Derrida: “From the
moment that there
is meaning there
are nothing but
signs. We think only
in signs’ (p. 50).

“There is nothing
outside the text” (p.
158).

Of Grammatology

—;Visual—Verbal—Textu Fl—

Levels

The above title operates on three distinct levels. The first
level {the text level) suggests the primary focus of this
project. making texts to make meaning (semiosis). The
sacond laval (the inter-text lavel) indicates tha three as-
pects of text preduction explared in this project: the visual,
verbal, and fextual (or tactile). And the third level (the sub-
text level) indicates the pedagogy that informs, and arises
from, this process: a semi-guided form of constructivism
that drifts and tours simultaneocusly (i.e. pedagondage).
All three levels then converge to form the three levels of
the project. the fext fevel (making texts); the infer-text
fevel (the mechanics of textuality); and the sub-fext level
{the pedagogical, theoretical, and ideological dimensions
behind the project).

1. The text level: making texts

Knowledge emerges through and within texts and textuali-
ties, the various media and mediums we use to construct
our lives, identities, histories, and stories. Without such
constructions life would be meaningless. Whether through
writing, painting, drawing, speaking, feeling, or thinking,
we create the possibility for meaning. We therefore make
meaning by making texts: memory texts, conceptual
schema, oral histories, written stories, self concepts, love
objects, fantasies, and everyday texts like books, blogs,

and fims. In ethnographic terms, we make discoveries

Text: ‘Madem critical theory
has vastly expanded the
traditional concept of text. It
argues that metion pictures,
pop Sangs. hovels, wead-
dings, buildings and mare
are all “textual”. ..

‘5o, we can say thata
text is any specific abject or
event constructed from the
signs and codes of a sacial
system of meaning’ {Moon,
2004, p. 1543

Text ‘Follewing Barthes,
the term text has been
adepted by poststructural-
ists to refer to any DIS-
COURSE that praduces
meaning through its infinits
play of SIGHNS. Some critics
and theorists have gone as
far as to refer to any system
of signs as a text. Because
for many existence and
knowledge are only avail-
able within systems of =igni-
fication, it has become a
commonplace to hear the
world itself referred to as a
text” {Childers & Hentzi,
1885, p. 303).

Text n 1the main body of a
printed or written work as
distinct from iterns such as
notes or illustrations 2 any
written material, such as
words displayed an a visual
display unit 6 to send (a text
message) by mabile phone
(Codins Ausfrakizn Diction-
ary, 2005, p. 360).

Arts-based inquiry: 'Mak-
ing art iz a8 passionate wis-
ceral activity that creates
opportunities for commun-
ian among paricipants,
researchers, and the vari-
ous audiences who encoun-
ter the research text. Ans-
based research crosses the
beundaries of art and re-
search as defined by con-
ventions formed in
historically, culturally
boundsd contexts of the
international art market and
in the knowledge market
deminated by higher educa-
tion' {Finley, 2005, p. 385).

strolting, searching, playing.
POSING. rMoving, SNapping.
leaving.




... editing,
drafting,
proof-
reading, etc

“...Derrida denies
that we have
access to an
‘outside’ or a
‘behind’ of
language, for every
attempt to discover
what is thought can
only lead us to
another form of
writing or
representation or to
a space in which
nothing is said or
thought...” (Hahn,
On Derrida, 2002,
p. 23).

and establish connections through fext-based inquiries.
The appellation 'text-based inquiry’ describes a collection
of research practices | use to extend the leaming process.
These include; arts-based inquiry (Finley, 2005); writing
as a method of inquiry (Richardson & St. Pierre, 2005);
narrative inquiry (Chase, 2005 Denzin & Lincoln, 2005);
namadic inquiry (Chase, 2005); bricolage {Denzin & Lin-
coln, 2005; Lévi-Strauss, 1986}, applied grammatology
{Ulmer, 1285); and messy texts (Marcus, 1998); all of
which use texts to generate meaning {semiosis). Text-
making also involves a plethora of behind-fhe-scenes ac-
tivities, such as reading, thinking. drafting, noting, collat-
ing, and editing. The finished text ‘product represents
only a fraction of the learning process:; a textual monu-
ment made up of textual fragments, testimonies, tablets,

and testaments—or fextarnents, for short.

