CURRICULUM DEVELOPMENT IN AN ISLAMIC
UNIVERSITY IN INDONESIA: ADDRESSING
GOVERNMENT POLICY (UUPA) AND GRADUATE
EMPLOYABILITY

HABIBURRAHIM
S.Ag., M.Com., MS

A thesis submitted in fulfilment of the requirements for the degree of Doctor of
Philosophy at Flinders University

School of Education
Faculty of Education, Humanities and Law
Flinders University
March 2014



CONTENTS

LIST OF TABLES VII
LIST OF FIGURES vl
ABSTRACT VIII
GLOSSARY X
DECLARATION OF CANDIDATE XIIT
ACKNOWLEDGEMENTS X1V
CHAPTER ONE INTRODUCTION 1
1. FOCUS OF THIS STUDY 1

2. BACKGROUND TO THE STUDY ....ccuiuiuiiiuiiiieieieiiieieieieesienenas 1

3. THE AIM OF THE STUDY ...eouiiiuiiiiiiiiciieieieietcit ettt ettt et 3

4. SIGNIFICANCE OF THE STUDY .....cuvimiueeiineieeniineieeesseiesseenenenns 4

5. RESEARCH QUESTIONS 5

6. STRUCTURE OF THE STUDY ....euvuvututteatseiesisesetsestsesessesesesesstsesessssteesessssesesessesesssssesessssens 5

7. CONCLUDING REMARKS 8
CHAPTER TWO GENERAL BACKGROUND OF THE ACEH SETTING.......ccceeeeun. 9
1. INTRODUCTION 9

2. GEOGRAPHIC AND DEMOGRAPHIC CHARACTERISTICS 9

3. EDUCATION SYSTEM 11

4. HIGHER EDUCATION 13

5. EDUCATIONAL CHARACTERISTICS 14

6. LANGUAGE 17

7. GOVERNMENT BUREAUCRACY 19

8. EDUCATION IN AN ISLAMIC CONTEXT ...cvuvuieereaiiceeninceeesenenees 20

9. UIN AR-RANIRY: AN ISLAMIC HIGHER EDUCATION INSTITUTION .......tuvvimiieenieneeens 21
Q1 INEFOAUCTION. ...ttt 21

9.2 FACUITICS ...ttt 23

9.3 The English Education Department......................ccccccceeceeeecininensnsinseresennenees 24

9.4 DISCUSSION ...ttt ettt ettt bbbttt 24

10. CONCLUDING REMARKS .....cvuiuiiiiriaietitaeeetsestiesestseiese st s sttt sesessesesesssesesssas 29
CHAPTER THREE LITERATURE REVIEW PART ONE 31
1. INTRODUCTION 31

Contents i



2. CURRICULUM MEANING AND THEORY 32
2.1 Curriculum definition and 0BJECtivVes..................oeeierinseniiieecieeicceeceeecean 32
2.2 Formal and informal curricultim ...................cccooeeieieninsnneseceecceecceecenn 34
2.3 Curriculum development processes and 0bJectives ................ccocccuccceecccninenianns 35

3. CURRICULUM DEVELOPMENT DRIVING FACTORS 38
3.1 Government imperatives ...

3.2 Market approach and employability ................cccoeeiirinsniiieeceecceecceecean 42

4. CULTURAL APPROACH 45

5. CURRICULUM INTERPRETATION AND INTEGRATION 47
5.1 Disciplinary CurriCultim.....................cccceeeivvieeieinisiieeeieeeeeeeeee s 49
5.2 Multidisciplinary Curriculun .................cccooveeieeeceeeeeecccceee s 51
5.3 Interdisciplinary approach ..................ccccovveieieieccicieiccecccceee s 52

