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Preparing the study 
Producing the research proposal including initial review of relevant literature, obtaining ethics approval, and 

selecting the research site. 

Commencing the fieldwork 
Introducing the study to potential participants, meeting and discussion with participants and/or key persons 

regarding the procedure for data collection, participant recruitment and consenting to participate in the study. 

Collecting data 
Various methods and groups of participants involved in data 

collection.  

Interviews 

Served as the main method of 
data collection in this study. 

 

Photos and drawings 

Obtained primarily to get 
insights into students’ lives at 
school as well as issues 
students might have or were 
facing at school as part of 
preparations for conducting 
interviews with students. 

 Were collected in the fourth 
month of data collection only 
from students. 

Observations 

Used as supported data for interviews. 
General observations in the school 
including in the schoolyard and 
teachers/staff rooms were recorded 
throughout the data collection in the site. 
Observations in classrooms took place in 
the second month of data collection. 
Observational data include informal 
conversations with teachers and students.  

Figure 3.1. The research process of this study 

Interviews with 
community members 

Interviews with this group 
took place within the last 
month of data collection 
time. 

No additional participants 
were included for data 
saturation purposes due 
to the different roles of 
people in the community 

 

Interviews with students 

Interviews with two students took place 
at the beginning of the second month of 
data collection. 

Repeat interviews with the two students 
as well as with the rest of consented 
students were conducted within the fifth 
month of data collection in the site.   

Two additional students for data 
saturation purpose were interviewed in 
the last month of data collection period. 

Interviews with teachers 

First interviews took place in the 
first and second month of data 
collection while the second 
interviews were conducted within 
the fourth and fifth month of data 
collection 

One interview with three additional 
teachers for the purpose of data 
saturation was held in the last 
month of data collection in the site. 

Analysis and thesis writing 
Collected data were analysed using NVivo software. Data analysis and writing were interwoven, moving back and forward as needed 
throughout the analysis and writing phase. In addition, further review of relevant literature helped the analysis and the writing process.  
Literature review was ongoing throughout the research process.  























 Interviews with the teachers 



Interviews with the students 



Interviews with the community members 





















1 Derived from Arabic, a ‘mukim’ is under a sub district and consists of several villages (at least four
villages) with one mosque for Friday prayer.







2 D1, D2, D3, and D4 are one year, two year, three year and four year diploma programs respectively.
3 S1 is a four year degree or full qualification for a specific field of study at university.























The main factor is there are no longer families with school age children who 

live here. Only 10% of our students are from the local community while the 

rest are the outsiders. So the school age children whom we hoped to come to 

our school might have been killed in the tsunami. 

The distance between the school and home is far. So transport has become 

important here in attracting students. During the new student enrolment 

season, we went to a few other schools which had high enrolment rates 

causing them to reject many students and tried to persuade parents to enrol 

their children at our school but many of them were reluctant to send their 

children to our school because of transport issues. It is far, isn’t it?…That is 

the most obvious feature that we can see. I do not see any other reasons. If 

our school were located in ‘Simpang Keumala4’, I am sure we would have an 

explosion of student enrolments, more than we would need. But since we are 

a bit far away plus there is no public transport access, people would think 

twice about going to our school. So the main issue is the transport.

4 Pseudonym, a place where public transport like mini buses came to and from nearly every direction
of Banda Aceh and Aceh Besar district
5 All the names of people in the thesis are pseudonyms. ‘Ibu’ refers Mrs or Ms and ‘Pak’ refers to Mr.



Look at the SMP (Junior High School) A and SMP B that are both located in 

strategic places. People from everywhere, villages and the countryside come 

there because there are mini buses to that area...Last time, I went to SMP C 

on the enrolment day in case there were some students who were not 

accepted there that I could persuade to come to our school. Their parents’ 

answer was let us try to find other schools that are closer. 

It is true that we lack students...Most students coming here were not accepted 

in other schools...The reasons they chose the other school at first were not 

because of the condition of the school, not because of the educational process 

inside the school but the transportation issue... If students have no motor 

bikes or bikes they have to walk or take a pedicab to come here...That is one 

of the factors. 

Parents look for schools which have good facilities. But we are having lots of 

challenges including a lack of resources including the facilities and 

infrastructure that support teaching and learning process. 



