in thquantitative phas@Creswell & Clark,

2011, p. 18k For this reason, in the second phase, students who participated in thieaf§est

of this study were purposefully recruited using a maximal variation sampling technique
(Creswell, 2011, p. 207By this technique, multiple perspectives related to the complex issue
of reading attitudes and reading hab#among different studentsvould be presented
(Creswell, 201} A total of 8 students were invited to participate in this plased on their

CGPA (one highacheving student and another loschieving student from each academic
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faculty). According toCreswell and Clark (2011, p. 1){4or a casestudy, the sampleize
typically ranges from# to 10 participantsThey claimed that when participansse different
from demographiccharacteristicor other factors, their opinionsill reflect this difference

and contribute to a good qualitative study.

3.3. Instruments

In this section researchnstrumentsare describedQuantitative data were obtained through a
guestionnaire that was adapted from several that had beenrugeevious researcilhe
studies on which the questionnaire was bdsad beerpublished recentlyn international
journals, and most are focused on tertiary studéhtsmamalai & Muniandy, 2013Lone,

2017, Van Schooten & De Glopper, 2002 he language of thguestionnairavas modified to

suit the Vietnameseulture and research contextu&)itative dataon the other handyere
collected using an interview protocol that was developed based on the quantitative findings

and the research purpos&sch instrument discussed in detail below.

3.3 1. Questionnaire

The questionnairevas structured based on the modelrefding habit{seeAppendix A i
Questionnaire of student s . Avdesassednnghe htdraturet u d €
review, readingintentiondid not needto be measured in this studyhis decision was made

given the availability of a simultaneous measure of reading habits

The questionnaire, consequently, is divided sgwensections.The first three sectionare
about st udentthedr homé Eackgraundeand tisetumiversity context that reflect
the contexts in theéeading habits model. Theext three sectionscorrespond tahe three
important components df he mo d e | that are predichbiteed to
reading attitudes, subjective norms for reading and perceived behavioural control for reading.

Thefinal sectionisabouts t udent s6 reading habits.
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The contextitems are closed questionsorFeading habitsstudens would answer close
guestiondby using5-pointfrequencyscales, ranging r om fAevery day or al
Anever or . ®artoipasts were alsaskeddo show the degree to which they agree
with statements about reading attitudes, subjective norms for reading and perceived
behavioural control for reading by responding using-poi@t Likert scale ranging from
fagree a | ot o t adingtd MaKengareecak (2@L2a$adotescent aAdcotder
individuals are typically capable of discriminatimgnongthese responseptions, and a
balanced response format can avoid the situatloerestudents select a nigal middle option

as a mean of masking their judgmesix response options were offered

The questionnaire was translated into Viethamese by the researcher and checked by a
colleague fluent in Viethamese and English. The Vietnamese versidnsafjuestionnaire

was also trieed with two Vietnamese undergraduate students, whataying atFlinders
University. This helpedo ensure that the wording in tlgpiestionnaire wa suitedto the
Vietnamese culture antb ensure when distributed to Vietnamese students they would

understand and be ableraspond to all the questions.

3.3.1.1. Context items

Ten context itemwvere usedn the questionnaitd-ors t u d iadividwsal@haracteristicsour
questions were asked about their gender, hometoatusgtrural, urban) their academic
faculty andCGPA. Relating to family background, tleewere three questions abotlteir
par ent soO e thas mumkenr adbooksaah ldome. For thaniversity contextscale,
students were asked thrgeups of questions (13 in alpout teaching methods, assessment
practices and the quality ohiversitylibrary servicesThe contextualitems arepresented in

Table 3.2

Mo t h and mtber8educatimm were classified into fivgroups namelyposgraduatgmaster

and doctorate undergraduate, college, high school and other (secondary school or. Bedow)
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discussed earlier, thdetnamese formal education consiet 12 years of schoolingn which
primary education is five years in duration (gradeS§)land is followed by four years of
secondary drades6-9) and three years dfigh school(VNA, 2005. Following the formal
education, highereducation in Vietham isstructuredinto four levels namely college,

undergraduate, master and docto(atdA, 2012).

Table 3.2 Context items used in the questionnaire

Scale ltems

Student sd i 1. Areyoumaleorfemale?
characteristis . Where is your home located?
. Which faculty are you in?
. What is your CGPA rark

Family background . What is the highest level of schooling completed by your father?

. What is the highest level of schooling compldigd/our mother?
. How many books are there in your home?
. How often do these things happen in your classes?

1 The lecturers assign reading for homework.

1 The lecturers ask questions about our required reading.

1 The lecturers ask us write something about what we have read.

1 The lecturers ask us to discuss in groups about what we have read.
9. How often do your lecturers use each of these methods to asses:
performance?

1 Multiple-choice questions

i Oral presentation

1 Written exam

i Essay

1 Open book exam
10. How much do you agree with these statemdrgbow about the university
library?

O N O WDN

University context

The information | require for my course nedd available at the library.
The library opening hours match my schedule.

It is easy to find where the matesaire located in the library.
Selfstudy areas in the library are kept quiet.

E ]

3.31.2. Reading attitudgstems

As discussed in the literature review, the concept of reading attitmesists of two
dimensions,Ai Emotii o@asl i ngs abouttnetntdsnddFomimed eadi
purpose oft hi s study, student s6 usm@tlreensgalesanarhelyt u d ¢
reading purposes, reading enjoyment (the extent to which a studestfaeaieasure) and

reading anxiety (the extent to which a stntifaces difficulties or becomesxiouswhen

reading). Five questions about reading enjoyment amdher five questions relateto
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reading anxiety were adapted from the studyAohamalai and Muniandy (2013Three
questionsaboutreading purposes were taken frdahe study byLone (201). All reading

attitudes items angresentedn Table 3.3

Table 3.3 Readinpat t i tudes6 items in the questionn
Scale Items Sources
Reading enjoyment 11. Reading is one of my favorite activities. Anngmalai and

12. | get a lot of enjoyment from reading. Muniandy (2013

13. I read when | have thigne to enjoy it.
14. | spent a lot of my spare time reading.
15. | want to have more books of my own.

Reading anxiety 16. | get upset when | think about having to read. Annamalai and
17. Encountering unfamiliar words is the hardest part of readin¢ Muniandy (2013
18. When | read | usually febored
19. | oftenfeel anxious when | have a lot of reading to do.
20. | need a lot of help in reading.

Reading purposes  21.1 need to read for my education. Lone (201}
22. | read for informatiopurpose.
23.1read for recreation.

3.31.3 Subjective norms for readingems

St u d subjecsvé norms for reading are determined by the normative beliefs of the social
agents around them combined with the motivation to comply with these norms. In this study,
several questions about normative beliefs and motivation to comply were asked tutf

how studentsd reading habits are influence
guestions weradaptedrom the study byVan Schooten and De Glopper (2D0&Il items of

the subjective norms for reading scale presented in Table 3.4

Table 34 Subjectivenorms for reading items in the questionnaire

Scale ltems Sources

Normative beliefs 24. My parents believe it is important to read. Van Schoten and De
25. My lecturers believe it is important to read. ~ Glopper (2002
26. My friends believe it is importain read.

Motivation to comply 27. My parents think | should read more. Van Schooten and D
28. My lecturers think | should read more. Glopper (2002
29. My friends think | should read more.
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3.31.4. Perceived behavioal control for readingitems

Two aspects of student s @rrgaéing everé measliredonanely v i o
student sd& per s onepacitipsufor geading t(refeaimg tot thee iability to
understand texts or sedfficacy) and opportunities to read (refegito readingmaterials,

time and space for readindgjeveral questions were asked to find but is easy or difficult

for students to control reading behaviolinese questions were aladaptedrom the study of

Van Schooten and De Glopper (200Pable 3.5showsthe itemsaboutperceived behavioural

control for reathg.

Table 35 Perceivedehavioural control for readintgems in the questionnaire

Scale Items Sources

Capacities for reading 30. | think mosbooks are difficult to understand. Van Schooten and De
31. It is difficult to concentrate on reading. Glopper (2002

Opportunities to read 32. Itis easy for me to find books that | like. Van Schooten and De

33. It is easy for me to find a quiet place to read. ~ Glopper (2002
34. 1 am too busy to read.

3.31.5. Reading habits items

Reading habits reftd time and choices for readinfNadelson et al., 20)3Thus, in this
study, to measure reading habits of the university studestsralquestiongelated to these
two aspects we asked (Table 3.6). Thegaesions weretakenfrom the studyby Annamalai

and Muniandy (2013
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Table 3.6 Readinghabi t s6 itemsein the questionnair
Scale Items Sources
Time spend on reading 35. On average, how much time per day do you usu Annamalai and
spend on reading faducational purpos@s Muniandy (2013
Choices for reading 36. How often do you read the followimgaterials? Annamalai and
f  Magazine Muniandy (2013
T  Newspaper
1 Novel
1 Academic book
1 Website
1 Journal article
1 Comic
1 Textbook

3.3.2. Interview protocol

In order to collect data in the qualitative phase of explanatory research, an interview protocol
was developedo guide the interviewgCreswell, 2011, p. 235 To do so,the interview
guestionsveredevelopedafter analysing thguantitativedata to decidevhich issues required
further exploraion. For the detail of tis protocol, please se@ppendix B i Interview

protocol

Accordingto Creswell and Clark (2011, p. 186&omestatistically significant results in the
guantitative phase can be considered for follow up in the qualitative phabés study, the

week after the quantitative data collectimas completed, some preliminary analyses were

done to find out the significant predictosés t udent sé reading attit.L
The results showed that students6é personal

university context had siificant influences on their reading attitudes and reading habits.

Because the purpose of this study is to provide information for developing a reading culture at
a particular university, the relationships betwedlea university context(teaching methods,
assessment practices and library services)sahdu d e n t sagpectqattitudes,sulgective
norms, perceived behavioural control aedding habifswere chosen to be studied in more
detail. Consequently, an interview protocol that includes seveeatapded questions related

to university context was developed for guiding the interviews. The interview questions
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focused on studentsd experiences of teachi
library services, and how and why they think théseee aspects influence their reading

attitudes and reading habits.

3.4. Data collectionprocedures

In this section, the administration tfe questionnaire and the conduct of the interviawmes
discussed. In order to obtain accurate data, processes deeetoped for approaching
participants in this study, obtaining permission to study them and gathering information from

them.

3.4.1. Administration of the questionnaire

The quantitative data were collected in November, 2014. Students were groupechgdoordi
their academic faculties. They were given a letter of introduction and an information sheet

outlining the research. They were also given timaskquestions related to the project.

Meetings with groups of volunteer participants were organzitld the faculties’ approval
The questionnaire was admit@eed before commencement désses in the morning. This
ensurech maximal response rate within the target group in a contrateidoeament. Tahelp
students feetheir responseare not discloseda ballotbox was set up at the class door for

students tdodgetheir conpleted questionnaires

At every meeting,students were introduced to the research purpoEbeey were also
informed that the participation in this studsasvoluntar, and that thestudywas supported

by management, their namegere not required in the questionnaire, and the completed
questionnairesvould bekept confidential. Students, who were willing to participate in the
study, were asked to spend about 20 minutes respondird) tbe questions from the
guestionnaire. On the questionnaire, there was an option for students to indicate whether they

agred to participate in the interview and, if they did, they included their telephone numbers
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for later contactThe questionnaire wa distribued to 350 secongear students andl 850

guestionnaires weneturnedcompleted

The quantitative data were entered into SP&34jon20) for analysisFor reading attitudes,
subjective norms for reading and perceived behavioural contra¢dding,items were coded
using a6-point Likert scale, ranging from 1 (agree a lot) to 6 (disagree a lot). Where items

were negative in meaning, their coding was reversed.

After all the data had been codadd entered int&PSS, they were checkéalr ertry errors.

The data were also checked for missing values and eight items were found to have missing
values (1.72% of total observations). The missing data were found to be missing at,random
andwere replaced with the mean based on responses of othierppats on the same item

(Raaijmakers, 1999

Exploratory factor analysis (EFA) was used to explore relationships among observed
variables, to see whether tliems in each scale relate the latent constructs being studied
(see Appendix C)For all scales, to maximize the accuracy of factor estimstidlpha
Factoring method was used to extract fac{breld, 2009, p. 638 Promax rotation was used

in order to discriminate between factors because, according to the theoretical framework, the
factors are expected to be correlatéetld, 2009, p. 644 The results indicated thahe factor
accounts for the patterns of responses to the construct of reading affitingegems),one
dominant factor accounts for the patterns of responses to the latent conssubjeative

norms for reading (six items) and singe factor defines the construct glerceived
behavioural control for reading (five items). It is noted that, for all casesmihienum

acceptablevaluef an it e mod s(Fieldp280,ipn6dp was 0. 4

Reliability analyses were also conducted to thstinternal consistency dhe scales.The

Cr o n b ac hvalses dithepstales of reading attitudes, subjective norms for reading and
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perceivedbehavioural control for reading wed®e94Q 0.754and0.766respectivelyThus,the
internal consistencygf each scale was good or very gdételd, 2009, p. 681 The detailed

results are shown in Appendix C.

After the scales had been refined and the factors had beeifiederfactor scores were
generated for later analyses using the regression mefthedfactor scores obtained kye
regression methodre standardized to a mean of z@feeld, 2009, p. 636 A factor score
indicated an individu& relative placement on an identified fagéield, 2009, p. 636 and a
higher score on a factoesulted fromthe higher values on the variables that reflected this
factor (Hair, Black, Babin, & Anderson, 2010, p. D2&hus, in this study, because the values

of the variables for the three factors (defined above) ranked from 1 (Agree a lot) to 6
(Disagree a lot), thgreater the value of a factor score tHewer the level of the latent

construct (attitudes, subjective norms and perceived behavioural control for reading).

In order tochooseappropriatemethods forthe inferential analyses ugkin the nextstage of

the study the factor scoresvere then testedfor normality Although basic descriptive
statistics suggested that the variables are not skewed nor do they show much kurtosis, their
histograms reveal a narormal distribution.Since the results from Kolmogore8mirnov

tests were significant (p < 0.001), the distribi ons of the factors o
ASubjective norms for readingo and APercei

normal. Thus, for later inferential statisticerfparametric methods were used.

3.4.2. Conduct of the interviews

The inerview protocol was also translated into Viethamese by the researcher. It then was
checked bya colleague in Vietnam who is fluent in Viethamese and English. An interview
with a Vietnameseundergraduate student was le to exanine whether this protocol

workedeffectively.
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The participants received the interview questions prior to the scheduled interviews. They were
informed that, during the interview, notes would be taken, and the interview-raadialed.
To help students feel comfortable, the intengdewere conducted in a room at the library

wheredisturbances would bainimal.

At eachinterview, the research purpose was introducedhdlp participants feel safe and
confident to participate in the interview, they were also provided information atiocale

issues of this study. Then, they were asked to spend about 20 minutes responding to the
guestions on the interview protocol. The interviews were transcribed verbatim. The transcripts
then were sent back to the intervess sdhey had an opportunity review and correct the
interview transcriptsThe interviewees were free to comment on what they said and, where

applicable, the quality of the translations.

3.5. Data analysis
This section is aliscussion of the data analysechniques that were used in this present
study. The quantitative data obtained fraime questionnaire were analyzed using statistical

analysesThematicanalysis was used to analyze qualitative data obtained via interviews.