6. CURRICULUM CHANGE AND ITS INFLUENCING FACTORS 55
6.1 Government and university policy ...

6.2 Adapting to the labour market or industry orientation......................cccoeeerennnene. 57

7. CHALLENGES OF CURRICULUM CHANGE 57

8. CONCLUDING REMARKS 59

CHAPTER FOUR LITERATURE REVIEW PART TWO ACHIEVING SPECIFIC

CURRICULUM OBJECTIVES 61
1. INTRODUCTION 61

2. LANGUAGE LEARNING CURRICULUM 62

3. TEACHING ENGLISH AS A FOREIGN LANGUAGE 64

4. PROFESSIONAL LEARNING 68

5. GENERIC GRADUATE CAPABILITIES 72

6. ISLAMIC VALUES 75

7. LIFELONG LEARNING 76

8. CONCLUDING REMARKS 79
CHAPTER FIVE RESEARCH DESIGN AND METHODS 81
1. INTRODUCTION 81

2. THEORETICAL APPROACH TO THE RESEARCH 81

3. QUALITATIVE APPROACH 82

4. DATA GENERATION 83

5. SOURCES OF DATA 84
S TRE@FVI@WS ...ttt 85

5.2 FOCUS GFrOUD AISCUSSIONS .......c.cuvuveiiiiiiieiiirieieie e 87

Contents ii



5.3 DOCUMENT ARALYSIS ...ttt 89

54 SUPVEY ... 91

6. RESEARCH SITE AND PARTICIPANTS 92
6.1 Rationale for selecting the research Site...................cccccucccoeoeciioinioeeinininiererenens 92
6.2 ReSeArch PAFtiCIPANLS .............ccccveveiiiieieiiiiirieiee ettt 93
6.3 Research participant selection Method ...................cccccoecccceeiiininieioieinieieees 96

7. DATA COLLECTION TIMELINE AND ACTIVITIES 98
8. STAGES IN THE INTERVIEWS AND FOCUS GROUPS 99
8.1 Interview and focus Group Preparation ..................ccccceccceeoenenenisesesenens 100
8.2 INtroductory Period...................c.ccccccuvieieieininieieieiieeeeeeeee s 101

9. DATA ANALYSIS METHODS 102
10. DATA VALIDITY 104
11. ETHICAL ISSUES 104
12. GENERALIZABILITY 106
13. RESEARCH PROCESS SUMMARY 106
14. CONCLUDING REMARKS 107
CHAPTER SIX RESULTS: PART ONE DOCUMENT ANALYSIS....ccoccovvevurrcrnne 108
1. INTRODUCTION 108
2. UUPA 109
3. QANUN NoO. 23,2002 110
4. QANUN No. 5,2008 112
5. NATIONAL REGULATION No. 20, 2003 114
6. MINISTRY OF RELIGIOUS AFFAIRS DECREE NO. 353, 2004........ccccceiiiiiiiieieiceens 115
7. NATIONAL REGULATION No. 55, 2007 116
8. ENGLISH EDUCATION DEPARTMENT MISSION 118
9. ENGLISH EDUCATION DEPARTMENT OBJECTIVES 119
10. CONCLUDING REMARKS 120
10.1 Key questions arising from the document analysis..................ccocoeeevvnaennnne 121

CHAPTER SEVEN RESULTS: PART TWO STAKEHOLDERS’ VIEWS ABOUT

THE ENGLISH EDUCATION DEPARTMENT’S CURRICULUM.........ccueuvurururuennes 122
1. INTRODUCTION 122
2. STRUCTURE OF THIS CHAPTER 122
SECTION 1: INTERVIEW AND FOCUS GROUP DISCUSSION RESULTS .......ccccceuveieuiinncannnnnes 122
3. EXPLANATION OF THE THEMES 123

4. STAKEHOLDERS’ BELIEFS ABOUT THE ENGLISH EDUCATION DEPARTMENT’S

Contents iii



CURRICULUM PURPOSES AND PROCESSES 124

5. PERSONAL RELIGIOUS VALUES 125

5.1 Leaders’ views regarding the concept of education and curriculum

development aspired t0 i ACEH ................ccccccouoeeioiiininiiieiniiiiieeeee e 125
5.2 Lecturers’ beliefs about the purposes of the English Education

Department’s curriculum in terms of Islamic coOntent ..................cccccovveeervneenenne 129
5.3 Teachers’ views on the current English Education Department’s

curriculum and the role of ISIamic CONLENt ..................ccovvviiiiiiisiiiieecceeceeene 130