 Let us go back to the issue about students. There is a rumour that 

students in this school were not accepted in other schools. They have tried 

somewhere else first and if they are not accepted then they will come here. Is 

that true? 

 That is true. That is true. 

 There are even students from the local community who tried to 

enrol somewhere else first? 

 Yes, there are. Yes, there are. 

Those who were not accepted over there are whom we have here...They are 

the ones we are putting our efforts in and are educating. The ones we are 

helping here have lots of problems. You yourself  have been 

here for a very long time so you know that situation. What I mean is it is not 

something I just made up

We do not have a choice other than to accept whoever comes here to enrol 

regardless of their background including their academic performance 

otherwise we have to close this school. 



Most of the students who were victims of the tsunami have a little shock in 

their mental state. Their mental state becomes not stable...Their mental state 

is a bit down. It is different from before the tsunami where we saw children 

were happy and joyful. 

One more thing that is very obvious here is students’ mental state in terms of 

their behaviour and attitude, which is very different between before the 

tsunami and after the tsunami. We really need to understand them and learn 

about them. If not, we will be upset and angry with them. 

The impact of the tsunami on children is on their attitude. It is so different 

from attitudes in the previous school I was teaching at. At my previous 

school, students were also naughty but at least they listened to what we said. 

But here they are very naughty plus ill-mannered. 



From what I have observed, there is a big difference in students before and 

after the tsunami…Before the tsunami, students’ attitude was good. Their 

morale was good. And their personality was good. But if we compare with 

that of today, the difference is so huge either in terms of their personality, 

attitude, behaviour and so forth. Probably it is because our current students 

have ‘broken homes’6 or something like that. Or is it because they no longer 

have parents? I do not know. 

Most students who come to this school have problems. There are those with 

divorced parents, those whose parents were killed in the tsunami, those who 

do not have fathers and their mothers are remarried or vice versa. At first I 

was angry with them when they did not behave or when they were lazy. But 

after I asked and interviewed them, I understood that most children here have 

problems in their family such as the death of father or a mother who is 

remarried. So, most children here are in trauma due to their broken homes 

that may be as a result of the tsunami. That makes me feel so sorry for them. 

Looking at their behaviour, sometimes the troubled students behaved by 

disturbing their peers or sometimes throwing books. There were lots of their 

behaviours that might make us upset. 

6



The impact of the tsunami is obvious especially in terms of financial matters 

because mainly many students in (this school) are orphans, Sir. Long ago, 

there were students who worked to earn money as thatch palm trees or 

mangrove trees planters 
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8 The teacher’s name is removed for ethical reasons











Before the tsunami hit, my life was comfortable, living with my mother and 

father. On Sunday, we went to the beach together. Now, it’s not comfortable 

anymore. My father goes by himself, my brother is on his own, and I am by 

myself. It is not comfortable anymore. 

 It does affect me. I no longer have a person who looks after me. Before the 

tsunami, in the morning, I just put my clothes on, had breakfast, and then 

went to school. Now, I have to wash my clothes by myself, I cook myself. 



Sometimes, I go to school without breakfast. Sometimes, I buy ‘somay’  just 

to ease my hunger. That’s my life now... Sometimes, it makes me cry.

I sometimes do not know where to go. I just sit down in front of my house 

imagining the situations before the tsunami. It used to be very crowded over 

here, not like the current situation. Now my father goes to work and my 

brother goes about his own business. I am alone. I do not even have anyone 

to talk to. Before the tsunami, there were my brother and sister, I had 

everyone. 

9 .





That is because I am told that I am wrong but I do not know what. I am 

always blamed for things that went wrong. I am very distressed...I do not 

understand why everything I do is considered bad. 

That is sometimes because I am distressed from home problems. I have 

problems at home...But when the distressed feelings have gone, I asked myself 

why I misbehaved. I told myself not to do it again. But in fact, I do it again 

and again. 



Even when I’m tired I am again asked to do things at home. I still do it even 

though I grumble in my heart. My aunt asks me to do work and she does not 

notice that I am tired already 



 I sometimes am worried when I do not have books or LKS  but usually the 

problem is solved. I work here and there to earn money. Or sometimes there 

are people who give me alms or other kinds of donation and I will use that 

money only for the school needs.  

I buy cigarettes only with the money I earn from working...but sometimes I do 

not have a job, or money, or cigarettes. And that makes me really distressed. 