3.5.1. Quantitative data anaysis

I n order to explore studentsd reading att
behavioural control for reading and reading habits descriptive statistics were used. To
investigate possible differences in reading attitudes, subjective noenegjyed behavioural

control for reading and reading habits between groups of students based on their personal
characteristics, home background and the university contexsstabulationand Mann

Whitney and KruskalWallis tests wereundertaken.To clarify which groups differ from

others posthoctests were used to follow up.
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To determine whether t he student so readi n.
perceived behavioural control for reading significantly influence their reading habits,
Spearma n 0 s staistic avasestimated. Based on the results of correlation, binary logistic
regression was used to find out to what e X
habits. Furthermore, to explore thelationshipsbetween students readingbiita and their

academic achievement,osstabulationsvere generated

3.5.2. Qualitative data analysis

The qualitative datavas manually coded and analyzed for thenmea two-cycle process
(Saldana, 2009, p. 3#5In the firstcycle, descriptive codingvas apped to summarisehe
basic topics of the passages oflifative data(Saldana, 2009, p. Y0Then pattern coding
was used in the second cycle gooup these basic topics into a smaller numbemajor
themes(Saldana, 2009, p. 1h2During pattern codingthe basic topics were review¢ib
assess theicommonality) and assigned a pattern code. The patiile was used as a

stimulus to develop a statemehat describesachmajor theme

The analysis was performed at two levels, including within each case and across the cases
(Creswell, 2011, p. 4)9Firstly, each case of the transcripts was analyzed for themes. Then,

all the cases were analyzed for themes wWere either common or different. This shows the
extent to which theniversity contexhasas i mi | ar or di fferent effe
attitudes and habits. Finally, the researcher interpreted the meaning of the cases and

summarized the results

3.6. Integration of quantitative and qualitative findings

Due to the use of mixed methods desijrthis study,after all data had been analyséukg
statistical findings and qualitative results wereombined For the purpose of th@resent
study, thisstage of integration foced only on seekinga more complete understanding of

relationships between the university context (teaching methods, assessment practices and
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l i brary services) and measured aspectes of

norms, perceived behavioural control and habits) which were identified in the quantitative

phaseBy combining the statistical outputs with tparticipant® v oi c e s, new i ns
i nfl uences of t he wuni ver si tsybelefe and babits waven st
drawn out.

In this manner, theurvey findingsandfindings from the interviewswere integratedising a
statisticsby-themes joint displayGuetterman, Fetters, & Creswell, 201By using this
techniquethe data werbroughttogether visually to draw ouew insightsThe headings and

structure of this display shownin Table 37.

Table 3.7 A description ofthe statisticsby-themes joint displaysed to integrated
guantitative and qualitative findings

Teaching methods explaist udent s 6

reading

Survey findings about the relationship Themes about Representative quotes.
between teaching methods and meast reading in relation to teachin

aspects of students method.

Assessment practirealing expl ain studentsd

Survey findings about the relationship Themes about Representative quotes.
between assessment practices and meas reading in relation tc

aspects of students

assessment practices.

Library services explain studentsd reading
Survey findings about the relationship Themes about Representative quotes.
between the quality of library services a reading in relation to the

measured aspects of quality of library services.

3.7. Ethical issues

Permissiorto conduct this study and to approach the potential participagebtained from

the Rector Board and Deans at the research site. Approval to conduct the study was granted
by the Social and Behavioural Research Ethics Committee (SBREC), rBlibiéersity

(Project No. 6660). &missionto use severainstruments from previous studies was also

obtained

All participans were volunteerand hear anonymity was maintainedribughout the research

process.None of the participants/ere individually identifiable either during the research
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process or after the research proc&adents were informed about the research before they
gathered to complete the questionnaliieeywerefree to withdraw from participating in this
researchat anytime. Students whagreed to participat@e the interview were asked to sign a

consent form for their participation.

All data was treated in a manner that protects the confidentiality of the participants involved
in the study.From the beginning, partigantswere assured that any information provided
would beheld in the strictest confidencdhe information obtained and collated from the
research was coded. The information is stored securelydacgadio the university policies

and it will be destroyetive yearsafter publication of this thesis

3.8. Summary

In this chapter, the philosophical assumptions of the present atediscusseat four levels
including epistemology, theoretical perspectivegthodological approaches and methods of
data collection. The research desigralso discussed. Based on the research purpose, the
target populations identified. The sample sizes and the sampling techniques for the two

phases of this studyrealsopresnted

The research instrumentsed in the study ardescribed.The processes for approaching
participants and gathering information from them waegscribed in detaillhe ethical issues

were also considered.

In order to answer the research questions, analysis techniquesuilgredfor the two types

of quantitative and qualitative dafBheintegration otthe quantitativeandqualitativefindings

is also discussedPrior to analyzingthe quantitative data,hie data were checked for entry
errors.Datawas also checketbr normality to see whethgrarametric testcould beused

More importantly, questionnaire validity and reliability were checked using explanatory factor

analysisad Cr onbachoésnt.al pha coefficie
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Chapter 41 Results d Study

This chapter presents the results of the study from the two phases of data colkemtion.
surveyresults,afterthec ont ext ual vari abl es andreadihgare me as
reported the relationships among them are addresSedlingsfrom student interviewsre

then presentedThe rest of this chaptedraws onand integratedoth quantitative and

qualitative findings.

4.1. Research questions revisited

Because tb findings in this chapter are used to answer the research questiensare
reviewed As discussedni the literature review, (1fontextial factos are predicted to
influence studenté readingattitudes and habitg2) reading attitudes, subjective norms for
reading and perceived behavioural control for reading are expectefluences t udent s (
reading habits; and (3) reading habits are hypothesizedflitencest udent s8 ace

achievementThese hypothesesearepresented ithe construct magelow (Figure 4.1).

Reading attitudes

Contexts

Academic
achievement
(CGPA)

« Student characteristics

Subjective norms

. Reading habits
for reading

* University context

Perceived
behavioural
control for
reading

Figure 4.1  Construct map for the research questions
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4.2. Findingsarising from the survey responses

In this sectionthe findings from thequantitative phase of thisusty are presentedirst,

findings abouts t udent s6 i ndi ythedunigeltsity contexand the¢ measured | c s
aspects of students reading are reported.
reading are pointed out. It is followed bgdings about the relationships among components

of the reading habits model. Firg| evidence about the corre

reading habits and their academic achievemenpraneded

4.2.1.The contextual variablesand the aspects of studestd r eadi ng

This subsectionis anoutline of thecontextual variables and thescriptions os t udent s ¢
reading aspectsthat are measured in dlstudy The context was studied itwo groups
student sé i ndi vgerderehbmetownastatadBGtPEAr, | ptairexnt (s d6 ed
books at home and the university contexteaching methods, assessment practices and
library services).Four aspects o f st ud e nncleding srt awadckinm ¢ ¢
reading attitudes, subjective norms for readingcgiged behavioural control for reading and

their reading habits.

421 1. P a r individualgleanadtedstics

Of the 350 students who participated in this quantitative phtéere wereapproximately

equal numbey of males and femals. Becausea stratfied sampling technique was used to

select participantshe sampleneaningfuly reflects the distribution othe studenpopulation

of the university. Most students are in the Faculty of Education, but all faculties are
represented in the sample approaime | v i n proportion tolnthe
this study, bout 77% studentdiad pass leveCGPA and nostudenthad achieved ahigh

distinctionlevel CGPA

Most studentswere from disadvantageé home backgroursl As the research site ia

university which idocated in a small city in theogth of Vietnamalarge number o$tudents
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come fromrural area Thepar ent s 6 edgarecquite ilow,nmst lofethvemhaving
finished high school or belgwwith few having higher level qualificains Their home
resourcs for readingwere relatively poornearly half ofthe students havéewer than 25
books at homelt is noted that, in Vietnam, individuals in rural areas are often poorer than
those from large citieflLe & Booth, 2010 Theformal educatiorsystemis structuredinto
three levels including primargducation (grades-3), secondary education (grade9)6and
three years (grades -1I@2) of high school(VNA, 2005. Par t i cchapaateristisséare

summarized in Tablé.1

Table 4.1 Summar y of clataaedstiost s 0

Variables Categories N = 350 Percent
Gender Male 184 52.6
Female 166 47.4
Home location Rural 287 82.0
Urban 63 18.0
Faculty Agriculture 29 8.3
Economics 71 20.3
Education 222 63.4
Information Technology 28 8.0
CGPA rank High-distinction 0 0
Distinction 13 3.7
Credit 68 19.4
Pass 269 76.9
Fat her 6 s ¢ Postgraduate 5 1.4
Undergraduate 49 14.0
Diploma/collegial certificate 39 11.1
High school 142 40.6
Other(Secondary schodar below) 115 32.9
Mot her 6 s ¢ Undergraduate 18 5.1
Diploma/collegialcertificate 17 4.9
High school 107 30.6
Other(Secondary school or below) 208 59.4
Books at home 0- 10 books 50 14.3
11- 25 books 110 31.4
26-100 books 150 42.9
101- 500 books 30 8.6
More than 500 books 10 2.9
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4.2.12. Theuniversity context

In this study,the university context ischaracterisedby three featuresamely teaching
methods, assessment practices and librarycgsv3udents were asked to respond about the
frequency of severdlpes ofclassroom activies, assessment methodsed,andto makea
judgmentaboutthe quality of library serviceg.he following provides insighihto the context

of this university.

Studentsndicated theyhad limited chances to respond to their readiddthough lecturers
often assigred reading forstudentshomework, @er half of students answered that they were
rarely asked to discusBese readings groups. Moreover nearly all students responded that
they were almost never asked to ergomething about what they heehd. h lectures the
most frequent activity is lecturers ask questiabout assigned readinig.would be useful to
know about the questions that are askecudinghow searching are the questioris®@ould
also be interestg to know why the activities such as writing and discusgingich are
expected to promote higbrder thinking and deep processing) are rarely requiréettares

Results from studentsd responsed2on teachin

Table 4.2 Summary of studentsd r e(perentage®s about

Everydayor 3or4 lor2 lor2 Never or
almost every timesa timesa timesa almost

day week week month never
Lecturers assign reading for homework 68.6 22.6 8.9 0.0 0.0
Lecturers ask question about assigned readin 62.9 30.0 5.1 1.1 0.9
Write something about assigned reading 0.0 0.3 0.9 0.3 98.6
Group discussion about assigned reading 0.0 27.1 16.6 32.6 23.7

Studentshad to deal withdifferent types of assessments Aresented in Tablé.3 nor al
presentationo, Awritten examo and fAdnopen bo.
methods. A majority of students responded that they ttedse types of examination at least

once, butup to six times pes e me st er . -Ghbieequéstosd tii o | @mmdnh e r

assessment methedth more than75% of studentgeporting thatheir lecturers use this kind
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of test at leasbncea semester to assess their performance. On the otheraharajority of
students responded that their lecturers almost neeeessag as an assessment method
Becauselassroom asssmient influences the wasgudents learn and their motivation to learn
(Earl & Katz, 2006 Scouller, 1998 it is assumed that students might apply different
strategies of learning and preparing for their exa@ire oral presentations, written exams
and open book exams aneed nore while essays are used legsvould be useful to learn
about the assessment policy at this universityw did the lecturersrequiretheir students to

preparg(i.e. reador each otheassessment methds

Table 4.3 Summary of studentso r es(pavcerdages) about

Morethan 6 5or6times 3or4times 1 or2times Never or

times a a semester asemester asemester almost never
semester
Multiple-choicequestiors 0.0 0.0 17.7 68.9 134
Oral presentation 0.0 9.7 35.7 52.9 1.7
Written exam 2.9 13.1 28.0 56.0 0.0
Essay 0.0 0.0 1.4 3.1 95.4
Open book exam 0.6 34 12.3 82.0 1.7

The quality of library servicesvas regarded by student respondentsgasd, except the
supply of bookgTable4.4). A majority of studentsgenerallyagreed that the opening hours

and book location are convenient for their access, and they feel comfortable with the quiet
atmosphere at the salfudy area. However, over half of studenisagreed to some levels

withthest at ement At he i nfor matsi ars lavrad d wmibrl e fad

Table 44 Summary of studentsd r es(pexentages) about

Agree Agree Agree Disagree Disagree Disagree

a lot a little a little a lot
The information | require for my cours
needs is available at the library. 0.9 10.0 34.6 27.7 22.0 4.9
The library opening hours match n
schedule. 7.4 53.1 28.0 9.1 2.0 03
It is easy to find where the materials
located inlibrary. 4.3 26.9 44.9 154 8.0 0.6
Self-study areas in library are kept quiet. 22.9  36.9 31.1 7.1 1.7 0.3
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I n other words, the I|Iibraryds reading mat el
the demand of studentlt would be useful to knovabout the types of reading materials that
students wanto see more in their library? AlscoWw they deal with the problem ahort

supplyof reading materials

421 3. Studentsd reading attitudes

Studentsdé reading attitudres afr efi meadiumgde nu
Areading anxietyo. R e s u ost studeltsT eeleveed readlingbis an i n d
enjoyable activity rather thaa cause of anxietyThe median score®r nine items of the
fiReading attitd e scale(ranged from 2 t®) evidenced this central tendendtyis noted that
becausdtems were codedsing a6-pointLi kert scal e,Agreeaarbdg ion gt of r6
fiDisagree a lat the med an response corresponded with

responses

Table 45 Summary of responses t opefceamtagesf Readi ng

Agree Agree Agree Disagree Disagree Disagree

alot a little a little a lot

1) (2) (3) 4) ©) (6)
Reading is one of my favoite activities 4.0 17.4 41.1 15.7 14.6 7.1
| get a lotof enjoyment from reading 8.3 25.7 32.3 20.9 10.9 2.0
| read when have time to enjoy it 14.6 36.3 29.1 15.7 4.3 0.0
| spend a lobf spare time for reading 1.1 7.4 48.9 22.9 19.1 0.6
| want to own more books 5.4 23.1 39.4 17.4 13.4 11
| get upset when | think about having to rear 0.9 7.4 21.1 22.9 37.7 10.0
When | read | usually fedlored 2.9 12.6 20.0 23.1 34.0 7.4
:j;eel anxious when | havelat of reading to 74 18.0 14.9 26.0 26.9 6.9
I need a lot of help ineading 4.0 10.6 16.6 31.1 28.3 9.4

A majority of students expressed favourable attitudes toward readiogt of themreported

that reading, to some extent, is a favorite activity. They get a lot of enjoyment from reading.
They want to own more bookand are willing to take time for reading. It seems that,
stimulate positive reading attitudes among studentss important to provide them

opportunities to read (materials, time and space for readivig)eover, according to the
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reading habits modesince most students revealed positive attitudes toward reading, they are

expected to show good habits of reading.

A minority of students, however, holdnfavourableattitudes towardreading According
them reading is an upstng activity. Theyfeel anxouswhen having too mucteadingto do,
andthey have problems with concentrating and understanding tErtsthese students, the
negative reading attitudes are derived from tloaipacityfor reading i.e.poor ability to

understand texts and low levdlself-efficacy to complet¢he reading tasks

421 4. Studentsd subjective norms for readin

Most gudentsperceivedpressure to engage readingactivity, as show in Table4.6. The
median scoresfai x i tems of the S wsdap(mgedifrandS5tm3dp r ms
evidenced thisrend Theme di an response corresponded wi

responses.

Table 4.6 Summary of responses toh & ASubj ec foi xeadingn or me ms
(percentages)

Agree Agree Agree Disagree Disagree Disagree

alot a little a little alot

1) (2) 3) 4) ) (6)
My parent believe it is important to read 180 354 31.1 10.9 4.6 0.0
My parent think should read more 146 38.9 354 10.3 .9 0.0
My friends believe it iSmportant to read 3.4 35.1 38.9 18.6 3.4 0.6
My friends thinkl should read more 4.0 21.4 46.0 19.7 8.3 0.6
My | ect ur e importdnetd read v 50.0 44.0 5.7 0.0 3 0.0
My lecturers think | should read more 437 471 9.1 0.0 0.0 0.0

Studentsfelt pressure to read from their parents, friends and lectubdmsost all students
expressed their agreement to some levitlat their lecturers appreciate the importance of
readingandtheir lecturers think iy should read more.bdut 70% to 90% of themenerally
agreed that their pareind friends believe reading is importamdthey should spend more

time on reading. It is concluded that students are uategh levelof perceivedpressure to
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read.According tothe reading habitsnodel| this shouldcontribute to high levels of reading

habits.

421 5. Studentsd per cwrireadnd behaviour al

contr

St u d eanceisd behavioural contrfdr readingis measured using two indicators of their

personal judgment on capacities for reading (refertantheir ability to understand texts or

selfefficacy) and opportunities to read (referring to materials, time padesfor reading).