2. The inter-text level: the mechanics of textuality

The title alse suggests the three aspects of text produc-
tion | explore: the visual, verbal, and textual (tactile). The
visual aspact includes the aesthetic and semiotic compo-
nents (i.e. the design): layouts, formats, fonts, titles, col-
ours, symbols, images, photographs, artworks, and the
ook’ and ‘feel’ of text products {i.e. the aesthetic}. The
verbal aspect includes the written content; ideas, idiomns,
words, poems, stories, descriptions, explanations, ety-
mologies, critiques, commentaries, definitions, and anec-
dotes {1.e. the discourses). The textual (or tactile) aspect
includes the 'hands-on’ activity of building text products:
the drafting, editing, printing, collating, scanning, hinding,
and finishing of texts {i.e. the products and ocutcomes).
These ‘aspects’ correspond to differert literacies: visual
literacy, verbal literacy, and textual literacy—and criti-

cal, creative, and caring thinking processes [Pohl, 2000}

Aesthetics: 'The study of
the fealifgs, conespts, and
judgements arising from our
appreciation of the arts ar of
the widar class of ohjscts
considered moving, or
beautiful, or sublime’
{Blackburn, 2005, p. &).

dSemietics, ', 18 e #vdy
of sign-systems and the
way they operate within a
culture. It examines texts
not as "personal’ messages
sent by an author to a
reader, but as collections of
signs drawn from a public
system of meaning. and
representing certain cultural
ideas' (Maoaon, 2004, p. 141).

Discourse: A dissourse is
a farm of language that is
related to paricular social
institutions and practices.
Discourses play a relein
atructuring the attitudeas,
behaviours and power rela-
ticng of the pecple whe use
them' (Moon, 2004, p, 28).

Discourse: Al areas af hu-
man activity have their own
"languages”. ... These
categories of language are
called discourses. The phi-
losopher Michel Foucault
has argued that discourses
operate according to unwrit-
ten rules about who can
speak, who is spaken ta,
and what kinds of things
can be talked about. They
also involve certain rela-
tiohs of power. ..
‘Discourses da not affer
neutral desariptions of the
world. They represent the
wiotld from certain view-
points. They also campete
with ane anather for cantrol
of ceftain aspects of life’
{Moon, 2004, p. 38}

Diseourse: "Often the term
actually replaces “text,” thus
helping to emphasize (and
deconstruct) what POST-
STRUCTURALISM sees as
an arbitrary and artificial
distinction between literary
and nenliterary warks. ..

e .post'mo'dem {OUTIsHPeddqogy;

If you read through the arguments ... over the past
few years about the impact of Web amateurism,
you'll find that the debate keeps cycling back to
two refrains: the impact of blogging on traditional
journalism and the impact of Yvikipedia on tradi-
tional scholarship. In both cases, a trained, institu-
tionally accredited elite has been challenged... The
fact iz that most user-created content on the Weh
is not challenging the authority of a traditional ex-
pert. #'s working in a zone where there are no ex-
perts or where the users themselves are the
experts.

{Johnson, 2006, my italics

The structure of this text lends its
learning. It does not attempt t

thesis, essay, or traditiona hing, it finds
inspiration in the gue, the photo-
graph, the postcar i , and the encyclopae-
dia. Each entry is quaranfined from the
is structure.” By discouraging
misadventures, playfulness, and
pidity, the argument-format—thesis-structure
oherency, rationality, logic, and measured ex-
pert testimony. Once free of this formula, each ‘entry’ can
emerge from its owrn research and its own internal dynam-
ics (its own idiofect and idiacy). These entries do not so
much challenge the legitimacy of expert knowledge
fwhich | draw upon extensively) as chip away at the walls
that secure it. Instead, they play in the spaces betwesn
expert knowledge and lay knowledge, between compre-

hension and ignorance, between professionalism and




Both the
content of
the
message
and the
medium of
the
message
are equally
responsible
for meaning
making and
meaning
transfer. In
other words,
as McLuhan
(1967)
suggests,
the medium
itself is a
message,
although
often an
‘invisible’
message .
This text,
alternatively,
forces the
medium to
the surface:
to speak.