Luckily sometimes a friend of mine whose name is Armia11 asks me to go to 

collect ‘atom’.

We sometimes competed against each other to collect more ‘atom’…But we 

always share equally whatever money we get from selling the collected 

plastics. Like right now, I am thinking what I can do to earn money after 

school today. I always tried to find a job when I did not have one. 

10 Exercise booklets
11 Pseudonym. He was also a tsunami survivor and a student at the study school but he did not
participate in the interviews.
12 The termWahid used for dumped recyclable plastic goods.



Working was sometimes tiring. But if I do not work, I am afraid I will not 

have money for food. In addition, even though there is someone who pays for 

my needs now, I do not want to be dependent on other people all the time...I 

do not want Mr. Guntur to think that I am always dependent on him for 

everything. Moreover, what if he is not around and available anymore? 



Home issues and self-commitment 

I cannot study at home because the other kids are noisy. When I am studying, 

they just make noise...there are many people at home and that disturbs my 

learning. When I am studying, some play guitar...Some sing songs. 

Unavailability of anyone to help with learning

It is difficult because I no longer have anyone to help me in learning. Before 

the tsunami, I had an older sister and brother. If I did not know how to do my 

homework, I asked them. Now, if I have homework, I try to do it myself. I 

have no one to ask. 



There is no one to teach me. There is no one who is able to help with my 

lessons. My father had only graduated from senior high school and my 

brother from junior high school. So, no one is able to help me. 

Family socio-economic condition 

Actually, I really want to go to a private course after school but I do not have 

money. I know my father does not have money either. And I do not want to be 

a burden. I have not told my father that I want to have a private course. 

The school’s resources



  The sport field. This school has no good sport field. 

  Do you mean places for sport? 

  Let’s say a soccer field 

  And there is no soccer ball, either. 

 When we play soccer, it hurts our feet. And when we play 

badminton, there is no net. Nothing is available. I do not like it. 

13 The faces in the photo has been blurred for ethical reasons



  When we play soccer, we might fall into that well. There is a little 

unused well in there. How can we play soccer with the well there? 

 We might fall into that well. 

The school’s location and environment 

The school’s regulations 



Teacher teaching practice 



They asked students to write from the textbooks and then they left the class. 

They just sit over there...How can we not make noise when there is no teacher 

in the class? If they are in the class, it is impossible to be noisy or go in and 

out of the classroom.

14 The faces and objects in the photo has been blurred for ethical reasons



Teachers’ attitude towards students 

 If we made a little mistake, they would taunt us with vile language, for 

example when we arrived late to school. Then it is not comfortable anymore. 

They would say nasty things. So we lost our morale and were unmotivated 

after that.

Like when I was in the first and second year. There was one particular 

teacher that I did not like. I did not attend the class if the teacher was there. I 

waited until the teacher finished the lesson, then I would enter the classroom.  



That (subject) teacher never asks me whether I have understood the lesson or 

not. But she asks other students…other teachers are also the same. They do 

not ask me…They only ask those who sit in the front row. 

Teachers should not just sit at their desk. They should come to the back rows 

of the class to monitor whether or not students in the back rows are doing the 

tasks…If they do not do that, students in the back rows simply do not do their 

task…For example I do not feel like learning today because I know teachers 

will not even bother to come to the back row. Why should I bother to learn? 





Sometimes, like the other day, I was persuaded by friends to get drunk. Not 

drinking alcohol but taking drugs such as cough tablets. The dose was one 

but I was given overdoses to get drunk...My head was so sick that day...And I 

was unconscious. 

At the time he was stopping taking the marijuana, his body temperature was 

very high and at the same time his body was very cold, too. He covered his 

body even his face with a thick jacket plus layers of clothes until he sweated 

all over his body. The next day he slept from afternoon until the next 

morning. Then he felt better. 
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On 15 December 2004, I moved in to our new home... But God had a different 