5.4 Students’ beliefs about the English Education Department’s curriculum

and the role of ISIamic CONENL...................cccccveiiiiiinieieiiiieeeeeeee e 131
5.5 Concluding remarks on religious values in a redeveloped curriculum................. 132
6. GENERIC GRADUATE OUTCOMES IN A REDESIGNED CURRICULUM .....c.oecueuvemieicneennnne 134
6.1 EMPLOYABDILILY ...t 134
6.2 ENIFrepren@UISRID ............c.ccccvuiuiiiiiieteieieeetete et 137
6.3 Technological literacy................cccccoivieieieiniiieiiieieiesee e 138
7. CONTENT KNOWLEDGE AND SKILLS 140
7.0 ENGLISh [ANGUAGE. ...t 140
7.2 Applied ENGLISH USe............c.cocuvueiviiiiiiiciciiiiiiictt ettt 142
7.3 Pedagogical COMPEIENCIES .............c.c.cccuiueuiuiiiiieieieieeeete e 144
8. PROFESSIONAL CAPABILITIES 145
8.1 Administrative capabilities ... .. 145
8.2 Leadership and communication skills.... ... 146
9. CONCLUDING REMARKS 146
9.1 Increased STUAENLS” INPUL ............ccccoiieveieiriiiiiiieieieseee e 147
SECTION 2: STUDENT SURVEY RESULTS 148
10. SAMPLE AND METHODS 148
11. ANALYSIS AND FINDINGS 149

1. Why did students choose to study English Education at the English

Education Department? ...................ccceeeeeeeieueueieieicieieiieeeetesee et 149
2. What are the purposes of the curricultum? .................ccccocoeeievvveeneeeecccnene 152
3. What opportunities should be included in the Department’s curriculum? .............. 154
4. What should the future curriculum ook like?.................cccocccovvccvivivininininicrnnnn 156
5. What was the impact of the current curricultum?.................c.cccccccecvveivivenioiererennnnn. 158
6. What is your experience of the English COUrses? .............occccouoevcocoevovninininierernnnnnn. 159
7. What aspects of the programs do you see as most important and why?................. 160
8. What aspects of the programs do you see as least important and why?.................. 162
9. What aspects of the programs are most effective and why? .............cccccccoeevevernnnne. 163

Contents iv



10. What aspects of the programs need to be improved and why?..................c.c........ 163
11. What is one key step you believe the curriculum or teaching could take
to improve the quality of graduates? .................ccccovveieecceeicceeeeisesesees 164
12. CONCLUDING REMARKS 166
CHAPTER EIGHT DISCUSSION 168
1. INTRODUCTION 168
2. SUMMARY OF THE STUDY 168
3. OVERVIEW OF WHAT THE STAKEHOLDERS WANT FROM THE CURRICULUM ................ 169
3L LeAders.............cccocoviiiiiiiiiiiiiiee e 169
3.2 LOCHUTCFS ... 170
3.3 TCACHEES ... 171
B4 STUACHLS ... 171
4. SIMILARITIES AND DIFFERENCES BETWEEN PERCEPTIONS AND IDEAS.......ccevueieiennene 172
5. HOW THESE FINDINGS COMPARE WITH THE INTENTIONS OF UUPA...... 173
6. OVERVIEW OF QUESTIONS GENERATED FROM THE STUDY CONTEXT... .. 174
6.1 Effectiveness of the current curriculum regarding its primary program
OBJECHIVE ... 175
6.2 Meeting the key stakeholders’ REeds...................cccovueeecviccciiiiiiiseeeenes 176
6.3 Curriculum design and review..................cocccevvreiesceieeieccceeeteese s 176
7. FINDINGS SUMMARY STATEMENT 177
7.1 The challenge of designing a curriculum to address students’ diverse
participation including students’ objectives in choosing the Department................... 178
7.2 The challenge of designing a curriculum to meet specific professional
requirements as well as general graduate capabilities, technological literacy,
ANA IMASTETY ...ttt 182
7.3 The challenge of improving the quality of instruction to meet the desired
[AFNING OUICOMES ............coceiiiiiiiiici e 184
7.4 The challenge of integrating religious education with discipline-specific
and General @AUCALION....................c.ccceueucuiiiiiiiieee e 186
8. CONCLUDING REMARKS 191
CHAPTER NINE CONCLUSION AND RECOMMENDATIONS ......cocovuiuneneriunnenens 194
1. INTRODUCTION 194
2. OVERVIEW OF THE STUDY 194
3. KEY RESEARCH FINDINGS 195
4. IMPLICATIONS 197
Contents \



5. RECOMMENDATIONS FOR THE UNIVERSITY AND THE ENGLISH EDUCATION

DEPARTMENT 199

6. RECOMMENDATIONS FOR FUTURE RESEARCH 200
REFERENCES 202
APPENDICES 224
224

APPENDIX 1: INFORMATION LETTER ... c.0uiitniiiniiiniitetin e ciiieieieeieeeeeietensseienseaene
APPENDIX 2: LETTER OF INTRODUCTION ... uuiutniiiiiiinieieieeeneseeeeneese s ennene

APPENDIX 3: INVITATION TO ATTEND FOCUS GROUP AND DISCUSSIONS..