The results shown iifable 4.7indicatethat nost students express positive beliefs about

space and time for readingut they hadproblemsrelated to reading materials and reading

skills. Specifically amajority of studentgan easilyfind a quiet place to reamhdabout twe

thirds of themare not too busy to read. Hover, over half of thenthink mostbooks are

difficult to understand, that it difficult to concentrate on reading or difficult kncatebooks

that they like(coding was reversed for negativiems) It would be useful to know about

st ude nsia éeadinga(settheir favourite reading materia) and how students were

prepared for their reading at tertiary legedading skills)

Table 4.7 Summary of PBESE ponNneeadpexentages)t e ms

Agree Agree Agree Disagree Disagree Disagree
alot a little a little alot
1) (2) 3) 4) ©) (6)
Most books are difficult to understand 6.6 10.6 34.6 32.6 14.0 1.7
It is difficult to concentrate on reading 3.7 16.3 30.9 25.4 20.6 3.1
It is easy to find books that | like 5.1 16.0 26.0 25.7 22.6 4.6
It is easy tdind quiet place to read 9.7 41.1 32.9 10.6 4.6 1.1
| am too busy to read 2.3 7.1 24.3 28.3 30.0 8.0
421 6. Studentsd reading habits

Students sperd significant amount of timeachday on reading for their educatighable

4.8). Approximately 62%of themread for at least one hour (one to two hours or more than

two hours) per day for their learning. The other students spent between half to oaedagur

readng for their courselt would be useful t&now if students who spendore timereadng

61



4. Results

for educational purposgget higher academic achievement tio#imers.Moreover, sincet was
found thata majority of studentsat this universityhad a pass levelCGPA and noone
achieved aigh-distinctionlevel CGPA it would alsobe interestingo se& dataabout how

students read for educational purpose

Table 4.8 Summary of responses to readahgations(percentages)

Time spent on reading for education Percentages
2 hours or more 17.4
17 2 hours 449
0.57 1 hour 37.7

The types of reading materialccessed by students are quite variablble 4.9). Websites,
textbools and newspapsrwere the threemost popular reading materialRelating to
academic materials, ost studentsreadtextbooksfrequently but rarely readther academic

books andalmost nevereference journal articleSince the frequency of reading research
articles wa s found to have a positive [
(Sappington et g12002) this reading habit (focusing on textbooksight contribute to the

limited academic achievement among students. Moreover, these results raise the question
about whetheor not the teaching methods and the assessment practices at this university

decide thevay students reafincluding reading stratégs and readinghaterial3.

Table 4.9 Summary of responses to reading frequengescentages)

Every day or Once or twice Once or twice a Once or twice Never or
almost every day a week month a year almost never
Magazine 8.6 36.3 30.6 10.3 14.3
Newspaper 56.6 32.6 8.3 2.0 0.6
Novel 0.6 8.0 14.3 14.3 62.9
Comic 9.4 27.1 27.7 134 22.3
Website 91.4 8.3 0.3 0.0 0.0
Textbook 68.0 26.9 4.9 0.3 0.0
Journal article 0.3 7.4 12.3 13.1 66.9
Academic book 154 29.7 25.7 16.0 13.1
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4.2.2.Contexts and student reading

In this subsection, he influences of contexin reading attitudessubjective norms, perceived
behavioural control and reading hab#se analysed The relationship betweeat udent s ¢
individual characteristic§gender, hometown atus,p ar ent s educati)on an
and theseaeadingaspectsare pointed out first. The remainder of tlsisbsectionpreserd

evidence ofhow the university contexfteaching methods, assessment practices and the
library servces)explais st udent sé reading attitudes, su

control and reading habits.

Becausdhe distributioro f t he f actors of HAReading attit:
and APerceived behavi cewmotadrmaloonpatameiric tedtsomere r e a «
used to analyse data at this stagannWhitney (U statistic) KruskalWallis (H statistic)and
Crosstabg® “statistic) analyses were usgepening on each pair of variables. When Kruskal

Walllis tests were used to investigate possible differences in reading among groups of
students, theposthoc procedwrs using MamWhitney testswere done to clarify which

groups significantly differ from othertmt hese cases, to ensure the
the critical value of 0.0%vas divided by the number dflannWhitney tests conductetb

establisithe appropriate significance levier each tesfField, 2009, p. 566

4.2.2.1.Individual characteristicsand student reading

The findings on the relationships betweedividual characteristis and student reading are in

line with previous studied-or this reason, these findings are discussed only brigépnder,

" The bold elements of the small figure are a visual representation of the focus of this section of the report in
relation to the construct map of research questions
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hometown statud, he number of books at home and par
effects on studentsd reading attitudes, su

control for reading and reading habitable 410 provides brief summaries of these findings

Female students tendemlengage in reading activitgorethan their male counterpariBhere

was a significant difference i nUt=4284450,0f st
= -2.571, p < 0.09)with a small effect sizér = -0.137. A significant difference in the
frequency of reading magazines was also found between male and female sfuftff)s<(
16.998,p < 0.05).These findings reflect a prediction thetmore positiveattitude toward

readingcontributes to more fregentreading.

Table 410 Summary ofaspectsofreadingy st udent sdé i ndividual
Measured aspects of student
Individual
characteristics Reading #itudes Subjective norms Perceived Reading hbits
behavioural control
Gender Female students Female students read
showed more positive magazines more ofter
attitudes toward than their male
reading than male counterparts.
students.
Hometown status Urban studentgelt Urban students spent
(rural, urban) more pressure to reac more time on reading
than rural students for educational
did. purpose than those
fromrural areas.
Books at home Students showed mor Studentdelt more Students felt more More books at home
positive reading pressure to read wher control over their led to spendingnore
attitudes whenhey they had more books reading wherthey time on reading for
had more books at at home. had more books at education.
home. home.

P ar eeducai@dn  Students showed mor Students felt more Students felt more Studentspent more

positive reathg pressure to read wher control overtheir time on reading for
attitudes when their  their father or mother reading when thei their educationwhen
fatheror mother had  hadachieved a higher father or mother had their fatheror mother
achieved a higher educational level. achieved a higher hadachieved a higher
educational level. educational level. educational level.

Urban student&ngaged in readingctivity morethan those fromrural area did. In fact,
hometown status was found to be a predictor of stgdént subj ect i ve (Urror ms

758350, z =-2.004, p < 0.05, r =0.107. It also significantly predicted the amount of time
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studentsspent on reading for educati¢hi2) = 8.99,p < 0.09. These results areonsistent
with the model of reading habitand indicatethat greatemperceived pressure (subjective
norms) led to more time being spent on readigreover, it would be interesting to know

why urban students paFived morgressure to read thaneir ruralcounterparts

Students showed higher level of reading engagemeritenthey hadmore books at home

The number of books at home wasind to significantly explaist udent sé readir
(H (4) = 82.647, p< 0.0)), subjective norms for readingd((4) = 48.616, p < 0.00Q1
perceived behavioural control for readird (4) = 59.350, p < 0.Qlandtime studentspent

on reading for educatioff {8) = 52.176, p €0.01). It wasalsofound that students who had

26 books or more at home sh@more positve attitude toward reading, feglore control
overtheir reading and feehore pressure to read than thegesefamily ownedfewer than

26 books.It is implied that, in the sameein asKrashen (2009 students seem to engage

more in reading activity whetheyhave more access to books.

Studentsseemed to engagmore in reading activitywhen their fathers achieved a higher
educationallevel. Fat her s & e d wasdadunddmhbavte signdioard InEnces on
student sdé r g4 ¥ 30487,9t<t0.Qltsub@ative nofms for readingd (4) =
38.988, p < 0.001 perceived behavioural control for readiry (@) = 28.719, p < 0.0land
time students spent on reading for educatff{16) = 28842, p < 0.0% Students whose
fathess completed high school orollege orundergraduatelevels showed more positive
reading attitudes than those whose fatlest completed secondary school or bel®wudents
whose fathes graduated from high school or above felt more pressumead than those
whose fathes did not finish high schoolSt udent s 6 swrhduates frdmanteh e r
graduate orcollege level felt more controbver their readingcompare with those whose
fathas just finished secondary school or belovineThighetthe level of thd at her s 6 edu

the larger the amount of timstudents spenbn reading for education purpsselhese
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findings raise the questiordoutthe differences irhome environmeramong stdentsbased
on the educatiaa backgrounds of their fatherslow do they differ? Is a higHy-educated
father is a rolemodel of reading®o the fathers with higher educational levalovide their
children with moreresources or opportunities to rea, place more expectation on their

children than those with lower educational ls?el

Similarly, studentd¢ended to engage more in reading activilyen their mothers achieved a
higher educationallevel. Mot her s 6 e d wlscssignificantly infludnaevs é ludent s ¢
reading attitudesH (3) = 46.382, p < 0.Q1subjective norms for readingl (3) = 45.178, p <
0.001), perceived behavioural control fogading H (3) = 43.765, p < 0.Qlandtime students
spent on reading for educati¢hi{6) = 30.891, p ©0.01). Students whose mottegraduated
from high school or abovehowed more positive attitude toward reading, felt more pressure
to read andelt more controbvertheir reading than those whose mothdrd not finish high
school Students whose mothegraduated from college or above spent more time on reading
for education than those whose mothest finished high school or belowo gointo more
detail onthese issues, it would be useful to study how motheitk, different levels of
educationsupport and influenceheir children inreadingandhow they expect their children

to progress.

4.2.2.2. University context and student reading

Several important findingsn relation to the university contextand student readingvere
found St u d eremding @rgagementvaried among the academic faculties.Teaching
methods, assessment practices and library services were found to have small effects on
studentsdé reading attitudes, subjective no

reading and readingabits.
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42221The aspects of studentsd reading by aca

Economics studentsngaged in reading activity motean those from the other faculties
(Agriculture, Education and IT)Academic facultywas a predictoro f studentsbo
attitudes(H (3) = 15.825, p < 0.011t wasfound to significantly explaist udent sd sub
norms for readingH (3) = 10.428, p < 0.05and their perceived behavioural control for
reading H (3) = 43.262, p < 0.011t also sigificantly influencedthe time studentspent on

reading for educatioff {6) = 37.512, p < 0.01For the purpose of this studig would be

useful tofind out if there weresignificant differences in terms of teaching methods and

assessment practices amydhe academic facultieghe following provides this information.

IT students were assigned reading less often than ofsees Table 4.1)1 Significant
differences in the frequency of assigned reading were found among the faGud(@s=
13.382 p < 0.05) This finding raises the questi®raboutwhy some academic faculties
assigned reading more often than other facultdesv did the activity of assigned readings

i nfluence studentsd reading engagement ?

Table 411 Frequencyof assigned reading by academic faculercentages)

Frequency of assigned reading

Faculties Every day or almost ever 3 or 4 times a week 1 or 2 times a week
day

Agriculture 759 24.1 0.0

Economics 67.6 26.8 5.6

Education 69.4 21.6 9.0

Information TechnologyIT) 57.1 17.9 25.0

Students from the faculty of Economsiwere requiredo discusgeadings in classiore often
than othes (see Table 4.)2There was a significamelationshipbetween field of study and
class discussion® ¢(9) = 215.02, p <0.001). As Economics students engaged in reading
activity morethanthose from other facultiest is expected thatlass discussiaexered a

positiveeffect on students' reading engagement.
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Table 412 Freqency ofclass discussioreading by academic faculti@sercentages)

Frequency otlass discussion

Faculties 3or4timesaweek 1or2timesaweek 1or2timesa Never or almost
month never

Agriculture 75.9 20.7 3.4 0.0

Economics 80.3 18.3 1.4 0.0

Education 7.2 16.2 44.6 32.0

IT 0.0 10.7 46.4 42.9

Multiple-choice tests weraised les in the faculty of Economicsomparé with other
faculties (see Table 4.13There was a significamelationshipbetween field of study and the
useof multiple-choice questiomxaminatios (¢ {6) = 14674, p <0.05).This finding leads to
a hypothesis that, because Economics students revealed a leigFesf reading engagement
compare with other students, the practice of multjoleoice questions mabd mighthave a

negative influence on studentsd reading eng

Table 413  Frequency ofultiple-choicetess by academic facultiegercentages)

Frequency omultiple-choicetests

Faculties 3 or 4 times a semester lor2timesa Never or almost neve
semester

Agriculture 27.6 72.4 0.0

Economics 11.3 70.4 18.3

Education 18.9 65.8 15.3

IT 14.3 85.7 0.0

4.2.2.2.2 Teaching methodsndthe measured aspectsoft udent sdé readi ng

Studenté r eadi n g seemtg beqhiduemeed by the teaching methodiswas found

that the frequencies of assigned reading or class discussion have small effdcta dnesnt s 6
reading attitudes, subjective norms for reading, perceived behavioural control for reading and
reading habits Since some academic faculties assigned reading more often than other
facul ti es, t his finding provi des an expl e
engagement across the facultids Economics students were required to disthiss reading

in classmore often than those from other faculties, they shosvéugher level ofreading

8 Although in the questionnaire there were options for 5 or 6 and more than 6 time per semestercimoose
these options.
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engagement than othefB.he r el ati onships between teachi

aspects arsummarisedn Table 4.14.

Table 414 Summaryof aspects of reading by teaching methods

Measured aspects of student

Teaching methods  Reading attitudes ~ Subjective norms Perceived Reading habits
behavioural control

Assignedreading St udent sd  Students felt more Students felt more Studentspent more

attitudes were more  pressure to read wher control over their time on reading for
positive when their they were assigned  reading whernthey their educationwhen
lecturers assigned reading more often.  were assigned readin¢ their lecturers
reading more often. more often. assigned reading
more often.

Class discussion Students showed mor Students felt more Students felt more Students spent more
positive reading pressure to reavhen control over their time on reading for
attitudes wheithey theywere asked to readingwhenthey their educatiorand

were asked to discuss discuss their reading were asked to discuss more often read

their readingin class  in classmore often. their readingin class  academic bookehen

more often. more often. theywere asked to
discuss their reading
in classmore often.

The more frequently lecturers assign reading the more positive the reading attitudes students
showed. Amongthree groups of students based on their responses to the frequency of
assigned reading, including every day or almost every day (group 1), 3 or 4 times a week
(group 2) andbnceor twice a week (group 3), there was a significant difference in term of
readng attitudegH (2) = 19.983, p < 0.01Reading attitudes atudentswho were assigned
readingevery day or almost every daignificantly differ fromthose whose lecturers assigned
reading3 or 4 times a weelJ = 7183.5,z = -3.23,p < 0.01,r = -0.173 andthose whose
lecturers assigned reading jastceor twice a week(U = 2253.0,z = -3.572,p < 0.001,r = -

0.19]1. The mean rankvalues indicated thatudentswhose lecturers assigned readewgry

day or almost every day showetbre positive reading attitudethan otherslt is noted that

the groupwith the highest mean rank should have a greater number of scores WiEieidf

2009, p. 548 In this study,the greater value of a factor score tHewer level of the lagnt

construct (attitudes, subjective norms and perceived behavioural control for reading).
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Students felt more pressure to read when they were assigned reading morenodiegthree
groups of studentbased on their responses about the frequen@ssifyed readingthere
was a significant differende term of subjective norms for reading (2) = 9.832, p < 0.01
This result indicatethat students who were assigned readivgry day or almost every day
felt more pressure to reddan thosevho were required to reashceor twice a week(U =

926.0, z =1.984, p < 0.01, r =0.109.

Studentexerted moreontrolover theirreadingwhen they were assigned reading more often.
Among three groups o freqsency af assignseddingeverypdy ors e st
almost every day, 3 or 4 times a wealkd once or twice a weg), s t upereeiveds 6
behavioural contrdlor reading was significaht different (H (3) = 8.898, p < 0.05Students

who were assigned readiegery day or almostvery dayfelt more controbvertheir reading
thanthosewho were required to read once or twiceveek(U = 2718.0, z =2.44, p < 0.01r

=-0.130.

Students spentnore timeon reading for education purposéhen their lecturers assigned
reading more oftn (Table 4.1%. The amount of time that students spent reading for
education(each day) was found to be positively influendsdthe frequency ohssigred
reading(® {4) = 18.071, p < 0.01BecauseCramed s V i s idicatiardoéeffacta t e
size(Field, 2009, p. 699 a Cr a ndeléirdisated asmafl effect ofthe frequency of

assigned readingnthe amount of timéhey spent on reading for education.

Table 415 Time spent on reading for educatiofy frequency of assigned reading
(percentages)

Frequency of assigned reading

Time spent omeading Every day oralmost 3 or4timesa 1or2timesa Total
every day week week

More than 2 hours 19.6 17.7 0.0 17.4

From 1 to Zhours 46.7 45.6 29.0 44.9

From 0.5 to 1 hour 33.8 36.7 71.0 37.7

Total 100 100 100 100
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Students reading attitudes were more pasitshen class discussion wasrequentactivity.
There was a significant diaftitudes (B (8c=l7.236,p&er m
0.05) bygroups ofstudents based on their responses about the frequency of class discussion,
including 3 or 4 times a week (group byxce or twice a week (group 2)pnce or twice a

month (group 3) and never or almost neygroup 4). Reading attitudes of students who
participated in 3 to 4 class discussions a week significamd positivelydiffer from those

who never or almost never discussed in claks 2643.5, z =3.788, p < 0.001, r =0.202.
Reading attitudes of students who repogpadicipating in class discussionaceor twice a

week also significaht differ from those who never or almost never participated in class
discussion(U = 1723.5, z =2.864, p < 0.005, r =0.153. Basedon the mean rank values
(Appendix D, students who participated in at least atess discussion a weeakhoweda
morepositive attitudeoward readinghanthose who never or almost never discuseedling

in class.