plan. The tsunami hit Aceh on 26 December 2004 and I lost everything that I 

had. At that time I prayed to God with all my heart and soul that I accepted 

his will if I had to die on that day. I thought it was the Judgment day that God 

promises. “If there was any good deed I have done in my life that You accept, 

please save me”, I said in my prayer to God. God answered my prayer and 

He saved me from the water that I believe was about 15 meters in height. I 

keep praying and praying and asking God to reunite me with my children and 

husband whoever is alive. Again, my prayer was answered. I saw my husband 

in the debris of a destroyed house. I called out to him and he came to me 

crawling on his hands and knees. Then I met my son. I said to him, “I cannot 

stand anymore and I am likely to die any minute. You be good to your 

father”. Having heard that, he lay down at my feet and said, “Mom, please 

look after us. Please be strong. If you are not strong how can we be 

strong?”  At that time, I just submitted to my fate. I said to my son, “Don’t 

cry. I need some water”. He and my husband then went to find some water. I 

drank to clean my stomach as I had swallowed lots of tsunami water. That 

night, I slept on the street with many dead bodies around me. The next day, I 

asked my husband to go along to look for my youngest child who had been 

swept from my arms…Another earthquake happened and people yelled that 

the seawater was rising again. We quickly went back to meet our two 

children that we left. In short, we arrived (at a hill area in Banda Aceh) and 

stayed overnight there. We then went to a relative of my husband in (a suburb 

in Banda Aceh) and stayed there for 6 months. Life during those six months 

was not easy for us. In June 2005, I moved to a tsunami refugee barrack in (a 

suburb in Great Aceh district) and I began to manage my life again with a 

broken heart while I kept looking for help here and there.  At last, we got a 

little 6 x 6m house from an NGO in 2007.

18



I believe the memory of the tsunami experience is still in teachers’ minds. 

And they are scared of the tsunami even though they might literally say they 

are not. I believe teachers still have those scared thoughts about the 

tsunami...Even when I am at home and it is raining and I see the dark sky 

over the village where the school is located, I am scared. 





It is much different in terms of the achievement I have between before and 

after the tsunami...After the tsunami, my teaching is not efficient and I do not 

achieve the target. It is only to get my tasks done as a teacher who works for 

the government but not for an achievement anymore. I no longer think of 

making an achievement since I am physically ill, have problems with 

economy, and everything else. It is only as long as I am not reprimanded by 

the superiors and related parties.  I have given up achieving something.

For the outsiders, they might say “uh that is nonsense!” But for those who 

directly experienced it themselves, a little shock of an earthquake or a strong 

wind will make them panicky. Why? Because they experienced how bad the 

tsunami was. For us who did not directly experience it, ...we might not really 

care about it because we did not have that sort of experience. Or some people 

might think it is funny when those with the tsunami experience are running 



for their lives anytime something that scares them happens...We can ask 

Karim19 here who lost his wife, swept from his arms by the tsunami. He is still 

very scared and his alertness to the tsunami stimuli is high. Students are also 

the same. They panic and just run away from their classes even when there is 

a small earthquake. 

This afternoon, I went to the beach (near the study school). This was 

the first time I had gone to a beach since I came back to Aceh for my 

data collection a couple of months ago. Actually, a friend of mine 

from my hometown in Bireuen came to Banda Aceh for a holiday and 

stayed with me during his short holiday in the city. We decided to go 

out for some fresh air and we agreed to go to a beach. I suggested we 

go to the beach near my study school, thinking to dig two holes at 

once: accompanying a friend for his holiday and also get to know 

more the area of my research site. 

I passed by the school and showed him the surrounding area. The 

area was quiet as usual. Most houses were closed. Only a few people 

were around. On the way to the beach, again I saw many houses, 

although I was not even sure if they even were houses, with piles of 

recycling goods, mostly plastics, in front. Some people there were 

busy sorting things from the rubbish. I believed they were the villagers 

who were looking for recycling goods for their living.  

Before we reached the beach, I had to pass the garbage disposal 

centre which many students and teachers had told me about. What 

they had told me was true. It was so smelly that I could hardly breathe 

and nearly vomited. My friend was the same. We both grumbled as we 

passed the centre and I sped up my motorbike hoping it could fly past 

the area as quickly as possible.

19 An administrative staff at the study school



We finally arrived at the beach. A few people were sitting near the 

beach and some were swimming. My friend and I were walking along 

the rock wall, which was actually built after the tsunami to protect the 

land from the big waves. A strange feeling suddenly hit me. The 

memory of the tsunami came back again. It was probably because I 

was at the tsunami beach and was influenced by stories I heard from 

people in the school. I do not know. I was imagining big waves and 

that the tsunami would come suddenly, killing me. Dead bodies, 

panicking people, collapsed buildings, just as I had seen in the last 

tsunami, were clearly pictured right in front of my eyes. I was scared. 