APPENDIX 4: CONSENT FORM......c.uuuininiinnniiiins

APPENDIX 5: ETHICS APPROVAL FLINDERS UNIVERSITY ... ....iiiiiieiniicinneicnienenniens 229

APPENDIX 6: STUDENT SURVEY QUESTIONNAIRE.

Contents vi



LIST OF TABLES

TABLE 1: PERCENTAGE OF ACEH POPULATION BY REGION AND REGENCY/CITY ..

TABLE 2: COURSE COMPONENTS OF THE ENGLISH EDUCATION DEPARTMENT ......cooiiuiiniiiinierennnens

TABLE 3: CURRICULUM DESIGN AND DEVELOPMENT

.24
37

TABLE 4: DOCUMENTS ANALYSED AS DATA SOURCES

90

TABLE 5: RESEARCH STUDY PARTICIPANTS

94

TABLE 6: DATA ANALYSIS THEMES AND SUB-THEMES

TABLE 7: THEMES AND SUB-THEMES IDENTIFIED FROM TRANSCRIPTS

TABLE 8: STUDENTS” OBJECTIVES IN STUDYING ENGLISH AT THE ENGLISH

EDUCATION DEPARTMENT

TABLE 9: PURPOSES OF THE ENGLISH EDUCATION DEPARTMENT’S CURRICULUM .....c.covuvmenriiienns
TABLE 10: OPPORTUNITIES THAT SHOULD BE INCLUDED INTO THE DEPARTMENT’S CURRICULUM......
TABLE 11: THE CONCEPT OF THE DEPARTMENT’S FUTURE CURRICULUM .......ccooviiiiiiicnnnnnnns

TABLE 12: IMPACT OF THE CURRENT CURRICULUM ON STUDENTS

TABLE 13: STUDENTS” EXPERIENCE OF THE ENGLISH COURSES

LIST OF FIGURES

FIGURE 1: CURRICULUM MODEL DEVELOPED BY THE RESEARCHER

103
123

149
152
154
156
158
159

FIGURE 2: CURRENT MAP OF ACEH

10

FIGURE 3: SCHOOLING AGE IN INDONESIA

12

FIGURE 4: MULTIDISCIPLINARY APPROACH

52

FIGURE 5: INTERDISCIPLINARY APPROACH

54

FIGURE 6: CONTENT-BASED CURRICULUM MODEL

67

FIGURE 7: CURRICULUM DEVELOPMENT RESOURCES

85

FIGURE 8: DATA COLLECTION TIMELINE

99

FIGURE 9: INTERVIEW AND FOCUS GROUP PROCESS

Tables and Figures

100



ABSTRACT

The endorsement of UUPA (Undang-Undang Pemerintah Aceh) on August 1%, 2006
in Aceh province, Indonesia has enabled local government throughout the province
to develop and manage its own governmental policies and systems, including re-
considering its educational and school curricula conceptions. The enactment of this
legislation has inspired the researcher to examine how Islamic higher education

curricula could be designed and developed systematically.

The overarching objective of this study is to contribute to the understanding of
developing the English Education Department’s curriculum at UIN Ar-Raniry,
previously IAIN Ar-Raniry (an Islamic higher education institution in Aceh,
Indonesia), by considering Islamic values, local context, and graduate employment
prospects. As such, to attain this goal, three groups of research participants
(consisting of 112 people)—the government policymaking authority, institutional
academic community, and community graduate employers—were approached to
seek their perspectives regarding an ideal curriculum for the Department. Data

collection was conducted over five months from February—June 2011.

A set of interview, focus group discussion, and survey questions was prepared to

answer the main research question: “What is required to comprehensively develop
the English Education Department’s existing curriculum attending to UUPA, local
context, and concerns for graduate employability”? The following questions were

also asked to explore this main question:

1. What are the values and expectations underpinning the existing curricula?

2. What are the stakeholders’ curriculum outcome expectations? (Leaders,
lecturers, students, teachers)

3. What graduate attributes should be accommodated in developing curricula to
prepare English language teachers and English language professionals as well

as good Islamic citizens?