Students felt more pressure to read whely tlvere more oftenasked to discuss in groups

about what they had realmong four groups of students based on their responses about the
frequency of class discussioagsignificant differencée n t er m of student sé
for readingwas found(H (3) = 14.803, p < 0.01 Subjective norms for readingf students

who discussed in clas® or 4 times a weekignificantly differ fromthose whonever or

almost nevepatrticipated in class discussiod € 2923.5, z =2.972, p < 0.005, r =0.159.
Subjecive norms for readingverealso significarly different between students who hawle

or two class discussions a weeakd those whaever or almost neveexperienced class
discussiongU = 1715.0, z =2.90, p < 0.005, r =0.155) It was found that studestvho had

at least onelass discussion a weékt morepressure to reatthan those whaever or almost

neverparticipated in group discussion (see Appendix D)
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Studentsexerted moreontrol over theirreadingwhen class discussions were required more
often Therewas a significant differenca term of perceived behavioural contfol reading
among four groups of students based on their responses fetfuency of class discussion

(H (3) = 30.202, p < 0.01Students who patrticipated in class discussion 3 to 4 times a week
felt more controbvertheir reading than those who hadeor two class discussions a month

(U = 3913.5, z =3.499, p < 0.005, r =0.184) and others who never or almost never
experiencedlass discussiond) = 2257.5, z =4.913, p < 0.001, r =0.263). Students who
experienced class discussiamsceor twice a week also felt more controlver their reading

than those who never or almost never experienced in class discu$sidb2.0z =-3.666,

p < 0.001, r =0.196.

Students spentore timeon reading for education purpesehen they were required to
engage in class discussiom®re often Table4.16). The amount of time that students spent

on reading for educatiofeach day) was mitively influencedby the frequency of class
discussion(® 16) = 35.941, p<0.01Si nce t he v al ue.2dthe frequemape r d s
of class discussiohad a small effect onthe amount of time students spemt reading for

learning.

Table 416 Time spent on reading for educatidsy frequency of class discussion
(percentages)

Frequency otlass discussion
Time spent omeading

3ordtimesa lor2timesa lor2timesa  Neveror Total

week week month almost never
More than 2 hours 26.3 224 19.3 1.2 17.4
From 1 to 2 hours 495 41.4 31.6 60.2 44.9
From 0.5 to 1 hour 24.2 36.2 49.1 38.6 37.7
Total 100 100 100 100 100

Studentsalsoread academic boskmore often when they were required to discuss in classes
moreoften (Table4.17) The frequency that students read academic baalsssignificantly

influenced bythe frequency of class digssion {{12) = 31.391, p < 0.01As the value of
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Cr amer 6 6.17\the freguency of class discussibad a small effectrothe frequency

that students read academic books.

Table 417 Frequency of reading academic besoky frequency of class discussion
(percentages)

_ . Frequency otlass discussion
Frequency ofeading academic

books 3ordtimesa lor2timesa lor2timesa Neveror Total
week week month almost never

Every day or almost every day 24.2 10.3 15.8 8.4 154

Once or twice a week 35.8 29.3 30.7 21.7 29.7

Once or twice a month 221 36.2 23.7 25.3 25.7

Once or twice gear 9.5 13.8 20.2 19.3 16.0

Never or almost never 8.4 10.3 9.6 25.3 13.1

Total 100 100 100 100 100
4.2.2.2.3Assessment practicasdthe measured aspectsoft udent sé readi ng
Studentsdé reading engagement, to some exter

this university.The practice of multiple-choicetest, writtenexam ancbral presentatiomere

found to havesmalleffecs oncertan aspect s of Tabkld 418 eutliinestbeser e a d

findings
Table 418 Summary ofaspects of reading by assessment practices

Measured aspects of student
Assessment ) ) o ) )
practices Reading attitudes  Subjective norms Perceived behavioura Reading habits

control

Students felt more
control over their

Students felt more
pressure to reathen

Student sod
attitudes were more

Oral presentation

positive whertheydid  theygaveoral readingwhentheygave
oral presentation presentatios more oral presentatios more
more often. often. often.

Written examination

Multiple-choice test

Studentdelt less
pressure to reathen
they tookwritten
examamoreoften.

Themore oftenmultiple-
choice question exams
were usedhelessthe
students felt control ovel
their reading.

Students reading attitudes were more positive widrah presentatiosy weremore frequent

Among

four

groups

of

student so
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they took, namely 5-6 times/semester (group 1),-43times/semester (group 2),-21
times/semester (group 3) and never or almost never (group 4), there was significant difference
intermsof student s o (H(3®albb57,p <8.01Group 4 dignificantly differ

from group 3 U = 1873.5, z =3.744, p < 0.001, r =0.2). The values of mean rank indicated
studentswho gave 5 to 6 presentations a semesteweda more positive attitudetoward

readingthanthose who just did one or two oral presentations a sen{ssteAppendiD).

Studentdelt more pressure to reaghen theytook part inoral presentationsiore frequeny.

There was a significandifferencei n st udentsd subjective nor
groups of student@H (3) = 9.869, p < 0.05based on their responses about the frequency of
the oral presentationSubjective norms for reading of students who performed 5 to 6
presentations a semessggnificantlyand positivelydiffer from those who just didneor two

oral presentations a semastU = 2114.5, z =3.035, p < 0.005, r =0.169. Studentswho

reported that they toopart in5 to 6 presentations a semedgtdt more pressure to redaan

those who participated in 1 or 2 per semester

Studentexerted moreontrolover theirreadingwhenoral presentatiagweremore frequent
Among four groups of students based on their aesps about the frequency ofal
presentatiog(group 1 = 56 times a semester, group 2 4 3imes a semester, group 321
times a semester and group 4 = never or almost ndkere was a significant differenae
t erm of peceived bemvicural control for readiftd) (3) = 16.161, p < 01). Group
1 significantly differ from group 24 = 1418.5, z =2.968, p < 0.005, r =0.158. Group 1
also significantly differ from group 34 = 1872.0, z =3.749, p < 0.001, r =0.2). Based on
the mean rank valuestudents whdook 5 to 6 oral presatatiors afelt more control over

their readinghan others (see Appendix.D)

However, studentsfelt less pressure to reashen they tookwritten exanmationrs more

frequenly. Among four groups of students based on their responses on the frequency of this
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type ofassessmerfgroup 1 = more than 6 times a semester, group b ifhes a semester,
group 3 = 34 times a semester and group 4-2 times a semesteg significant dfference in
student sé subj ec wasvoend(H )=n13.513, p<r0.03. Staddntsrwho
responded that theyad more than six written exams a semesléiess pressure to read than
those who took this type of exatiree to four times a semestér = 225.0, z =2.810, p =
0.005, r =-0.150. To explain this tendencyt would be useful to know how students

prepared for this type of examinatiand what was tested in the examinations

The more oftemmultiple-choiceexamswere usedthe lesshe students felt control over their
readingAmong t hr ee gr opopses abolt thednuency of ngtiplehoiees

exam s t updreeived ddhavioural control foeading was significant differerftH (2) =

11.316, p <0.0)). Perceived behavioural contrdbr readingof students who had 3 to 4
multiple choice questions tests a semestgnificanty differed from those who never or
almost never took this type of exat € 935.5, z =3.191, p < 0.005, r =0.170. Difference

in this readingaspect was also foundtheen students who did multiplehoice exara once

or twice a semester and those who never or almost never took this type ofllexa#397.0,

z =-2.425, p < 0.016, r =0.129. Based on the mean rank valustidentsvho hadat least
onemultiple-choice exama semesteielt lesscontrol overtheir readinghan those whaever

or almost neveexperienced this assessment metfseet AppendiD). This finding, to some
extent,is arespones for the hypothesis thahe useof multiple-choice questions method might
haveanegative influence on student ssbanotheradi n
hy pot hesi s that the influence of this asse:s
control for reading can be explainbg what students are requirealdoin this typeof test.

Such tests tend to be limited to recall of factual knowldtiiko & Brookhart, 2011, p. 169

and this may limit the need students feel to read in order to dewelograll higher level

knowledge.
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4.2.2.2.4Thequality of library sevicesandthe measured aspectsoft udent sé r eadi

The quality of some serviced the librarysignificantlyinfluenced certain aspects of students
reading. While the quiedatmosphere at the libratyad posi ti ve effects
attitudes and their perceived behavidwantrol for reading, the podsook supply service
negatively rel ated t o student s6 TapkterkeBi ved

summarisethe relationships betwedhe library services aritle aspectsft udent s 6 r e

Table 419 Summary ofaspects of reading by quality of library services

Measured aspects of student

Library services Reading attitudes Subjective Perceived behavioural Reading
norms control habits
Theatmosphere St udentsoé rea Students felt more control over
atlibrary were more positive whethey their readingwhentheywere
were more satisfied with the moresatisfied with the
atmosphere at the library atmosphere at the library
Books supply Students feltnore control over

their readingwhen theywere
lesssatisfied with the supplied
reading material at the library

Students reading attitudes were more positive when tirene more satisfied withthe
atmosphere at the library. Among six groups of students based on their agreement with
statement about the | ibrarydos atmosphere (f
lot), there was a significant difference in term e&ding attituded (5) = 13.556p < 0.05.

Students who agreed with the statenieatf-study areas ithel i br ary ar e al way
showed more positive reading attitudes th@rse who just agreed a little with this statement

(U = 5396.5, z =3.083, p < 0.003, r =0.169. The values of mean rartonfirmed this

tendency(see Appendix D)

Studentsexerted morecontrol over theirreadingwhen theywere more satisfied witlthe
atmosphere at the libranlAmong groups of students based their agreement wittlthe
statement about the | ibraryds atmosphere (f
lot), a differencei n s t pedceived ksl@avioural contrdr reading was foundH (5) =

14.841, p < 0.05)Studentsvho agreedvith the statemenfself-study areas ithelibrary are
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al ways kwepetfoung to shew raore contraVer theirreading than thoseho agreed

a little with this statemerft) = 5433.0, z =3.109, p < 0.003, r 0.116)

Studentsrevealed morecontrol over theirreadingwhen theywere less satisfied withthe

supplied reading materiat the library There was a significant difference in perceived
behavioural control foreading(H (5) = 15.557, p < 0.0Jamong six groups of students based
ontheiragre ment with statement about (tfrmegroupilbr ar \
= Agree a lot to group 6 = Disagree a)lddroup 3 was found to significdgtdiffer from

group 6 (U = 507.5, z =8.375, p < 0.003, r =0.18). According to the mean ranklwes (see
AppendixD), studentsvh o di sagr eed a thd imfdrmaton krdguire forarty e me n
course needs is available at the libcaggroup 6)felt more controlover their reading than
thosewho agreed a little with this statement (group IB)seems thathe extent to which
studentshavecontrol over their reading depesxdn how they can overcome the problem of

limited book supply at this library.

4.2.3.The relationships among components of the reading habits model

(>
€> 9

In thissubsectional ogi sti c regression model was used
attitudes,subjective norms and perceived behavioural coresgllain their time spenbon

reading for education. Firsthe variableswvere checled for possible correlation by using

S ar ma n\aklie. ThBn@sthe outcome variabl@ime spenton reading for educatign
included threecategories multinomial logistic regressiorwas usedfor the analysigField,

2009, p. 265

° The bold elements of the small figure are a visual representation of the focus of this section of the report in
relation to he construct map of research questions.
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Results from Sp eiadicated thérsading latttudesstulgettivesnorms and
perceived behavioural contrsignificantlyinfluencecertain aspestof reading habitamong
these students (Table 4)20rhere was a positive andsignificant relationshipbetween
st udent s fitudesand ttdir tingsspent(per day) on reading for educati(ng= 0.495,

p < 0.01). The amount of time (per day) students spent on reading for their education was
significantly correlated withtheir subjective normsfor reading (¢ = 0.296, p < 0.01).
St u d eanceiwed behavioural contrfr reading was also significantly related to the time
students spent on reading for their education eachrday0.377, p < 0.01)These results,
consistent with the model of reading habits, indicate that studpatgmore time on reading
for their education when their reading attitudes were more positive or whepeahmived
greater pressure to read or when they felt more control over their readiegest of this
section proviés information about the extethatthe other compomds of tre reading habits

model explain thamount of time (per day) students spent on reading for their education.

Table 420 Correlations among reading attitudes, subjective norms, perceived behavioural
control and time spent on reading for education

Time spent Reading Subjective Perceived
on reading attitudes norms for behavioural
for education reading control for
reading
Time spent on reading for education 1 0.495 0.296 0.377
Reading attitudes 1 0.480" 0.746°
Subjective norms for reading 1 0.411"
Perceived behavioural control for reading 1

**_Correlation is significant at the 0.01 level-2iled).

Among the components tfereading habitsegressiommodel, only reading attitudesrectly
explairs the amount of time students spent on reading for educatiesult® from the
multinomiallogistic regressiomdicatethatthe modeks a whole fits gnificantly better than
anull model (i.e., a model with no predictor§)(6) = 121472, p <0.001.This modelalso
shows a good fit to the data since the Pearson and Deviance statistics were both not

significant (p values were 0.79 and 0.95 respectivelige Tikelihood ratio testshowever,
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indicated that reading attitudes is the ofagtor that has significant effect otime students
spent on reading foeducation ®%(2) = 44.45 p <0.001 Table 4.21summarizes these
findings.

Table 421 The wefficientsfor the regression of timgpenton reading for edgcation by
student s 6 r,subjectivagprma antd petcaivddebshavioural control

95% CI for Odds ratio

B (SE) Lower Odds ratio Upper
1-2 hours vs. more than 2 hours
Intercept 2.91 (0.47)*
Reading attitudes 2.53 (0.52)* 4.55 12.59 34.80
Subjective norms 0.46 (0.24) 0.98 1.58 2.53
Perceived behavioural control 0.52 (0.34) 0.87 1.69 3.28
0.5-1 hours vs. more than 2 hours
Intercept 2.63 (0.47)*
Reading attitudes 2.94 (0.54)* 6.63 18.91 54.03
Subjective norms 0.38 (0.26) 0.88 1.46 241
Perceived behavioural control 0.67 (0.36) 0.96 1.95 3.98

Notes: R= 0.293(Cox & Snell), 0.336 (Nagelkerke). %p0.001.

The odds ratio valisendicated that, if theeading attitudescoreincreass one unit, the odds

of a student spending 1 to 2 hours to read for education (rather than spending more than 2
hours)would be 1259 times more likelywhen the other variables in the model are held
constant and the odds of a student spending 0.5 to X twuead for education (rather than
spending more than 2 hourspuld bel8.91times more likelywhen the other variables in the
model are held constarthus, the parameters shown in Table 4.21 indicate that students with
poorer attitudes towards readiate likely to spend less time readirigis noted that reading
attitude was scored on a scale in which favourable attitudes have a lower scale score than

unfavourable attitudes

It is concluded that the model of reading haltgerall fits the data, butwo of the
hypothesised predictors did not exert statistically significant influenoesact reading
attitudes was the only independent factor that directly explains the amount of time students
spent on reading for their educati@ecausehe components of this model were found to be

correlated toeach other, ujective norms and perceivdzehavioural control for reading
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possibly had mar ginal ly significantmghgf fec:

i nfl uence st udthroughsthe medatmgifactorg. habi t s

4.2.4.Readinghabits ands t u d aacadeid achievement

CLE

10

To examine t he relationships bet ween stu
achievementCrosstabs analyses were uskdthese analyses, ebquare tests werselected

for checking statistical significancé he Cr amer 6s V values were
measure the strength of associations between each pair of variabkesioted that the
categories othe independenwvariables(time spent on readinfor education, frequency of
reading academic books and frequency of reagbognal articley have been regrouped in

order to ensure an assumption of-sfuare testhat isno more than20% of expected

frequencies below @ield, 2009 p. 693.