I did not feel comfortable at all to be at the beach but I did not want to 

tell my friend. I was afraid that he would laugh or tease me. I was 

silent hoping we could just go away from the beach. The memory of 

the tsunami was, in fact, still raw.  (Field notes, Sunday, 1 August, 

2010)



We do not have a [good] library. There is no good book at all… Most books 

are out of date…The books provided by the local office of Department of 

Education were not relevant with current teaching. I cannot use those books. 

I have to buy books myself that I can use for teaching

It is only this semester that the textbooks that I need for my subject are 

available in this school. It has been six years since the tsunami now. It means 

the textbooks for the subject are only now available six years after the 

tsunami. Before, I had to work very hard to write the lessons on the 

blackboard like the old fashioned-teaching method. I always wrote on the 

blackboard and that sort of thing



It is problematic to expect the support of parents whose own economic 

conditions were so precarious. They probably only have just enough money 

for food. I know it is not because they do not want to give when we ask. 



I have not prepared anything so far. Why haven’t I? Like I said before, the 

problem is with money. Anytime we need something we have to get it using 

money from our own pockets...Because of that, I become annoyed. 

I used to prepare teaching materials so that I can show students what I am 

going to teach for specific lessons…Since I no longer receive any financial 

support for my teaching, I give up! 

We are always asked to write what sort of books we need. But it goes 

nowhere after that, only a matter of writing what books we need. The 

realisation was nil. Therefore, I just do what I can for my teaching. 

Students, whose academic competence is low, affect the way we teach. They 

find it difficult to keep up with school tasks. It does not matter how hard we 

try or how clever their teachers are, students are still not going to make much 

progress in learning because their ability is so limited. Not much we can do 

about it because of the level of their competence. 



People might see that I never set group learning activities. I do not let 

students sit in groups. That is my principle. There are more students who are 

unable than who are able in classes. Thus, students will take that opportunity 

for not doing tasks. Only four students who are able in a class do the tasks 

while the rest do not. It will be different if group learning is conducted in 

privileged schools. Those schools can do that. 

 Most students here have problems. There are students whose parents are 

divorced, students whose parents were killed in the tsunami, students who 

have no father and the mother has remarried or vice versa. I used to be upset 

when they misbehaved or were lazy. But after I asked them, I know most of 

them have home-based problems including the death of a father and the 

remarriage of their mother. So, most students are traumatised due to their 

dysfunctional family that might not be as a result of the tsunami. That is why I 

am so concerned about them

During the teaching and learning process in classroom, there is a huge 

difference in students...between before and after the tsunami...Students before 

the tsunami had good attitudes and good behaviour. Their personality was 

also good. But if we compare them with the students of today, it is very 

different in terms of their personality, attitudes, behaviour and everything 



else. It is because current students might have problems which are due to 

their ‘broken home’ and that sort of thing including death of parents. 

One more thing that is very obvious now is students’ behaviour, which is very 

different between before and after the tsunami. We have to really understand 

them otherwise we will be upset by them. After I got to know them, I realised 

that it was because they no longer have anyone in their lives. 



The first thing that I see as the challenge for teachers is they fail to gain 

students’ sympathy. What I mean is they do not have creativity, methods, and 



ideas about how to deal with different students...They should also know how 

to deal with different issues. But they lack the knowledge. 

They do not have the ability to do such a simple job as managing students. I 

can’t stand thinking about it…There are senior teachers who have been 

teaching for 30 years and how can they not know how to manage 

students?...But what can I do?…Don’t you see that?... That gives me a 

headache. You may not know what is happening. It is so complex. 



‘Lagee aneuk budee. Kalheuh ditembak ka lheuh ih’



It is not every single month that we call parents to come school to discuss 

children issues. It does not matter how busy they are, they should allocate 

some time for their children. We only need them to be at school for fifteen 

minutes. But many do not come. 

Those parents who did not come were probably fishermen who were working 

in the middle of the sea. They might only be on land for a while and then back 

to the sea for a week. Therefore they might not be home when they are needed 

to come to school. Or parents who are vegetable sellers, or who work at night 

at the local market selling ‘satays’ or other kinds of sidewalk trading...I know 

they did not intentionally ignore our calls. But it is their precarious economic 

condition that puts them in that situation. 