The products themselves will take their inspiration from
various sources. For nstance, product 1. the EfseJesus,
will take its form from the illuminated manuscript and en-
cyclopaedia. Product 2, The Ridiculous Macdiman, will take
its form from the A% novel or picture book. Product 3, The
Manifesto, will take its form from the textbook and cata-
logue. All 3 products will draw on the multimodality and
'playfulness’ of the picture book {seen here), including
The Lost Diamonds of Kilfiecrankie {(Crew & Gouldthorpe,
1995), My Flace (Wheatley & Rawlins, 2002), and Whio's
Afraid of the Big Bad Book? (Child, 2003).

Not anly are these aspects of text production critical to my
skills-base as an ‘artist-researcher’ (as distinct from an
academic-essayist), they also open up new meaning-
making and communicatory possibilities. In an age of cy-
bertexts and interfaces, for instance, the heavy, hand-
made, bulk of an illuminated manuscript or paper-based
encyclopaedia may seem problematic or prehistoric. Such
a texd will thersfore nesd 10 tap into the intimacy and mys-
tigue of the in-the-hand artefact and the multimodality and
vitality of the before-the-eye cybertext and picture book,
thereby producing a hybrid text that borrows from multiple
traditions and multiple textualities (i.e. from bricolage, in-
tertextuality, palimpsest, eclecticism, etc). It is, ultimately,
the textual “object’ that interests me. | intend, therefore, to
design, write, and construct every aspect of the text prod-
uct. like William Blake did his ‘illuminated’ anthologies in
the late eighteenth and nineteenth centuries (Abrams,
1993, p. 18], Most university theses, however, focus on
the wverfal aspects of text production while leaving the
visual and texival aspects to the whims of convention {i.e.
to university guidelines and/or academic traditions). This
mearts that various ‘literacies’ and learning oppaortunities

go untapped. It also means that many theses go unread.

[Flor Foucault. discourses
are coherent, self-
referential bodies of state-
ments that produce an ac-
count of reality by
generating "knovdedge”
abaut particular objects or
concepts, and alse by shap-
ing the riles of what ¢an be
said and knowh abaut thase
entities. ... Far Foucault
discourse informs and
shapes subjectivity, includ-
ing the possible activities
and knovdedge of the indi-
vidual' {Childers & Hentzi,
1895, pp. B4-55).

Multirmodal: 'Texts that
draw upan a varety of
communication mades—
spoken, written, visual spa-
tial—at the same time'
{Kress & wan Leeuwen. in
Callow, 1996, p. 123

Bricolage: 'Canstructian or
creation from whatever is
immediately available for
use; something constructed
of created in this way, an
assemblage of haphazard
of incongruous elements’
{Mew Sharter Guford Eng-
figh Dictionary: On Hisforical
BPrinciplas, 1983, p. 281).

Bricolage: ‘Lévi-Strauss
distinguishes the activity af
the bricoleur from those of
the medern scientist, the
engineer, and the artist;
howwever, it is this deserip-
tien of an impravisatery
activity performed by a kind
of intellectual jack-of-all-
trades with whatever hap-
pens to be available that
has caught the imagination
of many contemporary
theorists, who view the
practice of theery as itselfa
form af bricalage performed
with concepts and ideas
retrieved from the grand
theories of the past {Chil-
ders & Hentzi, 1985, p. 34).

Bricolage: ‘Derrida ssca-
lates the applicability of the
term by observing that, if

amateurism, between in-depth studies and off-the-top-of-
the-head guesses, between certainty and ablivion, and
between books and blogs: the border zones, as Anzaldua
(1987} might say. It is episodic and fractured research:
discontinuous research, ludic research, amateur research,
and shopping mall research—astroffing, perusing, window-
shopping, and playing, like the 'postmodern tourist' or
‘postmodern vagabond’ (Bauman, 1995a, 1995b, 1997
Each entry, each bite-sized chunk, is an exploration in its
own right: a form of ‘trying on’ or ‘trying out” before buying

or committing (i.e. imagining before enacting: see Miller,

2006). They are not, however, exhaustive explorations,

which is the domain of the thesis, but transient en
ters, brief glances, passing fads, Wikipedias, and
searches, which are just as quickly discarded