It was found thathe larger the amount of time students spend on reading for education
purpose per day the highttre level of CGPA they achievéTable 4.22. Between two groups

of students based on the amount of time per day that they sperehding for learning
purpose (more than two hours/day, and two hours or below/dayJGP& wassignificantly
different(° {2) = 197.648p<0.0). The Cramer 6s V v aamourtofof O.
time students speiwin reading for educatioas astrong effect on thel€GPA This finding

is notsurprisingas it is supported by some of the literatlmet it raisesquestionsaboutwhy

some students spent more time reading for educational purpose thas) atldevhat the

universitycoulddo to motivate their students to read for education

°The bold elements of the small figuaboveare a visual representation of the focus of this section of the report
in relation to the construct map of research questions.
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Table422 Stwdent sd achi ev eanesading forgdudatomaer dayp e n t

. . Levels of CGPA
Time spent on reading o .
Distinction Credit Pass Total
More than 2 hours 21.3 68.9 9.8 100
2 hours or below 0 9.0 91.0 100

Students achievedtagher levelof CGPA when theyead academic booksore often(Table
4.23). A significant difference in CGPA was fourttween two groups of studerfggoup 1
= at least once a week, gro@p= no more than twice a monthfaised on the frequenof
readng academic book§® {2) = 73.662, p < 0.01lt is also indicatedhere was a relatively
strong associatior(r a m¥ £ @46) between the frequency of reading academic awd
s t u d EGPA \ate that academic books and textbooks tave distinct reading materials

that were referretb in this study.

Table423 Studentsd achievement by the frequenc

. . Levels of CGPA
Frequency of reading acadenhigoks N .
Distinction Credit Pass Total
At least once a week 8.2 36.1 55.7 100
No more than twice a month 0 5.7 94.3 100

The moreoftenthe students read journal articldsethigherthe level of CGPA theyachieved
(Table 4.24. There wasa significant difference ifCGPA between two groups of students
(group 1 = at least once a week, group 2 = no more than twice a ni@ms®) on the
frequencyof readng journal articles(® {2) = 83.856, p < 0.1 The frequency of reading

journal articlehas arelativelg t r ong ef f eCGPA(@rma m¥ ru@®.nt s O

Table424 St udentsd achievement by the frequenc

. . Levels of CGPA
Frequency of readingurnal articles

Distinction Credit Pass Total
At least once a week 25.9 63.0 11.1 100
No more than twice a month 1.9 15.8 82.4 100

It is concluded thate adi ng habits had strong Saflehte ct s

achieved higher level of CGPA when they spemire time each day reaug for their
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educationor whenthey read academic books or rgadrnal articlesmore oftenlt would be
useful to help all studenggerceive the contributionf thesereading habit$o their academic

achievement.

4.3. Findings from student interviews

In this section thdindings from the qualitativephaseof this explanatory miedmetrods

study are presentedlthoughs t udent s 6 i ndi Veigdganddhooksraahomaec t e r i
parental education, arftometown statyswere related to reading attdes, subjective norms

and perceived behavioural contrfor reading and the expected relationships were found
between reading attitudes, subjective norms and perceived behavioural control and reading
habits, these relationships were not explored in tiierviews. Instead, because of the
importance of relationships between aspects of the univassitjext (teaching methods,
assessment practices and library resource and services) and reading engagesesiaictors

were selected for detailed investigatiin the qualitative phase of the study. Namfijow-

up interviews with eight participants were condwed in order to gainan in-depth
understanding of how the university context influenet udent s 6 reading
quantitative results are considdrthe most significant part of the study, the qualitative

findings provide a valuable supplementary dimension to what the quantitative results reveal.

The data werenanualy coded and analyzed using a tatageprocesgSaldana, 2009, p. 45
A descriptive coding method was appliedthe firststageof analysis in ordeto summarize
theissues raisetly students during their interviewBhe basic topics of the passagafseach
interview transcript weralefined For thesecond stage pattern coding method was used to
identify major themesThe main ssueddentified from the fiist stage were grouped intioe
themesin this final stageTable 4.25 is an example of tlwo-stageprocessof analyzing

qualitative data.
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Table 425 An example of qualitative analysis

First stage Second stage
Defining the lasic topics of the passagaghe transcript Grouping these topics into heme
1 Therewasa rend of fAthe | eci
Writeod in class. Teaching at this university is characterized by

traditional approach.
I Students hatimited chances tinteractin the lessons.

4.31. The interviewees

Fromthe original participants responding to the invitation from the researcher to participate in
the follow up interview, eight interviewees were recruited. Two students were purposefully
selected from each faculty based on their CGPA (witle a Distinctionlevel CGPA and
another with a Padsvel CGPA). Pseudonymsre used to refer tostudents Table 4.26

presents the participantsodé background infor

Table 426 Background information about the eight interviewees

St ud pseudanyms

CGPA ] ]

Agril Agri2 Educl Edu@ Econl Econ2 Infol Info2
Distinction X X X X
Pass X X X X

4.3.2. Teaching methas andstudentreading

Participants expressed their opinions on teaching approaches.tdlkeg about classroom
activities and how they prepare for these activities. They also explained how classroom

activities influence their reading.

4.32.1. Teaching approaches

Teaching at this university is characterized by a traditional apprdéast students reported

the trend of Athe | ecturers read and stude.]
the lectures and take notefswhatlecturerssayin class Educlexplainediatthe beginning of

each class, my lecturer often checks attendance, revievibe previous lessoand then, for

most of the class, the lecturer lectures basetheh e x t book and we | i sten

I nfo2 added At he thexardinfornetios of thd léassmang students enteru t
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themf or | ater referenceo. AWe have very | i mi
not about the | essonso, Educ2 said. This s
interactwith the lectures. She needs a positive way to enhance her knewkdtigrthan

having to resort tpassive learning.

However, for a minority of topics, a more interactive learning approach is used. Agril
reported Asome classes are a combination o
expl ai ned ntbflpassive learrsng that lectuers lecture and students take note in
the foundation topics but, for some core topics, lecturers combine lectures with asking
questionsor asking us to dexerciseorgr oup di sgruiss i sstmm rleetukersi
applyanew strategy of teaching but they amminority; we need more chances to respond on

our understandi ngo. This student is clearl
passive learning; he reveals an awareness that his learning may be enhamuecde by
challenging teaching methodSince a low achieving student lik&gri2 expressed this

opinion the teaching approach at this universityildbe more interactive

Overall, a traditional approacho teachingis applied at this university In this conéxt,
lecturersaredominantin the classroom and studerdsquire knowledggassively.lt implies
that sincemoststudentscan be seeaspassive learners, they might read think that they

need to readr know what neesito be readnly when theidecturers assign reading.

4.3.2.2. Gassroom activities

A frequentclassroom activity that requires student knowledgsl ect ur er s but que s
its durationis limited. All eight students reported that their lecturers often ask questions in
class. Edolshae d fAnor mal | vy, my | ecturers ask two
whil e Agr i 1 nemberlofaquentiond is flepdnademit he key poi nt s
Educ2c ompl ai ned nAalthough my | ecturers often

is limited and therefore, up to now, after one year of study, | havehaapne chance to
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express my und eAgait, alowachiegng istadee&pdreassl fi@dneed more
opportunities to interadh the lessonsin this casestudents were expressing thesed their

lecturersto ask more questions in class to guide their learning

An activityt h a't requires studentdsoéussionbuti wasadta t hi n
frequent activity Four participants agreed that, some topics, lecturesometimesorganie
group discussion. Agri 1 r eporduehdw té apply osiro me
knowledge inr e a | and professi omdarly, Bcon? sadmltin lesncere ar e
topics, fictines, somegimes, lthe lectubsings out the practical problems and ask
students to discuss and solve themo. He em
interestingbut unfortunatelythe frequencies othemarel i mi It camdbe said that students

need more class discussionstgporttheir learning.

Other classroom activities weretno us ef ul f or bexausethegid hct r@latd t@ a r n i
thecontenb f | e s s ons . noAdlactivities ar@ usefuh Samne of fhem are held for
makingtime seem to pass more quickly making class to be fun@yEcon2sharedit o hel p
students to feel more comfortable and not to be bored in the croeldesl one of my
lectures tells joke® Because of the purposes of these activities, they did not contribute to
st udent s%omé lecanera perhgps use these activities jusefi@ving the boredom

of classedecause so much of their teaching is pasdikes raises a questi@boutwhy these
lecturersdo not use other activities such as group discussianambake classes more

interesting.

According to the studentsd negotutrer sdmgue@ st
class discussionvereu s e f u | for s t y drdortunatedy, hé feequenty andy b u
duration ofthesetwo activities were limited Studentsimplied that theyneed more useful

classroom activiies uch as | ect ur er gndecstaralihg. leigasgumedbat st u d
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when classroom activitiegredesignedt o ef fecti vely guide and s

they would learn morand thereforé¢heywould read more

4.32.3. Reading materials for class preparatio

Textbooks were the maineading material as all eight students reported=or Econl,
textbooks werdghe mainrequiredmaterial that lecturers often recommedat the beginning

of topics. On average, she read oneecause t wo
the main purpose of the lectures is to help students understand tleedektls 6 cont ent
prepare for their classes, students firstly need to read these texthooksAgr i 2 added
most of classroom activities are focused on textbooks so reading textbooks is the best way to
prepare for themo. &duarRytalifn g rheahtbeithidhatteby cea k
studentgperceivedfor theirclasses and theimderstanding of the topidhey shouldeadthe

textbooks.

However, there was a differenae using textbooks between thegh and low achieving
studentsAll high achieving students reported thiaadingbeyond the textbooksasneeded

in a fewcaseswvhile only one low achieving student (Agri2) reporteddingfurther than the
textboook For exampl e, Agr i ldisaussiongtheii fectuars]tprovide s , f
us copies of some journal articles oThisask |
information was confirmed by AgriZcon] in addition,r e p o r t eadyroup wxereise or

group presentation ieequiredwe have to find and reasbme articles from the internet or
otherac ade mi ¢ b ook &seéms thahigheachievinly stidents thought textbooks

are the firstrequirementfor their learning (but other readj materials are also necesgary

while low achieving studentppeared tdelieveset textbooks are all they need

Studentsshowed a poor reading habitow achieving studentsead relatively littleand when

they read, they tend taedrict their reading to set texbvoks Readingjournal articlesand
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academic books was thougdbhy high achieving student® be necessary for a few particular

classroom activities such as class discussion or group presentation.

4.32.4.Influencesof teaching method n st udent sé reading

Teaching methodsnotivates t u d e nt sid differend waysnAg most students were
passive learnershey | u st focused on the |l ecturerso d
Moreover, tudentsmight read becausthey are requiretb prepare for their participation in
classroom actities. They might also read because classroom activities inspire their learning.
According toEduc2 and Agri2they read only if their lecturers requirsadEc onl1l s ai d, f
lecturers require us do more preparation or homework for our classes, tohgwend more

time on. readmn2agéxpl ained fibecauSequéetiacHni
group discussion require ideand knowledge, | neetb readto preparethend .  Agols
classroom activities motivated him to learn more aboutdpes and therefore he often tried

to read more outside the textbooks.

Itis impliedthatst udent sd6 reading can b &lthoughthigivaad e d &
low achieving studentsiight read differengenredfor their class preparation, they all agreed
that they need to read for certaacademictasks.Students would engage more in reading

whenclassroom activities require their preparation or value their learning

4.3.3. Assessment practiceand studentreading

Student s6 r es ptprdicsaresummarizesitecssectioas. Tiefirst section
is aboutassessient methodslt is followed by adiscussionof how assessment activities

influencec er t ai n aspeeading of studentso

4.3.3.1. Assessment nilrods

The assessment methods that wesed at this university are deivariable corresponthg
with the assessment policgtudents reported that there are two tests for each togleding

midtermassessmer(B80% of scoreand finalassessmen’0% of score)lt is assumed that
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lecturers decide assessment mesimakel on their purposes of assessmenhattermor the

end of semester.

The open book exam method is most commonly used for midterm assessment, while the
written exans are often usedfor the final assessmentAs reported bystudents from the
faculties of Agriculture, Education and Economitseir lecturers often uséhe openbook

exam method and sometimes requireral presentatianto evaluates t u d @rogressoéat
midterm Written exam is the main assessment mdthmt sometimes multiple-choice
question method is usddr thefinal assessment. In the faculty lofformation Technology
fibesids the written examand multiplechoice question methodsopen book exars are

sometimesusk t o evaluate student s O Oasadinfod ve ment a

It can be said that students have to deal with different types of asseBevanise classroom
assessment influences the way students learn and their motivation tqdHedr& Katz,

2000, different assessment methodwy thereforenave di fferent i nfl u
reading. The following provides informationabout how students prepare faheir

examnatiors.

4.3.3.2 Influenceso f assessment activities on student

The interview data indicated thats sessment acti vi t i Asstuddnisi v e
need to prepare for their examinations, they have to read. Howdifferent assessment

methods ld to different peparations

All students agreed that they need to read more for preparation of theinakars. Infol
explained fibecause the examso6 results deci o
learnf or t hemo. Educl said fiwe have to revie
t h e ®todentgead becausthey believethat good preparation leads ltetter performance

at theexams.
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Differentassessment methodsa d di f f erent i nfluences on ce]
First, nost students perceived less pressure to read feritten exam For instanceAgri2
reported to read for a written exam, he juseded to focusn the outline or several questson
that his lecturer assigns for preparatibie. is clearly signding that it is not necessary to put
more effortto prepare for this type of assessment, and theréfierenore frequent written
exams the less he felt presstweread.In this situation written exans do not limit students
readingbut, because of the way the lecturers assign témkpreparationstudents feel they
can choose to do less reading when they prepare for a written 8gaond students thought
multiple-choice question testlead to an overload of reading for preparatitronland Inf@,

for example reportedthey needto read to gain as muchlformation as possiblefor a
multiple-choice question testAlthough reading for this type of assessment carsuréace
level learnng, the more use of multiplehoice assessments leadnmre reading neduy to

be doneandlead to a reduced sense of student control over their reddimgnother aspect,
asthough by some high achieving students prepare for an oral presentatiomey needo
read more outside the textbooks. Accordingtwil, referencing academic books and journal
articlesis neededor oral presentationdt seened that high achieving studentsre aware of
what are required fothis type of assessment and wish to achieve a good doadhbis

assessmenthey therefore try to readore beyond the set textbooks.

The types of texts that students read for their examinations varied between low and high
achieving student§ here was a&rend of dependa® on textbooks and class notamong low
achieving students when they prepdor their examinations. Infb r epor t ed @A most
just read textbooks and notes that I t ook
expl aiecadseébthe exams mostly focus on text
I nfo2 added Ain my opinion, my notes from
textbooks whi ch ar e Becdusdbese studeethink theneixagroontento f t €

is mostly limited to material in the textbookbgeyjust focus on understanding the textbooks
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to pass their exam&or high achievingtudentsnot onlytextbooksbut alsoacademic books
andjournal articleswvere referenced for their examfsccording to Econljn order to achieve

high examination resultdesides reviewing textbooks and class notes, she often read other
academic books or several journal artictemm the internet.When students place a high
expectationon their academiperformance, they carefully prepare for their exams, and read

more outside the textboaks

4.3.4. Quality of library services and studentreading

St u d eeportsorothe quality of library services asummarized inwo sectionsFirst, the
qudity of library servicess discussedThen,the influences of the quality tfieseservices on

s t u d eadihgaspectare explained.

4.34.1. Quality of library services

Reading materials were in short suppgMl students reportedht library hasnot providel an
onlineresourcé no el ectronic readi ng.Moststedentagreef f or
the number and type of reading materials were p&dnl and Info2 agreed that thereas

very limited number of books related to their discipline. Agrie por t ed dAit i s d
journal articles here so most diie time | find them on the websites of other famous

uni ver si t i eThis suggestg that bthea studlents who want to learn more and are
aware of the poor supply of reading materiatsthe library may also seek out additional

sources for their reading materials

Theloan policy atthe library wasinconvenient Six students reported that they are annoyed

by this policy. For exampldconlsaidiit he | oan pol i.dygbaiowsbooks al |y
| need to present my library card to the librarian. Then, | need to fillvimiteen form that
requiresmyih or mati on and the name allbwedtolookesvino Agr

more than 7 books for reading at home. The borrowing tnm® imore than one week. If we
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want to extend it, we have to come to meet the librarian and fileiborrowing form agaia .

This inconvenience might prevent students from borrowing reading materials from the library.