This study employed an interpretive qualitative research approach to answer the

questions. Twenty-six participants were interviewed, 86 students were surveyed, and
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seven important government policies/regulations were analysed. The objective of
applying this interpretive research approach was to capture the perceptions of key

stakeholders regarding the English Education Department’s curriculum.

In a social context, the implementation of interpretive research can be an appropriate
approach for locating numerous assumptions that a variety of interested parties
believes (Denzin, 2001). In this context, the diverse interested parties are the three
above-mentioned research participant groups. Thematic data analysis using the open
coding method was applied because the research employed a qualitative approach
(Corbin & Strauss, 2008; Monette et al., 2005; Richards, 2005). A basic statistics
software program (SPSS) (Field, 2013) was used to analyse the survey results.

The research findings reveal the need to provide a space in the curriculum to address
students’ diverse learning objectives and to introduce subjects that prepare them to
engage in more than classroom teaching. Students need to be prepared to become
technologically literate as befits a modern world leader and scholar. Ultimately, the
findings reveal that the English Education Department’s curriculum needs to be
designed and developed to meet specific professional requirements as well as general
graduate capabilities to assist students to transfer their experiences and skills into
wide employment arenas, not limited to teaching sectors. This means that the
achievement of students’ educational objectives must have the potential to assist

them to attain their goals in work and life.
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GLOSSARY

Akhlak : An Islamic term which is used in Indonesian and Acehnese

language to refer to ethical morals

Amanah : An Islamic term which is used in Indonesian and Acehnese

language that means fulfilling and upholding trust

D1 : Diploma Satu, a one-year non-degree program
D2 : Diploma Dua, a two-year non-degree program
D3 : Diploma Tiga, a three-year non-degree program
D4 : Diploma Empat, a four-year non-degree program

Fardhu kifayah : A religious obligation charged to a group of the Islamic
community. If this Islamic community performs the obligation, all

the community will be free of religious indictment

GAM : Gerakan Aceh Merdeka. Free Aceh movement. A group of
Acehnese people who fought with the Indonesian National Army to

free Aceh from Indonesia to have an independent nation
Guru : Teachers who teach at school
Hadits : The Prophet Muhammad’s sayings, activities, and decisions

TAIN Ar-Raniry: Institut Agama Islam Negeri Ar-Raniry. State Islamic Institute Ar-

Raniry. An Islamic higher education institution in Banda Aceh

Iman : Religious faith that designates the Muslim’s faith in the

supernatural aspects of Islam

Taqwa : The state of god-consciousness; to fear God in terms of protecting

oneself from displeasing God

Jahiliyah : An Islamic term that refers to the concept of "ignorance of divine

Glossary X



Khutbah

MA

MI

MKDK

MKK

MKU

MoNE

MoRA

MTs

Musalla

Pesantren

Qanun

Quran

Ramadhan

Riba

RPJM

guidance" or "the state of ignorance of guidance from God”

: Commonly refers to khutbat al-jum'a that means the preaching or

sermon normally delivered in a mosque at weekly Friday prayers

: Madrasah Aliyah, Islamic senior high school

: Madrasah Ibtidaiyah, Islamic elementary school

: Mata Kuliah Dasar Keahlian, basic skills course/topic juxtaposition
: Mata Kuliah Keahlian, specialised skills course/topic juxtaposition
: Mata Kuliah Umum, general course/topic juxtaposition

: Ministry of National Education

: Ministry of Religious Affairs

: Madrasah Tsanawiyah, Islamic junior high school

: A small mosque for regular prayer

: Islamic boarding school

: An Islamic term used in Aceh to refer to a locally endorsed

regulation (Act)

: Islamic holy book or central religious text in Islam

: The ninth month of the Islamic calendar, in which Muslims

perform fasting from morning twilight (Fajr Prayer) to evening

twilight (Maghreb Prayer)

: An Islamic term that means usury or money interest

: Rencana Pembangunan Jangka Menengah, Medium-term

development plan

Sekolah Tinggi : Higher education

Glossary xi



SPMB

Syaria law

UIN Ar-Raniry :

UUPA

Zakat

: Seleksi Penerimaan Mahasiswa Baru, State university admission

€xam

: Islamic law

Universitas Islam Negeri Ar-Raniry. State Islamic University Ar-
Raniry, an Islamic higher education Institution in Banda Aceh,

previously IAIN Ar-Raniry

: Undang Undang Pemerintah Aceh, Law on the Governance of

Aceh

: Islamic term that refers to the obligation that an individual has to

donate a certain proportion of wealth each year to charitable causes

Glossary
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CHAPTER ONE
INTRODUCTION

“The very notion of curriculum development is fundamentally embedded in a
modernist commitment to progress and reform: development implies change, and
in modern times, education implies development” (Ladwig, 2010, p. 374).