ten as collected and examined. What em

something otfer than what would have

episodic

ist-researcher

fme, as a collage o ntities)—and
the arts-based (Fin

learning an alternative type of pedagogy {ie a
counter-hegemonic pedagogy). This pedagogy, as a posi-
pedagogy that dissolves the master-disciple binary
{Ulmer, 1985}, can be described as a postmodern vaga-
bond or tourdst pedagogy (which amounts, in educational
terms, to & semi-guided form of constructivism, a carefully
structured anti-structure that permite learming safaris and

learning mayhem). And so let’s begin by leaving... n




““Deconstruetion
dsaformof

Franz: “We
have more
and more
universities
and more and
more
students. If
students are
going to earn
degrees,
they've got to
come up with
dissertation
topics. And
since
dissertations
can be written
about
everything
under the sun,
the number of
topics is
infinite.
Sheets of
paper covered
with words
pile up in
archives
sadder than
cemeteries,
because no
one ever visits
them, not
even on All
souls’ Day.
Culture is
perishing in
over-
production, in
an avalanche
of words, in
the madness
of quantity”
(Kundera, The
Unbearable
Lightness of
Being,
1984/1999, p.
102).

This project will therefore allocate equal amounts of time
and energy to each aspect of text production; 33% to the
visual, 33% to the verbal, and 33% to the textual. This will
mean fess reading but more art and more hands-on time
building and designing artefacts. It may also require turn-
ing these paper-based texts into cyber-based texts.
[Theorists today call this pracfice-fed research (Berridge,
2007, 2008, Haseman, 2006, Kroll, 2008, Perry, 2008).]

3. The sub-text level: pedagogy & ideclogy

The three bands of the title alsa link to Jacques Derrida’s
(1967/19786) theories on grammatelogy and visual-verbal
{double-value) writing, and Gregory Ulmer's (1985, pp.
98-99) applied grammatology. Ulmer seeks to turn Der-
nda’s theories info practice. He advances the 'tripartite’
seript as a grammatological and post-pedagogical writing
and learning process that incorporates three distinct tex-
tual hands: the picto, ideo, and phono. The picto band
uses pictures, symbols, and hieroglyphs (i.e. the pictorial
and pictographic); the idec band uses ideas and idioms
fi.e. the ideographic, idealogical, and idiomatic); and the
phono band uses sounds, speech, inner speech, and
commentaries (i.e. the phonographic, phonclogical, and
phonetic). Together, these three bands form a picto-ideo-
phonographic writing and pedagogy, which, when en-
acted. is less like the two-dimensional text and more like
the performance’ text {i.e. a multimodal text’ that appeals
to multiple senses by using a variety of textualities). In this
sense, Ulmers {and Derrida’s} tripartite text (script) an-
ticipates the advent of multimedia and cybertextuality, un-
derstood here as networks of texts and nodes that can be
manipulated by 'users’ and shared among many (Aarseth,
1997; Snyder, 1998).

Pictograph: n 1 a picture ar
smbol standing ard
group or

=

written &

son, graup, or nation [fro
IDEQ + LD

Phenograph: 21 &

form of record play

ble of recording and repro-
ducing seund... (11

Phenclogy: n 1 th
of the sound
language (61

PISAC MARKETS
Peru

o do not plan your trips too long - the shorter the
trip, the greater the chance of completing it

® oo not get emotionally attached to people You
meet at the stopover - the Less you cave about
them, the less it will cost you to move on; [and]

¢ do not commit yourself too strongly to people,
places, causes - you cannot know how long they
Wil Last or how Long you will count them worthy
of Your commitment...

 Above all, do not delay gratification... whatever
You are after, try to get it now; You cannot know
whether the gratification you seek today will be
still gratifying tomorrow.




As a post(e)-pedagogy. applied grammatology (AG) uses
all three bands to extend its meaning-making and peda-

gogical range (Ulmer, 1985, p. 157). It uses artworks and

images from the pictoriaf band,
literary examples and asides
from the ideographic band, and
theories, discursive commentar-
ies, and voice-overs from the
phonetic band (Ulmer, 1985, p.
991 " Used together, the three
bands produce the performance
fecture or multimodal — colfage —
text (i.e. the living text) rather
than the two-dimensional, mono-
modal, uni-banded page (i.e. the

dead text). AG does not, how-

Grammatalogy is
committed to a
pedagogy ... that
will collapse disci-
pline inte invention.