Students, however, showeadositive opinion aboutthe atmosphere dhe selfstudy areaat

the library. All eight participants reported thtdte selfstudy area at their library is always
quiet. For instanceEconl saidhe only good thing about our librarytise quiet atmosphere
of the sdf-study areaThis student sigaled that shdéiked to go to the library just for this

service.

It is clear that the quality of library servicesregarded agoor. Although students like the
quiet atmosphere at the librarpetstock of books is limiteéindthe loan policyis identified
as inconveniencéAs the library is expected to be an important resource for student reading,

the poor services at this library might lead to poor reading habits among students.

4.3.4.2 Influencesof the quality of libray s er vi ces on studentsod re

The quiet atmospherén the self-study areamot i vat es st Wid students 6 re
perceived that their readifgenefits from this quiet atmosphehefol, for instances har ed f i
is comfortable todo selfstudy here. Té quiet atmosphere helps me to concentrate on my
| ear nBdnugcol. aeéidgeother Btedents keep quiet and concentrate on their own
learning motivateme t o | ear n and t h &hesedtudantdike to rebdnk e t o

theself-study area

The poor quality of othethe libraryservicesded to poorreading habg& among studentthat

they referenced limited types of reading mateifialthe same vein as othstudentsEconl

s a il do nét liketo borrow library materials. | only borrow academic bewken they are
really necessary for myAgrliaxs saddaed aithe cvdud e
books atthelibrary is limited, it is difficult to find books that I like there. So, moktime, |

just go there to read my textbooks and class-hoéek i Thegtypes of materiahat students

91



4. Results

readfor their learning seem to be limited becaukey did not like tdoorrowfrom the library
(relating tothe inconvenient loan poligyor they coull notfind suitable reading materials

(relating tothelimited supply of booKs

The quality of library services, to some extent, restr&ctt u d e n t sTheincoaverdence g .
of the loan policy and thiemited stock of bookseemed to prevent studenterfr accessing
the reading material$lowever,the quiet atmosphetia the self-study areaattracted gidents

spendime readinghere

4.4. Relating qualitative to quantitative findings

As the current studgmploys an explanatory desjghe survey and interview findingere
combined tocapturea complete picture about the relationships between university context
and st ud e Mhesedindingsmeedominingd using statisticsby-themes joint display

(Guetterman et al., 2015

4.4.1. Teaching methods explain student reading

The activity of assigned reading motivates
indicated thastudents showethore positiveattitudestowardreading felt more pressure to

read felt more control ovetheir reading and spentore timeon realing for their education

when their lecturers assigned reading more of&cording to thejualitative results, asost

students were passive learnershey mightdepend on t heir l ecture

through the assigneéading.

The activity of clas discussiopositively influences t udent sdé6 reading hab
quantitative data analysistudents spendnore timereadng for learning and often read
academic bookw/hen their lecturerprovide more opportunity farlass discussiongindings
from qualitative analysis indicated that C

therefore mavates their reading. Althoughblass discussion was not a frequent activity,
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students reported that they are sometime required tgoeathl articles and academic books

for thistype of activity.

On the other hand, the current classroom pracét this university leads feoor reading
habits among studentasthe materialsthey reador their classearelimited. Of studentsvho
participated in the quantitative phase of this st8%o read textbooks @ry day or almost
every day ané7% ofthemnever or almost never read journal arscl&€his can be explained
by the qualitative finding that thenas adependence otextbodks, particularlyamonglow
achieving student§ hese tudentsmplied that,because moslassroom activities are focused

on textbooksthey justtry to understand them

4.4.2. Assessment practices explain student reading

The practice ofrequiringo r a | presentation positively ¢
engagement. Survey results indicated that studemealmore positivereading attitudeand
perceive more the pressure to read when they participate in oral presentations more often.
This issupported byAgril who believed that reading more outside the textbooks (academic

books and journal articles) is needed for oral presentations.

The assessment method of writtenegsame gat i vely i nfluences stud
their reading. Quaitative results indicated thaihe more frequenthe useof written exans

the less pressure to read students felt. This can be explained by a qualitative finding that, to
prepare for this type of exam, studemisre only required to focus on several specif

guestionsThis means students did not need to neakly for thewritten exams.

The multiplechoice questiosm assessment method also hasa gat i ve ef fect
controlovertheir readingAs found from quantitative data analysis, studentsléskcontrol
over their readingwhen their lecturers used multiplghoice questions exams more oftén

supporting this finding, the qualitative analysis showed wian this type of exams used
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frequently, students tend to read widely to seek as rfaathal information as petble, and

therefore they feel a loss of control ovérat they shouldead.

The materials that students read for their examplain their academic achievement.
According to the qualitative resultdere was a trend of focusimg textbooksamong low
achieving studentswhile academic books and journal articles exad by studentswho
expectecand gained high level of achievemerithis isanexplanation for the findings from

the quantitative phase thanhly 3.7% (13 studentsjchieved aistinctionlevel CGPA and;

there were relatively strong correlations between the frequency students read academic books

or journal articles and their CGPA.

4.4.3. Library services explain student reading

The book supplyand the loan policatthisu n i v e fibsary had Begative effec on the
types of reading material that the students réadhntitative analysis indicated thsitidents
often read textbooks but they rarely read other academic bookdraost nevereadjournal
articles This can be explained kyyqualitative finding thastudents seeme read limited
types of material for their learning because they did not likbaiwow from the library
(relating to the inconvenient loan policy) or they could not find suitablergadaterials in

the library(relating to thdimited book supply).

The atmosphere at the library however , positively influenc:
As found from quantitative analysisighigher the level of satisfaction students placedhen
atmosphere at the librathhe more positiveahe reading attitudeshey revealedin fact, the
qualitative results showed thstiudentdike to readin the self-study aredecause of its quiet

atmosphere
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4.5.Summary

In this chapteranalysis of quantitate and qualitative data has been presentéw key

findings are summarized beloWhese findings are discussedhe next chapter.

1 Studentgevealedpositive attitudes toward reading. They were under a high level of
pressure to read. &4t of themexpressed positive beliefs about space and time for
reading, but they had problems related to reading materials and reading Askills
majority of students spent at least one hour per day on reading for their education.
Their types of reading matersalverequite variable.

1 Consistent with the literature revievhetindividual characeristics (gender, books at
home, parental education, and hometown statigg)ificantly explainthe measured
aspectsoft udent s6 reading

1 Importantly,aspects othe university context(teaching method, assessment practices
and library services)each had small effects ost udent s 6 reading
However, these influences may have a substantial cumulative effect: more effective
teaching methods combined with more demandingessnent methods and the
provision of better learning resources could lead to higher levels of reading
engagement and therefore, higher achievement.

1 Although the model of reading habibserall fits the datareading attitudes was the
only independent faot thatsignificantly explains the amount of time students spent
on reading for their education

1 The amount of time that students spent eading for educational purpose, ahe
frequency that they read academic books or journal articles had swomgatiors

with their CGPA.
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Chapter 51 Discussion and Conclusions

This chapter is divided into two key sections. The first section is a discussion of findings
arising fromthis study. The second sectionprdasen t he st udyoés concl usi

limitations and presents recommendations for educational practices and further research.

5.1 Discussion

The findings of the pient study are discussedfour subsections that directly answére

research gestions. Firstsince findings onthe relationships betweemdividual characteristics

ands t ud e nt sanfirm ehatdhave geen found in the literature, they are only briefly
discussedAn important finding from this sdy, which is discussed in tisetbsequent section,

st he effects of uni versity context om st u
discussion on the consistency of the reading habits model which was baseadodification

of the Theory of Planned Behavio(&jzen, 199). In the final subsection the relationships

bet ween reading practice anansideteddent sé acad

5.11. Influences of selected student characteristics on reading tatides, beliefs and
reading habits

In line with previous studiesthe findings from this one indicatstudent characteristics
account for some of the variation in reading attitudes, beliefs and I{ghiisn & Hasan,
2007 Lone, 2011 Nickoli et al., 2004 Shafi & Lone, 2010 Su-Yen, 2007 Zulu, 20085.
Female studentsevealed a higher level of reading engagement comparethle students
Students who grew up in a disadvantaged family backgrovere less engaged in reading
than thosefrom an advantaged family background. Althoutie relationships between
studentcharacteristicand the aspects oéadingmight vary by reading purposes and national
contexts,the literature review suggested ththe effects of individual characteristics on
st udent e brgely aadsechby variations tine social interadgon andexperiences of

reading(Nickoli et al., 2004 Shafi & Lone, 201pSummers, 201,3Tepper, 1998 Students,
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whethermales or fenales, seem to engage in reading activities more than others if they grew
up in aliteracyrich environmentwhere readingvas valued, and where reading materials
were wellprovided. Since most studerds this universitycome fromdisadvantagdéamily

background, they should be encouraged and supported to engage more in reading activities.

5. 2. The influences of university context ¢

An important finding of this study is that aspects of the university context, specifically
teachig methods, assessmermiagtices, and library servicesan significantly explairthe
variation in the measured aspects of stude
perceived control and reading habithis finding emerge from both the quantative and
qualitative data collected in this studlyleads to several valuable implicat®for university

practices.

5.1.2.1. Reading engagemeatrossacademic faculties

Studentsdé reading engage me Amongwstadentsefremfobry a c ¢
academic facultiegt was found that Economics students shibe highest level of reading
engagementThis finding isconsistent withthe reports fromJeffres and Atkin (1996and

Karim and Hasan (200,7who suggested that students from social sciences and humanities
majors are more engaged in readingntithose fom other academic disciplines such as
natuml science and computer scienthedifferencesns t u d eadingerigagemendcross
academic disciplinesat the university in this study can be explained byhe reading
requirementthe waysthat reading were assigned andgaluedins t udent séddthee ar ni
ways that student snéach disaiplimThe fpllowre sectianspovde s e d

i nsight into the influences of wuniversity c

5.122. Teachn g met hods moti vate studentsdo readinc

Teaching practices at this universitfluencea | | aspects of stwekent s ¢

more likely to read if their lecturers require t . | n ad dreadingoengagememtasd e n t s
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promoted through classsdussionslt seemshat, for this universitypetterand more frequent
opportunities forreading (assigned reading aolhssroomdiscussioh will lead to students

beingmoreengagedn reading.

Studentstend to focus on assigned reading because they do not know what they should read
(other than prescribed textbooks). The interview dhtawved thatto prepare for their classes,
students mostly focused on textbopoksd few students redgeyond them in thse cases

where their lecturers required itk o r i nst anc e, theArmqin iputpose efpher t e ¢
lectures is to help students understand the textllookss ont ent , , farldss t her
preparationwe need to reatheme s 0 me they ijextarers] provid uscopies of some
journal articles or ask wus t oltséemqtdat,samosne i n
Vietnamesestudents perceiviextbooks are all they need for their learn{ipam, 201}, a

majority of studentsat this universitydid not krow what they shouldread (outside the

textbooks until their lecturers assigulthat reading

Studentsespecially low achieving studentecus on assigned readibgcausehey perceive
pressure frontheir lecturergo do ths reading This is supported bthe interviewdata where

Educ2 and Agri2 reported that they reamy if their lecturers required itndeed, lecturers

have an important i nfl uen(Shafi&lLonet2018 Theycant uder
be seen ale-modek forreading(Stokmans, 1999 Lecturerssharingtheirreading attitudes,

reading habits andeading experienceignificantly influencesstudents' perceptions and
beliefs aboutreading (Albright et al., 200Y. As Vietnamesestudents seem to consider their
lecturesb words are always corredgiPham, 201), thesestudents engage in reading activity

because their lecturers wahem todo so.

The positive relationship between class di
explained bythe ways that class discussiealues studans 6 | . éndactnEicomZjreported

thatclass discussionmake classes morsteresting and that he needs to réadet idea and
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knowledge as preparing for these discussidugil,i n ad d i tclassraoom adiatiesd
[such aglassdiscussionsinotivatemeto learn more about thegics and therefore | often try

to read more outside the textbooks As di scussed i n disdéussionsi t er
not only providea powerful learning approadbr studentsout also promote themutonomy
aslearnerqChi, 2012 Jones, 2007Sajjad, 2009Weimer, 2010 Sincestudents perceivinat

their learning benefits from class discussions, theynaotivated to read in preparatifor

those discussion8(ost& Bradley, 2006 Guthrie, Wigfield, & You, 201

Consistent with the views presentedArynstrong and Newman (20}, dnost students at this
university can be seen as passive learnéEngy did not perce® an important rolefor

reading, and they were too dependent on textbooks. It seems that, to read, they only expect to
follow t hei r | recontimendations Siudents therefore, only read under certain
conditionssuch as h e | erequastThEsr nsaddt contribute tothe limited achievement

among these studenamd explain whyno onehad achieved aigh-distinctionlevel CGPA.
Moreover, since assigned reading is currently a frequent activity at this university, students
should be provided more opporities torespondto what they have read and see how these

readingsadd value tdheir learning. To do s@lass discussioshould be required more often.

5123Assessment practices drive studentsd rec

Assessment practices at this universiifluenceaspects ost udent s readi ng
presentations positively correlate with reading engagement among students, other methods of
assessmerduch as written exasrandmultiple-choicetegsh ave negati ve ef f ec
reading. It can besaid thatdifferent assessment methotésad to differentpreparations

(reading for the examinations)

It seems thathe positiverelationship betweenther act i ce of or al prese
readingengagemendrises from the requiremena$ this type of assessmerithis conclusion

is supported byAgril who believed that not only textbooks but also academic books and
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journal articles need to beeadfor oral presentationsAs an oral presentation challenges
students with hard taskBorin et al., 2008Race, 201} studentsieedto read moreo gain a
deemr understanding ofthe topic. Studentsneed to ensure that they have a genuine
understanding of what they are saying and hineeability to respond to the followp
questions, in order toetnonstrate high performance or at least to avoid seeming foblish.
need for greater understandjng turn, places pressure on students to read swtbey are

more effectively prepared fdhnis assessment

The negativerelationship between writteexaminaton and the pressure to read among
students can be explained by the work that lecturers require students for exam
preparation.lt seems that tadents thoughit is unnecessaryo read more for awritten
examination For instance Agri2 repored that to read for a written examinatiphe just

neecakd to focuson the outline or several geteons that his lecturer assignfeat preparation.

By limiting the workoad of exam preparatiort, he | ect urers seem to |

Theuse ofmorewritten examinationsthereforeleads to lesspressure to read

An explanation forthe negative relationship betweére extensive use of multiptEhoice
guestion exams and student sdé pmightreldtevtaad b e h
overload of reading foexampreparationindeed, aseported by Econl, students need to read
more to gain as much informati@s possibldor a multiple choiceest. Because multiple

choice method are usually used ttest students' broad knowledge tbe curriculum and
learning objective¢Brady, 2005 University of New South Wales, 20}l 4tudents might need

to focus on a wide range of course material prepare fothis type of assessmenthus,

more often this type of exam leads to students reading a wider range of maResalbly,

for this reason, theperceive a lower degree of control over what thleguldreadand what

information they shoul obtain
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Although the assessment practices at this university dheereading strategies among
students some assessment methdusd harmful effects on their reading engagemérite
way the lecturers assign tadks preparatiormake students feel they cahoose to read less
when preparingor a written exam. Thdrequentuse of multiple-choice exams for final
assessmermhake students fe¢hey lose control ofvhat informationneed to be memorized
In order to improve the reauj practices at this university, the assessnpaiicy and

practices need to bbeconsidered

5.12.4 Qualityl i brary services facilitate students

It was foundthat not only the atmosphere haiso the physical environment dfe library
significantly influencest udent sé reading. O rhereoatthe libdarg n d ,
motivates st udent Almited stack of bogks, ®@m theaother imsehdst a.

negative influence on studentsdo control of

The relationshigpetween the atmospheséethelibraryand st udent sé readi n
be explained by the convenience of learning in a quiet pBeeausestudentsbelievethe

quiet atmosphere at the libragupports their learninghey might want to visit the libry

more often for selbtudy. Since studentsvisit the libraryregulaty, theyare more likelyto

become active learners whead, write and study moidulien, 200). In fact, while Infol

reported thequiet atmosphere helps h&r concentrate omer learning Educl said eeing

other studentstudy quiely and concentrate on theliearning motivate him to learn As
students per camogphate benefis theii ldamiagr thigd t© spend time for

self-studythere

Sinceboth survey andnterview data indicatethat readingmaterials at this library &re in
short supplythe negativeeffect of thelimited book supplyonst udent sé contr ol
might be explainedy the readingambtion among students. Studentdo are dissatisfied

with library facilities are ma@ demanding readers arfiey try to find other ways to serve
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their need for academieading. By contrast, those who are satished do not have high
ambitions for their own readingeem to be dependent on what the library provides for them.