1. Focus of this study

This thesis begins with a commitment to progress and curriculum reform, and
following that, educational quality in Aceh in general and at the English Education
Department of UIN Ar-Raniry in particular. Of particular important is that the
curriculum reform meets the required provision of Islamic values. This is the
challenge of this thesis. The thesis will examine the concept of, and practice
surrounding, curriculum and curriculum development in an Islamic university (UIN
Ar-Raniry) in Aceh, Indonesia. It will do this through a case study, namely that of an
English-teacher education program, and will examine its stakeholders’ perceptions
and needs, and the capacity of current practices to address government intentions,

market forces and needs, and espoused educational outcomes.

2. Background to the study

Long-term armed conflict between the Free Aceh Movement (Gerakan Aceh
Merdeka - GAM) and the government of Indonesia (Gol), and the unspeakable
impact of the tsunami have impoverished all sectors in Aceh, a region at the very
northern tip of Sumatra Island. During the early rounds of the conflict from 1986 to
early 1998, violence against civilians was very high; public facilities were burned
out, people were kidnapped and killed, and most schooling activities in the sub-
districts were non-existent (Amnesty International, 1993; Aspinal, 2008; Kingsbury,
2005; Sinitchkina, 2005). These two tragedies took lives and ruined much needed
public and private facilities and institutions, including schools, houses, health
centres, shopping centres, and government offices (Anderson, 2007). During this

period, the education sector of Aceh experienced an era of headlong downturn.
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The conflict officially ended when the GAM and the Gol signed a peace accord in
August 2005 in Helsinki, known as the ‘Helsinki Memorandum of Understanding’
(Helsinki MoU) (Aspinal, 2008; Liesinen & Lahdensuo, 2008; The World Bank,
2005). GAM’s acceptance of expanded autonomy for Aceh within Indonesia was at
the heart of this agreement (Aspinal, 2008). The MoU gave Aceh a mandate for self-
government at the local level to develop and manage its own policies. The MoU
includes provisions concerning political issues, human rights, rule of law, education
systems, and economic matters (Aspinal, 2005). These provisions were officially
verified in ‘National Regulation No. 11, 2006’, literally known as ‘UUPA’ (Undang-

undang Pemerintah Aceh — Law on the Governance of Aceh).

The peace process in Aceh has been lauded as a great success. Considerable
reconstruction and rehabilitation have been accomplished. Educational development,
as one of the first priorities, had educational curriculum development as a central
focus to define formal and informal education (Jeffs & Smith, 1996). As a result,
there is an ongoing agenda for comprehensive educational curriculum reform in
Aceh. This reform is occurring in a post-conflict and disaster context, with
development guided by UUPA. Higher education institutions (HEi) in Aceh are
required to refer to UUPA and the Ministry of National Education Decrees number
232/U/2000 and 045/U/2002 regarding curriculum development policy and core
curriculum content nationwide (Furchan, Muhaimin, & Maimun, 2005). These
regulations and decrees were significantly influential in the construction of this

study.

Referring to curriculum development approaches, Barnett (2000) and Clark (1983)
assert that to comprehensively develop curricula, curriculum developers should
incorporate three key elements: government policy; graduate users’ orientation; and
academic provision. These three elements guided the exploration of curriculum
development at the English Education Department of UIN Ar-Raniry, which meets

the requirements of UUPA and its department mission as follows:

The mission of the English Education Department is to train and educate the senior
high school graduates to be qualified English education scholars who have the
following qualifications: (1) true belief in Allah, committed in worshipping Allah
and helping others, and having good akhlak (ethical morals); (2) skills in
implementing obtained knowledge into practical aspects; (3) independent, able to
compete, and able to actualize themselves to pursue further study and work, and able
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to contribute to national development based on the skills and expertise they have
obtained (Nurdin, Aswar, Yahya, Zain, & Nur, 2010, p. 66).