(p. 188)

AG attempts to de-
velop a pedagogy
capable of expos-
ing, if not escaping,
the ideological na-
ture of the educa-

ticnal apparatus.
ever, seek to transmit informa-

tion or to establish a master- (Uiiear, 1983, p..284)
disciple hierarchy {p. 183). Quite
the contrary. It seeks to gener-
ate realisations (inventions) rather than realities (p. 27);
questions rather than answers (p. 134); and ‘to submit
reality to the extremes of the human imagination' (p. 27).
In fact, it gestures towards entropy rather than certainty.
Learners construct their own meanings and their own
texts rather than mimic those of the master or the institu-
tion. Mis-readings and counter-readings are not only per-

missible, but welcomed (p. 838). AG, therefore, breaks

down the master-disciple relationship in favour of a soci-

ety of co-leamers and co-inventors. Faulo Freire might

call this a society of ‘co-creators and co-intentional re-

" Like this text.

Applied Grammatology: |
will arque that grammatal

rmode of writing
tice could bring the lan-
guage and li

the era of communications
technalogy... (4

lated {*pinned")
urse {the

rrida] proposes a writing
uriegnted toward stimulation
ation rather than
stions

ffect, known in
advance and to which pres-
entation must co




overturns’ the
i opposmon

] style by no.
fonger: wewmg
' _-decqmtrpn as

i added onto
.'thought
"_-(Ulmer 1985

creators’ (1970/1995, p. &1): people who build worlds
rather than receive worlds.

And yet, at the level of the page, where | work, the three
bands could appear inaccessible. The paper page cannot
transmit sounds, moving images, links, or interactive writ-
ing like the cybertext web-page. However, the bands can,
| believe, be adapted to correspond to the visual (picto),
verbal (ideo-phonic), and textual (tactile) aspects of text
production. The viswual aspect can correspond to the picto-
ral band. The verbail aspect can correspond to both the
ideo and phono bands. And the fextual aspect can corre-
spond to a new band, the tactile, to include the physical
act of making texts or even the act of holding, feeling. and
admiring text ‘objects’ {something the cybertext cannot
offer). In this project, the multimedal text (as a hypertext)
bomrows from grammatology and cyher-textuality to enrich
paper-based textualities, effectively ‘collapsing the distine-
tions between teaching, rasearch, and art’ (Uimer, 1385,

p. 27). And why not?

By extension, the tripartite (picto-ideo-phonographic)
script can also be used in conjunction with the visual, ver-
bal, and tactile to gesture towards the cverthrow of institu-
ticnal hierarchies which typically favour written words over
visual texts or textual artefacts — both of which produce
powerful commentaries in their own rights. Derrida’s
(1978) ideas on fogocenirism are applicable here (Ulmer,

1885, p. ¥). Although Derrida uses the term logocentrism

< AG is about liberation not domestication. Freire (1970/1995, p.
17) calls this conscientisation, where learners awaken from
false consciousness and oppression through critical interven-
tians in reality. Students name their own worlds rather than
passively receive the taken-for-granted warlds of others. This
reverses the banking-concept of education for a dialogical con-
cept of education.

from the traditional three-
of authorisencder,

m of readi
in which the

the major proj
OM to undo

CONSTRUS
this u|:n|:|n=|tlu
Hentzi,

ders &

ILHA DO MEL
Brazil

vagabondage has wo advance itinerary - its
trajectory is patched together bit by bit, one plece at
atime (p. 94).

Like the vagabond, the tourist s on the wmove. Like
the vagabond, everywhere he goes he is in, but
nowhere ofthe place (p. 95).

[T1Ihe tourist is a consclous and sgstewuzt’w seeker
of experience, of a new and different experience, of
the experience of difference and novelty - as the
Joys of the famdiliar wear off quickly and cease to
allure (p. 96).