As a result, when reading materials areshort supplythe higherthe ambitions for reading

students showthe greaterthey feel control over their readingn factt Agr i 1 reporte
difficult to find journal articleshere(the library),so most of time | often find them on the
websites of other f amideinslicatedihatVoe sose studeatshoi n V|
are clearly awaref the poor supply of reading materiatsthe librarybut have thedesire to

learn moretheytry to find (and know how to find) additionalources of materials to serve

their readingand hey, therefore exercee greter control over their reading.

It is questionedhat how does this library attract students with its current servidiés@ugh
students like to read in a quiimospherewill theyvisit the library if theyaresure that they
cannot find books thesequire? Regardless of what services are provided by the library, it is

important that students can accest sources of reading materials.

5.1.3. The practicability of applying the reading habits model
In thisstug,st udent sé r eadi nmodd & readieg@hahithae id braadlyi ng

based on th&heory of Planned Behavio(fjzen, 199). However, the sty did not include
measures ofreading intention This decision was madgiven the availability of a

simultaneous measure of reading habits, rendering the measurement of intention unnecessary

The reading habitamodelis constructed using four components, namely reading attitudes,
subgedive norms for readingperceived behavioural control for readiagd reading habits
The findings, however, provide limited support for the application of this mdte.model

of reading habitgust partly reflecs predictionsof the Theory of Planne@ehaviour

Althoughthe predictegositive relationships among the componenteeafling habitsnodel
were confirmedit was identifiedthat attitude toward reading is the oifiactor thatdirectly

explains the amount of time students spent on readinthéxr educationSubjective norms
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for reading and perceived behavioural control for readmght indirectly influence this
reading amount through other mediatdrgleed,sincethe components of theeading habits
model positively correlate with each othesubjective normsand perceived behavioural
control might influence reading habiterbugh reading attitude&urthermoreaccording to
the Theory of Planned Behavio@Ajzen, 199), subjective norms for reading and perceived

behavioural control for readingight influence reading habits through reading intention.

It seems that, because the model of reading hdhitaot include reading intentigit failed

to fully explain the relationships among the componenhte. influences of subjective norms

and perceived behavioural control on reading habits are weaker, since their relationships are
indirect. Consistent withprevious studie¢Broeder & Stokmans, 201¥an Schooten & De
Glopper, 200% this study found that the fir of reading attitudes is the most important

predictor of reading habits.

5.14. The role of reading in higher education

It was foundt hat student s 6 ampasitve contgoutibnatdneir t CEPAMId& e
survey data indicated thathe greaterthe amount of time students spend on readorg f
education purpose per daythe moreoften theyread academic boskor journal articles the
higher the CGPA theyachieved.This is consistent witiKim and Anderson (20)land
Sappington et al. (2002) who claimed tlyggtod reading habitare correlated wittbetter
academic achievemenAccording to the literature review, this positive relationship can be
explained by the way reading beneftsidents learning, their cognitive outcomes and their
general knowledgéAnnamalai & Muniandy, 2013lgwe, 2011 Kim & Anderson, 2011
Krashen, 2009Mohamed et al., 2032In particular it might relate to the advantage of
readingother materials in addition tehe prescribedtextbooks.This is supported b¥conl
who reported thatn order to achieve the high resulisexams, besides reviewing textbooks

and class notes, she often reatier academic books gournal articles o the internet.
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According to Sappington et al. (2002)students whoseriously comply with reading
assignmergtare advantaged in their exaratiors. Thosewho read research articles regularly
have a better understanding of lectures and, therefteed to gainbetter results on their

examinatios (Sappington et al., 2002

The relationships between reading hathai t s a
reading is necessarnn order to achieve high gradeAlthough there were variations in
teaching methods and assessment practices among the academic faculties, readmg plays
vital role in thelearning processThus, to learn and to be sucdessat university level,

students must read.

5.2 Conclusions, implications, limitations and recommendations

In this section, important conclusions arising from this study are drawn. Here, and based on
these conclusions, several educational implications acenSeveral limitations of this study

are pointed out. The sectieoncludes by makingy somesuggestions for future research.

5.21. Conclusions

The purpose of this study ie provide insiglgi nt o i ssues that rel ate
reading enggementlt aims to define the role of reading in higher educa#iod toexplain

Vi et names e s practcesitd rasdlts lead @ devenabimportant conclusions.

First, although the model of reading habits (developed in this study) fdi# yceexplain the
relationships among reading attitugdssibjective norms, perceived behavioural control and
reading habits, it shows that elements of Theory of Planned Behaviogan be used as a
theoretical framework for studying universy st ud éeng tpsdices sirca dhe
components of this model areogitively correlatedto each other Most importantly, it
establishes a strong relationship between reading attitudes and reading Habits. an

important contribution to the Vietnamese literatureewhe t he i ssue of un
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reading is arunexplored fieldMoreover,sincereading attitudes found to bethe key factor
that directly explains the variation in reading hakatsexplanation forclaimedpoor reading
habits among Vietnamese studemsght bethey do not feel reading is an enjoyable activity

or do not perceive the benefits from reading.

Second, reading contributes directly to st
engage in academic readinige moe success they achiewe their coursesSince poor
reading engagement among students is a prolgttan 2013 P. Le, 2014 Ngo, 2009 and
improving the quality of higher education is a core mission for-teng development of the

whole education systenfVietnamese Prime Minister, 20}2this conclusion becomes

significant in the Vietnamese contes it is evidencef theneed forchange.

The most i mportant conclusion in this stud
influenced by university practices and services. Students tend to engage in reading when they
are required to readhore often Their reading engagement is promoted when classroom
activities value the role of academieading and make it an interestiagtivity. Different
assessment methods lead to different reading strategies amdentst Theuiet atmosphere

at the library attractsstudentsto readbut the stock of books seems to limit the materials
students readGenerally, students read if they are guided and supported by the university

practices and services.

5.22. Implications

The above conclusions lead to sevamgbortant implications for practices in this university.
Since the irportance of reading is evidemhotivating students to read is a practical solution
to improvethe quality of learning. Sinceeading attitudes directly explain the amount of time
thatstudents spendn reading for educatiom,viable way to promote reading among students
is to stimulate them teiew readingas an enjoyable and useful activityat will help them
improve their learning outcomeSincethe university context explains muoli the variation
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in studentsdé reading engagement, the wuniver
reading engagement among studeftse following practicalsuggestionsnay contribute to

the developmenaf a supportive culture that motivatesadingengagement amorsjudents.

First, because it is important for students to develop positive attitudes toward reading, they
should be inspired to read. To do so, lecturers should be good reading models themselves.
They should adopt an enthusiastic¢itatde toward readingnd openly discuss their personal
reading lives with studenté&ssigningstudentswith interesting readings that related to their
topics or sharing reading experiencesid favorite academic journalsr recommending
academidooksand articlego studentaresimple ways to motivate students to réAtanda

et al., 2013Albright et al., 2007Applegate et al., 2034

Secondteaching methagland classroonactivities shouldbe designed t@alue the role of
academic readingBoth the survey and interview daianplied thatwhen students think
classroom activitieare useful, they want to learn more and therefloey readmore Since

the frequency the lecturers assign reading hamsitve e f f ect s o readirgt ud e |
engagementstudents should be assigned regdoften. Sinceclass discussion motivates

s t u d eadingafihoughit is not a frequent activity at this universitstudents should be
required to discustheir readingn groups more ofterAs students need opportunities to share

ideas about what they have refddrson, Young, & Leibham, 20)linstructorsshould

follow reading assignmenisith class discussions amdher activities to signaleading as a

valued activity. According to Hatteberg and Steffy (20L3announced quizzes, required
reading questions, and mandatory writing assignments are several effective ways to motivate
students to do the assigned reading. lo sht , to inspire student:
teaching methagishould be studerdenteredO 6 B a n i o0)nandclas$rdoriactivities that

emphasise the active involvement of studshbuld be promote@Pham, 201}l
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Third, assessment practice shoul d be wused
therefore, reading. Since the qualitative data indicatedaktiooks and class noteerethe

man sources that students read for their exaims content of examinations should not only
focus on these two sources but expanded knowledge in termabfsivdents know and can

do with their knowledgeln this way, the stuénts who read critically will &ive more
opportunities tareceive good grades rather than those who simply mem&eades, ti is
necessary #t lecturers are skilled in assessmenpractices They must understanthe
functions of assessment, when they should condisgsament, whatdtpurposes arewho

their audiences are, which method they can use, and how they can effectively apply this

method(Earl, 2003 Earl & Katz, 2006 Nitko & Brookhart,2011).

In addition, the library infrastructure and servicehould be improved to attract students
Since the interview data indicated thatading materials at this university were in short
supply, an online learning resource should be developedihenduality and quantityfo

reading materials in the librarshould bestrengthenedSincethe quiet atmosphere at this

l i brary motivates st the eumltesand spaedsrdselfistgdy and g a g e
reading rooms should be increased. Since masests reported that they are unhappy with

the loan policy at this library, this should lsemplified in order to beuserfriendly for
studentsThe limit of books for a loan should becreasedPromoting cooperation with other
libraries (from other univsities) by sharing resoursés an effective way to improve the

quality of library service¢Truong & Le, 2011

It is evident from this studthat to besuccessfustudents must reatlowever, aghe higher
literacy demands of university study compared with high school can be a challengafor m
studentgArmstrong & Newman, 20)1studentsneed to be guided and supported to engage
in reading This requires a shared effort of the whole university community to improve the

quality of university practice and services.
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5.23. Limitations and recommendations
Several limitations to this study exist. Among themh e o mi ssi on of ptt he 0
from themodel of reading habits is tHiest limitation. Thisomissionmay have contributed to
the inconclusivdindings about the relationships among the componentsestading habits
model. The seconlimitation isrelated to theise of regressiomodeling in this studyindeed,
the logistic regression model is limited because regressautels make certain assumptions
namelylinearity, independencef errors andhe absence ahulticollinearity (Field, 2009, pp.
273276). The nextlimitation is related to thespecific research sitef this study(a local
public university. A study in a particular type of institution might Hamited in

generalizabilityto other types of institutions

For further researcla measure of reading intention should be incorporated intmale! of
reading habits. To evaluate this modefructural EquatiotModelling could be usé rather
than RegressioModelling, althoughto do sowill require a much larger sample sizether
types of higher education institutions should be studied in order tmgeerview of reading
among Vietnamese studenSuch researcltould identify directions that help the whole
community of Viethamge universities to improve the readieggagement among their

students.
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Appendices

AppendixAiQuestionnaire of studentso reading at

Direction

In this booklet you will find questions about:
You, your family and your university;
Your view on various issues related to reading.

Please readeach question carefully and answer as accurately as you can. For this
questionnaire, you will normally answer by filling in a circle. If you decide to change your
answer , Xdthreugh yaunfirsfianswer and then fill in the circle next to or under yo

new answer.

In this questionnaire, there are no right or wrong answers. Your answers should be the ones

that are right for you.

You may ask for help if you do not understand something or are not sure how to answer a

question.

Your answers will be cobmned with others to make totals and averages in which no

individual can be identified. All your answers will be kept confidential.
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About you

Q1 | Are you male or female? (Fill one circle only)
1 Male @]
1 Female @]
Q2 | Where is your home located? (Fill one circle only)
1 Arrural area @)
1 Anurban area @]
(arural area is a geographic area that is located outtideities and towns
Q3 | Which faculty are you in? (Fill one circle only)
1 Faculty of Agriculture @]
9 Faculty of Economics O
1 Faculty of Education O
9 Faculty of Information Technology O
Q4 | What is your CGPA rarik(Fill one circle only)
9 High-distinction (@]
9 Distinction o
1 Credit (o]
1 Pass O
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Your family

Q5

What is the highest level of schoolingmpletedby your father?
(Fill one circle only)

Postgraduate
Undergraduate

Diploma or collegial certificate

O O O o

High school
Other

(e.g. Secondary or below)

= =4 -4 A -

O

Q6

What is the highest level of schoolingmpletedby your mother?
(Fill one circle only)

Postgraduate
Undergraduate

Diploma or collegial certificate

O O O ©

High school
Other

(e.g. Secondary or below)

= =4 =4 A -

O

Q7

How many books are there in your home? (Fill one circle only)

1 07 10 books O
T 117 25 books

1 267 100 books

1 1017 500 books

1 More than 500 books

O O o o

118




Your university

Q8 | How often do these things happeryour classes? (Fill one circle for each line)
Everyday 3or4 lor2 lor2 Neveror
oralmost timesa timesa timesa almost
everyday  week week month never

The lecturers assign reading f O O @) O O
homework.

The lecturers ask questions abt @] @] 0] @] @]
ourrequired reading.

The lecturers ask us to wri @] @] @) @] @]
something about what we ha

read.

The lecturers ask us to discuss O O @] @) @)
groups about what we have read

Q9 | How often do your lecturers use each of the following methods to assess your perfor

(Fill one circle for each line)
Morethan 5o0r6 3or4 lor2 Neveror
6timesa timesa timesa timesa almost
semester semester semester semester  never
Multiple choice questions @] @] (0] (0] @)
Oral presentation O O @) @) O
Written exam @] @] @] @] o
Essay O @) O O 0]
Open book exam @] @] (@) (@) @)
Q10 | How much do you agree with these statembatewaboutyour university librarg

(Fill one circle for each line)

Agree Agree Agree a Disagree Disagree Disagree

a lot little a little alot
The information | require fo
my course needs is available O @] @] @] @] @]
the library.
The library opening hour
match my schedule. © o o o o ©
It is easy to find where th
materials arelocated in the O @] @] @] @] @]
library.
Study areas in the library al o o o o o o

kept quiet.
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Attitudes towards reading

Q11 How much do you agree with the statements below about reading enjoyment?
(Fill one circle for each line)
Agreea Agree Agreea Disagree Disagree Disagree
lot little a little a lot

Reading is one of m
favorite activities. © © © © © ©
| get a lot of enjoymen o o o o o o
from reading.
| read when | have the tim
to enjoy it. o © © o o ©
I_ spent a lot of my spar o o o o o o
time reading.
| want to have more book o o o o o o
of my own.

Q12 How much do you agree with the statements below about reading anxiety?

(Fill one circle for each line)
Agree a Agree Agreea Disagree Disagree Disagree
lot little a little alot

| get upset when | thini
about having to read. o O O 0 0 O
Encountering  unfamiliai
words is the hardest parti O @] @] (0] @] @]
reading.
When | read | usually fee
bored @) O O @) @) O
| often feel anxious when o o o o o o
have a lot of reading to do.
| need a lot of help ir o o o o o o
reading.

Q13 How much do you agree with these statembatswabout reasons for reading?

(Fill one circle for each line)

Agree Agree Agree a Disagree Disagree Disagree

a lot little a little a lot
| need toread for my education O 0] (0] (0] @] @)
| read for information purpose. O @) @) @) O @]
| read for recreation. @] @] 0] @] @] @)
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Pressure to read

Q14 How much do you age with the statements belo@?ll one circle for each line)
Agree a Agree Agreea Disagree Disagree Disagree
lot little a little a lot
My parents believe it it o o o o o o
important to read.
My lecturers believe it is o o o o o o
important to read.
My friends believe it is o o o o o o
important to read.
My parents think | shoulc o o o o o o
readmore.
My lecturers think | shoulc
read more. o © © © © ©
My friends think | should o o o o o o
read more.
Opportunities to read
Q15 How much do you age with the statements belo@?ll one circle for each line)

Agree a Agree Agreea Disagree Disagree Disagree
a lot

lot little a little
| think most of books art
difficult to understand. o C o o o
It is dlffl_cult to concentrate o o o o o
on reading.
It is easy for me to finc
books that | like. o O o o o
It is easy for me tdind a o o o o o
quiet place to read.
| am too busy to read. @] @] @] (@) (@)

O

O
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Reading habits

Q16 On average, how much time per day do you usually spend on readiragiifoational
purpose8 (Fill one circle only)

0.5 hour < (0]
05tolhour O
lto2hours O
2to3hours O
> 3hours (@)

Q17 How often do you read the following materials? (Fill one circle for each line)

Everyday Onceor Onceor Onceor Neveror
oralmost twicea twicea twice a almost

everyday  week month year never
Magazine @] @] @] @] @)
Newspaper @] @] @] O @)
Novel o O @) O o
Academic book O O O O @)
Website @) O O @) o
Journal article @) O O @) o
Comic O O O O @)
Textbook O O O O @)

To provide insight into the research issues, you are invited to involve in an interview in the

nextphase of this study. So, do you agree to participate in this interview?