Schramm (2002) also provides this study with a further construct of curriculum
development. Schramm claims that successful curriculum development should
involve all stakeholders, including students because they are central to the teaching
and learning process. The value of comprehensive curriculum development involving
diverse stakeholders has been reported widely (Barnett, 2000; Clark, 1983; Coate,
2009; Drake & Burns, 2004; Elisha-Primo, Sandler, Goldfrad, Ferenz, & Perpignan,
2010; Schramm, 2002).

The following chart developed by the researcher illustrates the English Education
Department’s current curriculum management model, in which curriculum is
developed through the involvement of three influential groups of people: the
government policymaking authority; the institutional academic community; and
community graduate employers (graduate users). It is expected that the involvement
of these three key stakeholder groups may enable the Department to produce a

curriculum that meets various stakeholders’ needs.

Religious Affairs

Educational Ministry I
New 1

National New 1
Level
I_, University Local
Institutional communities
Level
Students
Education
Level users
""" v
Department
Level
Cumiculum Content
Formal + Hidden= Actual + + Context
Process

Figure 1: Curriculum model developed by the researcher

3. The aim of the study

The primary aim of this study is to analyse what is needed to improve the curriculum

at the English Education Department of UIN Ar-Raniry, an Islamic higher education
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institution in Aceh province in Indonesia, so that it will comply with new
government directions and meet the perceived needs of the key stakeholders. The
research focuses on UUPA and some other principal government regulations and

policies regarding educational development, particularly at the Aceh province level.

The research also seeks to analyse the perceptions and descriptions of the three
pivotal stakeholder groups about an ideal curriculum for the English Education
Department. The analysis of UUPA, particular government regulations and policies
about educational development, and perceptions and descriptions of the above-
mentioned three stakeholder groups about an ideal curriculum serve as the primary

foundation for generating a new curriculum in the Department.

4. Significance of the study

This study is designed to contribute towards the empowerment of education at UIN
Ar-Raniry in general, and in the English Education Department in particular. It will
contribute to the Department by conceptualising an ideal approach for developing an
appropriate curriculum in line with the UUPA concept, and one that meets current
educational development and stakeholder expectations. Hopefully, the findings will
offer a new approach for the Acehnese Education Department to improve educational
quality in this province through aligning curricula with stakeholder needs. The
outcomes of this study will encourage the English Education Department to look at
new and diverse dimensions when developing a curriculum to meet the current

educational development needs and paradigm.

To the best of this researcher’s knowledge, the English Education Department of
UIN Ar-Raniry has never involved its stakeholders, particularly community graduate
employers and students, in developing the Department’s curriculum. Furthermore,
there has been a paucity of studies that address what Islamic values and educational
expectations should be accommodated in new educational curricula, particularly for
higher education institutions in this region. This paucity of research about higher
education curriculum development pertaining to stakeholders’ needs in this region
presented a unique opportunity to conduct this research. Seeking academics’,
students’, government policymakers’, and community graduate employers’ opinions

has provided a first-time opportunity to ensure that stakeholders’ needs and values
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are taken into account.

In addition, this study makes a significant contribution to Islamic education and
national education departments at the provincial level in terms of forming curriculum
development policy. The results of this study could serve as the research evidences
for the provincial government and UIN Ar-Raniry in designing curriculum. The fact
that this research is the first study conducted on curriculum development at a higher
education institution in Aceh, particularly post-conflict Aceh and UUPA
implementation, gives it the potential to make a great contribution to all education
faculties of higher education institutions in Aceh province. Its contribution lies in its
potential to assist them to adjust and redevelop their curricula to meet the UUPA,
address their various local contexts, and enhance graduate employability. Finally, the
findings may lead to recommendations for the way in which the Education
Department in Aceh prepares new regulations regarding the implementation of
curriculum development policy, particularly at the English Education Department of

UIN Ar-Raniry.

5. Research questions

In general, this study aims to identify what is needed to develop the English
Education Department’s curriculum at UIN Ar-Raniry in light of the UUPA, local
context, and concerns for graduate employability. As such, the study is designed to
answer the following primary research question: “What is required to
comprehensively develop the existing English Education Department’s curriculum
attending to UUPA, local context, and concerns for graduate employability”? The

following questions were also asked to explore this question:

1. What are the values and expectations underpinning the existing curricula?

2. What are the curriculum outcome expectations of the stakeholders? (Leaders,
lecturers, students, teachers)

3. What graduate attributes should be accommodated in developing curricula to
prepare English language teachers and English language professionals as well

as good Islamic citizens?