(Bawman, 1995a)

Scallywag Learning Tours




Derrida: ‘... writing,
the letter, the
sensible inscription,
has always been
considered by
Western tradition as
the body and matter
external to the
spirit, to breath, to
speech, and to the
logos’ (Of
Grammatology,
1967/1976, p. 35).

to refer to philosophy’s privileging of speech over writing
{something he attempts to redress through his multi-
banded texts), | intend to extend the term to include aff
university textual hierarchies, such as those privileging
words over images, novels over picture books, paintings
over drawings, books over blogs, articles over comics,
textbooks over tags, experts over amateurs, objectivity
over subjectivity, and so on—and to claim that the ‘infe-
riar textualities have as much to offer learning and re-
search as their lauded counterparts. In fact, such texis
may even offer new types of knowledge and new ways of
thinking by operating outside the reach of rationalist im-
peratives and hegemonic textualities. This is important.
By re-aligning the ‘inferior’ and ‘maligned’ elements with
the so-called ‘superior elements—such as affection with
cognition, irrationality with rationality, chaos with order,
amateur with expert, and art with science (for example}—
new possibilities and hybrid textualities can emerge. As a
politics of representation, the anti-logocentric stance does
not 0 much reverse the logocentric paradigm as feve/ ji
out, while reserving the right to privilege the forgotten dis-
courses for meaning-making purposes. After all, this pro-
ject is not just about making texts: it is about making
unusual and messy texts — not to filf gaps in knowledge,
but to cause gaps in knowledge, to rupture the familiar
and to demyihofogise the commonplace. It does so to un-
earth new ways of knowing, feeling, seeing, acting, and

‘being’ (meing) in the postmodern world.

And why the fuck not?

It is in the layers of the art{e)fact, after all, that the written
ward and visual image converge to form the multimodal
product. Most educational settings negate such products

by having students produce de-contextualised, imper-

Logocentrism: 'The obsta-
cle Demrida wishes to re-
meve is ... the exteriarity of
writing to speech and of
speech te thaught — the
view that language is an
instrurnent of thaught, and
writing anly "the extension
of an instrurnent.” The ap-
plied stage of grarmmatol-
ogy will come about through
the transformation of this
dualistic and subordinating
attitude to writing’ (Ulmer,
1883, p. 7.

Logaceritrism: ' Term used
in postmodarnist writing to
criticize what is perceived
as an excessive faith in the
stability of meanings, ar
excessive concem with
distinctions. or with the va-
lidity of inferences. or the
careful use of reason, ar
with other traditional aids ta
sifting truth from falsity, or
indeed an excessive faith in
the notiens of truth and fal-
sity themselves’ (Blackburn,
2005, p. 215).

Chacs: 't is, wa may say, 8
pristine and “brute” fact that
human beings exist in the
never-ending ... effort to
escape from Chaos: soci-
ety, its institutions and their
routines, its images and
their compositions, its struc-
tures and their managerial
principles. are all facets of
that forever incenclusive
and relentless escape. So-
ciety, we may say, iz a
massive and cantinuaus
cover-up aperation. And yet
the best the escape ever
succeeds in coming up with
is a thin film of arder that is
continuously pierced, torn
apart and folded up by the
Chags aver which it
stretches. .. (Bauman,
19958, p. 14).

Demythaologise: 1. To di-
vest {a writing, persan, work
of ant, etc) of its legendary
or mythalogical character.
(Macquarie, 2008, p. 318)

Photograph

Fhotograph 1: ‘The art of looking the part: fouristing,' taken by an unknown tourist,
May 2004, Celca Canyon area, Peru. Reproduced with permission of the tourist (who
was deeply embarrassed to find this photograph among his possessions).'

FPhotograph 2: 'How to photograph other pecple's maize without buying it,' taken by
Andrew Miller, May 2004, at the Pisac Markets, Sacred Valley, Peru. Reproduced
with permission of the happy-snapper.

Photograph 3: ‘Making footsteps in the sand of a virgin beach,” taken by Andrew
Miller, June 2004, llha do Mel, Brazil. Reproduced with permission of the languid boat
person.
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" The tourist in no way endorses MNike hats or Gatorade drinks; in fact, had the hat not been
found and the drink not been the least awful in the pictured shop, he wouldn't be in their pos-
session. He finds the Nike brand particularly offensive for its {alleged) exploitation of workers
thraugh sweatshops.