Yes

No

If yes, please provide your phone number in the below so that the researcher can contact you.
Mobile: @€ééé€&€ceéécecééeceééecééeecééeceéecéece.

Thank you for filling out the questionnaire!
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Appendix B 1 Interview protocol
Time of interview:

Place:

Interviewer:

Interviewee:

Introduction

Thanksvery muchfor agreeing participate in this interview. This is a part of the research
AReading attitudes andundedpgngdhatet st od e rv
explain in more detail how uni v etlittwléstagd c o n

reading habits.

| would like to remind you that our conversation will be taken notes, aedmrded and
transcribed in verbatimAny information that you provide will remain in the strictest
confidence angou arewill notbe individually identifiable either during the research process

or after the research process

Background questions

Could you please tell me something about yawr university life?
About teaching methods
1. Could you please describe the daily activities in your classes?

a. How often do your lecturers ask you to read for class preparation or give you reading

assignments?

b. How often do your lecturers ask you dscuss/summary/answer questions about your

required readings?
2. How do you feel about these reading activities? Why?

3. Do you think teaching methods (reading assignments, class preparation, class discussions
and | ecturerso g u e sgt attiudes Jand adbifs® €lease ygiveu morer e &8

explanations.
4. In your opinion, what should lecturers do to make reading assignments more interesting?

About assessment practices
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1. Could you please describe the assessment activities for a particular tapic aourse?
a. Which methods do your lecturers usually use to assess your [@eréa

b. Do they give you feedbacks after assessment activities? How?

2. What do you need to read for your exams? Why?

3. Do you think assessment practices (assessmetttods, tests content, feedbacks) affect

your reading attitudes and habif32ase give more explanations.

4. How would you suggesoff better assessment practices?

About library services

1. Could you please tell me about your university library?

a. Whatare the opening hours of your university library?

b. What are services in your university library?

c. What must you do to borrow reading materials or book a reading room?
2. How do you feel about your umissity library services? Why?

3. Do you think the wgality of university library services (loan procedures and policies,
number and types of reading materials, quality of reading materials, opening &odrs,

readingrooms) affect your reading attitudes and halfigase give more explanations.

4. Which sggestions would you give library administrators in order to enhance the quality of

your university library services?

Ending the interview

Is there anything else you would like to tell me?

Thank you for your time. After the interview is transcribed, it Wil sent to you for your

review. Thank you very much!

*Note: Additional followup questionsvill be asked|f appropriate, with each participant.
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Appendix Ci Exploratory factor analyses

1. The gale of reading attitudes

Table C.1  Totalvarianceexplainedfor the scal®f reading attitudes

Factor Initial Eigenvalues

Extraction Sums of Squared Loadings

Total % of Variance Cumulative % Total % of Variance Cumulative %

1 6.676 51.354 51.354 6.227 47.897 47.897
2 1.257 9.668 61.022 .663 5.102 52.999
3 .892 6.863 67.886

4 .824 6.337 74.223

5 712 5.474 79.697

6 .539 4.143 83.840

7 .438 3.367 87.207

8 .376 2.896 90.104

9 .363 2.793 92.896

10 .304 2.341 95.237

11 .233 1.795 97.032

12 .219 1.683 98.715

13 .167 1.285 100.000

Extraction Method: Alpha Factoring.

Scree Plot

4]

Eigenvalue

Factor Number

ChartC.1  Thescreeplotforther e adi n gitems

t

tudeso
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Table C.2 Factor loadings for reading attitude items

Items

Factor

Reading attitudes

Reading is one of my favourite activities.

| get a lot of enjoyment from reading.

| read when | have time to enjoy it.

| spent a lot of spare time on reading.

| want to have more books of noyn.

| get upset when | think about having to read.

When | read | usually feel sleepy.

| often feel anxious when | have a lot of reading to do.
I need a lot of help in reading.

0.880
0.844
0.694
0.864
0.772
0.858
0.796
0.799
0.727

Extraction Method: Alpha Factoring.

Table C.3  Theinternal consistency afems onthe scale of reading attitudes

Cronbach's Alpha if Item Delete

Reading is one of my favorite activities

| get a lot of enjoyment from reading

| read when | have thigme to enjoy it

| spent a lot of my spare time reading

| want to have more books of my own

| get upset when | think about having to read

When | read | usually feddored

| often feel anxious when | have a lot of reading to do
I need a lot of help in reading

.929
931
.939
.932
.935
.930
934
.934
.937

2. The gale of subjective norms for reading

Table C4  Totalvarianceexplainedfor the scale o$ubjective norms for reading.

Factor Initial Eigenvalues Extraction Sums of Squardeadings
Total % of Variance Cumulative % Total % of Variance  Cumulative %

1 2.734 45572 45572 2.421 40.352

2 1.214 20.238 65.810 .843 54.407

3 1.050 17.503 83.313 .816 68.003

4 .486 8.106 91.419

5 .351 5.844 97.263

6 .164 2.737 100.000

Extraction Method: Alpha Factoring.
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Scree Plot
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2.0

Eigenvalue
o
1

-
-~
-
-~
-~
-~
~~~~
-~
-
-~
-
-
-~

0.5

Factor Number

Chart C.2 Scr ee pl Subjectiveonormg for eeadidg i t e ms

Table C5  Factor loadings for items of subjective norm for reading

Factor
Items — -
Subjective norms for reading
My parentbelieves it is important to read. 0.665
My lecturers believe it is important to read. 0.593
My friends believe it is important to read. 0.485
My parent thinks | should read more. 0.687
My lecturersthink | should read more. 0.483
My friends think | should read more. 0.600

Extraction Method: Alpha Factoring.

Table C6  Theinternal consistency afems onthe scale ofubjective norms fareading

Cronbach's Alph# Item Deleted

My parents believe it is important to read .689
My lecturers believe it is important to read 732
My friends believe it is important to read .730
My parents think | should read more .680
My lecturers think | should read more 745
My friends think | should read more 721
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3. The gale ofperceived behavioural control for reading

Table C.7  Totalvarianceexplainedfor the scale oPBCfor reading

Factor Initial Eigenvalues Extraction Sums of Squaréaadings
Total % of Variance Cumulative % Total % of Variance Cumulative %
1 2.630 52.603 52.603 2.062 41.245 41.245
2 911 18.216 70.820
3 .661 13.221 84.040
4 423 8.456 92.496
5 .375 7.504 100.000

Extraction Method: Alpha Factoring.

Scree Plot

3.0

2.5

2.0

1.5

Eigenvalue

0.0

Factor Number

Chart C.3 Scr ee pl Reficeiveddehaviolra coiitrol fore adi n g o

Table C8  Factor loadings for perceived behavioural control for reading items

Factor

PBCfor reading
Most ofbooks are difficult to understand. 0.781
It is difficult to concentrate on reading. 0.712
It is easy to find books | that like. 0.510
It is easy to find quiet place to read. 0.479
| amtoo busy to read. 0.675

Extraction Method: Alpha Factoring.

Table C9  Theinternal consistency afems onthe scale oPBCfor reading

Cronbach's Alpha if Item Deleted

Most of books are difficult to understand .679
It is difficult to concentrate on reading .694
It is easy to findbooks | that like 767
It is easy to find quiet place to read .764
| amtoo busy to read .703
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Appendix D i Inferential analyses

and

1.Studentsd individual characteristics
Table D.1  Frequency of reading magazine by gender

Male Female Total
Every day or almost every day 9.8 7.2 8.6
Once or twice a week 27.7 45.8 36.3
Once or twice a month 315 29.5 30.6
Once or twice a year 14.7 5.4 10.3
Never or almost never 16.3 12.0 14.3
Total 100 100 100
Table D.2  Time spend on reading for education by hometown statuses

Rural Urban Total
More than 2 hours 14.6 30.2 17.4
From 1 to 2 hours 47.0 34.9 44.9
From 0.5 to 1 hour 38.3 34.9 37.7
Total 100 100 100

Table D.3  Pairs of difference in reading attitudes basedwmber of books at home

Pair of difference U Z P r
O 10 dnd26-KG0 books 1567.5 -6.158 0.001 < -0.329
O 10 dnal6lk 300 books 165.5 -5.809 0.001 < -0.311
O 10 d@naddo kK5O 0 book 26.0 -4.44 0.001 < -0.237
11- 25 booksand26 - 100 books 4729.0 -5.878 0.001 < -0.314
11- 25 booksand101- 500 books 572.0 -5.475 0.001 < -0.293
11-25booksand® 500 boo 108.0 -4.197 0.001 < -0.224

Table D.4  Pairs of difference in subjective norms for reading basatuarber of books

at home
Pair of difference 0] z P r

O 10 dnd26-K@&0 books 2144.5 -4.531 0.001 < -0.242
O 10 dnal6lk 500 books 287.5 -4.599 0.001 < -0.246
O 10 @ndCo k5sD 0 boo 60.0 -3.772 0.001 < -0.202
11- 25 booksand26 - 100 books 6000.0 -3.757 0.001 < -0.201
11- 25 booksand101- 500 books 844.5 -4.092 0.001 < -0.219
11-25booksandO 500 bo 174.5 -3.568 0.001 < -0.191
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Table D.5

Pairs of difference iperceived behavioural contriohsed omumber of books

at home
Pair of difference U z

O 10 dnad26-K @G0 books 2072.5 -4.733
O 10 dnalolk 300 books 276.5 -4.706
O 10 @m0 k5sD 0 b ook 63.5 -3.70
11- 25 booksand26 - 100 books 5476.0 -4.631
11- 25 booksand101- 500 books 699.0 -4.83
11-25booksandO 500 boo 148.5 -3.813

0.001 <
0.001 <
0.001 <
0.001 <
0.001 <
0.001 <

-0.253
-0.251
-0.198
-0.247
-0.258
-0.204

Table D.6  Time spend on reading for education by number of books at home

O 10 t 11-25 26-100 101- 500 O 50 Total

books books books books
More than 2 hours 4.0 3.6 24.0 46.7 50.0 174
From 1 to 2 hours 54.0 52.7 38.7 33.3 40.0 44.9
From 0.5 to 1 hour 42.0 43.6 37.3 20.0 10.0 37.7
Total 100 100 100 100 100 100
TableD.7 Pairs of difference in reading attitu
Pair of difference U z P r

Under- graduateandSecondary school or below 14155 -5.037 0.001 < -0.269
CollegeandSecondary school or below 1489.5 -3.129 0.005 < -0.167
High schoolandSecondary school or below 6070.5 -3.535 0.001 < -0.189
TableD.8 Pairs of difference in subjective nor
Pair of difference U z P r
Post- graduateandSecondary school or below 39.5 -3.259 0.005 < -0.174
Under- graduateandSecondary school or below  1453.5 -4.902 0.001 < -0.262
CollegeandSecondary school or below 1456.0 -3.269 0.005 < -0.175
High schoolandSecondary school or below 5624.5 -4.288 0.001 < -0.229
Table D.9  Pairs of difference iperceived behavioural controly f at her s6 educ
Pair of difference U z P r
Under- graduateandHigh school 2454.0 -3.072 0.005 < -0.164
Under- graduateandSecondary school or below 1570.5 -4.48 0.001 < -0.239
CollegeandSecondary school or below 1536.5 -2.933 0.005 < -0.157
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Table D.10 Time spend on reading for educationfagher educational levels

Post- Under- College  High school Other Total
graduate graduate

More than 2 hours 40.0 38.8 12.8 18.3 7.8 17.4
From 1 to 2 hours 60.0 38.8 35.9 43.0 52.2 44.9
From 0.5 to 1 hour 0.0 22.4 51.3 38.7 40.0 37.7
Total 100 100 100 100 100 100
TableD.11 Pairs of difference in reading attitu
Pair of difference ] z P r
Post- graduateandHigh school 942.0 -3.495 0.001< -0.187
Under- graduateandHigh school 729.0 -4.026 0.001< -0.215
CollegeandHigh school 7007.0 -5.383 0.001<  -0.288

TableD.12 Pairs of difference i n <dubatioeatlevelve nor

Pair of difference U z P r
Post- graduateandHigh school 781.0 -4.101 0.001 < -0.219
Under- graduateandHigh school 704.0 -4.124 0.001 < -0.220
CollegeandHigh school 7443.0 -4.814 0.001<  -0.257

Table D.13 Pairs of difference iperceived behavioural contloly mot her s6 educ

Pair of difference ] z P r
Post- graduateandHigh school 890.0 -3.69 0.001< -0.197
Under- graduateandHigh school 818.0 -3.681 0.001< -0.196
CollegeandHigh school 7076.0 -5.293 0.001 < -0.283

Table D.14 Time spend on reading for educationrhgther educational levels

Under- graduate  College High school Other Total
More than 2 hours 38.9 529 22.4 10.1 17.4
From 1 to 2 hours 38.9 29.4 43.0 47.6 44.9
From 0.5 to 1 hour 22.2 17.6 34.6 42.3 37.7
Total 100 100 100 100 100
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2. University contexand the measured aspects of reading

Table D.15 Pairs of difference iperceivedbehavioural contrdbased on field of study

Pair of difference 0] 4 p r
Faculty of Economics and faculty of Agriculture 423.0 -4.607 0.001 < -0.246
Faculty of Economics and faculty of Education 4426.0 -5.56 0.001 < -0.297
Faculty of Economics arfdculty of IT 268.0 -5.641 0.001 < -0.301
Table D.16 Time spend on reading for education by faculty statuses
Agriculture Economics Education IT Total
More than 2 hours 20.7 28.2 14.4 10.7 17.4
From 1 to 2 hours 55.2 62.0 37.4 50.0 449
From 0.5 to 1 hour 241 9.9 48.2 39.3 37.7
Total 100 100 100 100 100
Table D.17 Reading attitudes biyequency of assigned reading
Pair of difference 0] z P r
Every day or almost every daynd3 or 4 timesheek 7183.5 -3.23 0.01 < -0.173
Every day or almost every dayd onceor twicea week  2253.0 -3.572 0.001 < -0.191
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Table D.18 Subjective norms for reading linequency of assigned reading

Pair of difference U z P r
Every day or almost every dayd onceor twicea week  926.0 -1.984 001< -0.106
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Graph D.2  Boxplot ofsubjective norms for readiry frequency of assigned reading

Table D.19 Perceived behavioural control for readingftequency of assigned reading

Pair of difference ] z P r

Every day or almost every daynd onceor twiceaweek  2718.0 -2.44 001< -0.130

4 00000

2 00000 = -7 —
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Graph D.3  Boxplot of PBC forreading by frequency of assigned reading
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Table D.20 Reading attitudes by frequency of class discussion

Pair of difference ] z P r
3 or 4 times peweekand never or almost never 2643.5 -3.788 0.00L < -0.202
Onceor twice a weekand never or almost never 1723.5 -2.864 0.005< -0.153
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Table D.21 Subjective norms for reading linequency of class discussion

Pair of difference ] z P r
3 or 4 times peweekand never or almost never 29235 -2.972 0.005< -0.159
Onceor twice a weekand never or almost never 1715.0 -2.90 0.005< -0.155
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Graph D5  Boxplot of subjective normby frequency of class discussion
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Table D.22 Perceived behavioural control for readingftequency otlass discussion

Pair of difference ] z P r
3 or 4 timesnveekandl or 2 class discussions/month 3913.5 -3.499 0.0 < -0.1&4
3 or 4 timeshkeekand never or almost never 2257.5 -4.913 0.001< -0.263
Onceor twice a weekand never or almost never 1522.0 -3.666 0.001L < -0.196
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Graph D6 Boxplot of PBC forreading by frequency of class discussion

Table D.23 Perceived behavioural control for reading by frequency of multiple choice
guestions exam

Pair of difference U z P r
3 or 4 tests/semester and never or almost never 935.5 -3.191 0.005< -0.170
Onceor twice tests/semester and never or almost never 4397.0 -2.425 0.016< -0.129

Graph D.7  Boxplot of PBC forreading by frequency of multiple choice questions exam
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