6. Structure of the study

This thesis is presented in nine chapters as following:
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Chapter 1: Introduction
This introductory chapter begins by providing a brief description of the study’s
focus. It has outlined the study’s background, aims, significance, and research

questions.

Chapter 2: General background of the Aceh setting

This chapter presents an analysis of background information regarding the study
context. The chapter initially discusses the geographic and demographic aspects of
Aceh province, the education system and its characteristics, including the Islamic
education genre, commonly-used languages, and government bureaucracy. In order
to capture a clear picture of the research site, significant information is provided
about UIN Ar-Raniry and its institutional vision and mission, as well as a brief
overview of the English Education Department. This chapter is followed by a short
discussion about the study context in relation to the research questions. The chapter

concludes by outlining the curriculum development challenge.

Chapter 3: Literature review part one

Chapter Three reviews literature of relevance to this thesis. It synthesises significant
theories and research that inform conceptions of curriculum development. As such, it
reviews information on curriculum theory, curriculum development processes, and
factors driving curriculum reform. In addition, as the focus of this research is on the
Islamic higher education context, the literature review seeks to scrutinise the
interplay of education and religion in the Islamic context, including Islam and
education, the significance of education in Islam, and the objectives of Islamic
education. The chapter also reviews current curriculum approaches, encompassing

disciplinary, multidisciplinary, and interdisciplinary curricula.

Chapter 4: Literature review part two: Achieving specific curriculum objectives
The main aim of Chapter Four is to provide a brief overview of the curriculum in the
English Education Department context, demonstrating that the Department’s
mandate is to train students to be English teachers who may teach at both Islamic and
general schools. Curriculum approaches such as language learning, teaching English
as a foreign language, professional and general learning, and Islamic learning values
are reviewed. This chapter also reviews the issues of curriculum change and its

challenges.
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Chapter 5: Research design and methods

This chapter describes the theoretical approach to the research, sources of data,
information about significant research matters (including the research participants
and data collection methods), information about data analysis and validity, ethical

issues, and research limitations and their implications for the study.

Chapter 6: Results part one: Document analysis

This chapter analyses significant regulations and government policies regarding the
development of education in Aceh province. The regulations and government
policies are comprised of UUPA, Qanun No. 23, 2002, Qanun No. 5, 2008, National
Regulation No. 20, 2003, the Decree of Ministry of Religious Affairs No. 353, 2004,
and National Regulation No. 55, 2007. In the last section, the chapter discusses the

English Education Department’s objectives.

Chapter 7: Results part two: The views of stakeholders about the English
Education Department’s curriculum

This chapter reports the research findings from the stakeholder survey and
interviews. It presents significant information on how the stakeholders view the
Department’s current curriculum, what aspects of the curriculum they think should
be improved, and what the majority of students say about the current curriculum and

their recommendations for future development.

Chapter 8: Discussion

This chapter presents a discussion of the research findings, encompassing the
challenge of designing and developing the Department’s curriculum to address
students’ diverse study needs and meet specific professional requirements, including
generic capabilities and technological mastery. The challenges of improving quality
instruction to improve learning outcomes and of integrating Islamic education with

general discipline education are also discussed.

Chapter 9: Conclusion and recommendations

This last chapter concludes the thesis with discussion and reflection about the
research outcomes in relation to the issues discussed in the previous chapter.
Recommendations are suggested for further curriculum development at the English

Education Department, for future research at UIN Ar-Raniry, especially in relation to
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new approaches to curriculum design and development at the English Education

Department.

7. Concluding remarks

This chapter has given an introductory overview of the study, describing its
background, aims, significance, research questions, and thesis structure. Two
significant factors have driven the idea of conducting this research: the social status
of Aceh province as a post-conflict and disaster region; and the implementation of
UUPA in Aceh. These two factors have profoundly changed the educational
direction and approach in Aceh, including curriculum conception throughout this
region. As such, this study attempts to analyse the concept and practice of a
curriculum that could be implemented at the English Education Department of UIN
Ar-Raniry in particular, and at Islamic higher education institutions throughout Aceh

province in general.

The next chapter provides more information on the general background of the study
setting, including descriptions of Aceh’s geographic and demographic
characteristics, overall education system, higher education system, educational
characteristics, language, government bureaucracy, and education in the Islamic

context, in particular at UIN Ar-Raniry.
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