Those who did not attend the ‘Flag Ceremony’ on Monday were only told off 

by the principal but there is no sanction...When we do not attend the class 

teaching, there is no sanction...That there is no sanction is exactly one of the 

causes for teachers’ lack of commitment. 









 There is a theory called lifelong learning such as teachers keeping 

on learning. Is there anything like that here at this school? 

 There is not. There is not at all. There is not. 

 What about discussions with colleagues? 

 There is not. Even when I asked them to talk about something, 

about a particular thing related to education, they would tease me. 





It is already six years after the tsunami but the type of teacher professional 

development program provided either by the Department of Education or by 

other related parties remains the same. It was only for those subjects, again 

and again. And the same people go to the programs, too. It was for subjects 

like natural science subjects and maths. For us who teach social science and 

other subjects, rarely do we get the opportunity for professional development. 

Maybe they think our subjects are easy. Since the tsunami, I have not seen 

any kind of training for our subject and I myself have never been to any kind 

of professional development program. On one hand we are expected to 

enhance the quality of education but our own quality as teachers has never 

been enhanced. What I mean is there are no professional development 

programs for us. 

There was funding from the Department of Education or the government for 

teachers teaching subjects like maths to participate in MGMP while there 

was no financial support for teachers who are teaching subjects like mine. 

Maybe they think that our subjects are not important?







In general, what would you see as the difference in tsunami-affected schools 

between before and after the tragedy?

Do you see that the tsunami still has an impact on schools in Aceh including 

on teachers and students after six years?

What would you consider as the challenges faced by teachers in Aceh now?

Could you please describe some general features of teachers in schools 

affected by the tsunami six years after the tragedy?













From their experience of the tsunami, people would think twice about going 

to schools in tsunami-affected areas. Even if they were not affected, it is still 

difficult to convince them to enrol in the schools. If they do enrol there, that is 

because they do not have other choices. I myself had to persuade my own son 

before he finally agreed to go to that school.

20 Referring to he study school





After the tsunami, there are many children who are unable to go to school 

because school is expensive. We are told that school is free, but it is 

nonsense. At junior high school for example, we have to buy uniforms and 

books ourselves. Everything has to be paid for. We even have to pay the 

enrolment fee if we want our children to go to SMP B.

21 Pseudonym of a popular public junior high school in Banda Aceh



Students’ acceptance in one school is now based on their academic grades. 

And parents know their children’s academic grades and which school is 

suitable for their children. They have no option except to enrol their children 

in a particular school even if they think the school is not a very good school. 



People in the community used to question and warn those students and even 

gave them a slap when they saw them playing near that river during school 

hours. Once, there were people in the community who were in trouble for 

doing that. So they now become apathetic if they see students around not 

attending their school. Teachers themselves will not be brave enough to take 

action against those students, much less the people in the community. 



As long as their children came to school it was enough for them. Parents in 

the school had no concern at all over their children’s education. They just 

wait until the school calls them to collect their children’s academic report at 

the end of the semester or when their children are graduating. 







In addition to the trauma, young people affected by the tsunami were having 

problems financially because of the precarious conditions of their families’ 

economy after the tsunami...The financial problems are even worse for 

children who lost parents and relatives. 

Sometimes I see some students working at night and going home in the 

morning. They start work at the local market right after they finish their 

school at 2pm. 



22 Abbreviation of Calon Pegawai Negeri Sipli or civil public servant.
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That program is very effective because teachers can discuss issues they were 

facing...Through that program teachers are helping each other to be 

better…we used it as a medium to improve teachers’ knowledge, skills, and 

experience in teaching. 



pengawas



pengawas

pengawas

pengawas

pengawas













lingkaran setan’



















pengawas

pengawas

























































 References 
  

219 
 

REFERENCES 

Agustini, E. N., Asniar, I., & Matsuo, H. (2011). The prevalence of long-term post- 

traumatic stress symptoms among adolescents after the tsunami in Aceh. Journal of 

Psychiatric and Mental Health Nursing, 18(6), 543-549. doi:10.1111/j.1365-

2850.2011.01702.x. Epub 2011 Jan 30 

Alfaizin (2008). Distribusi guru dan solusi permasalahan pendidikan Aceh Barat (Teacher 

distribution and solution for educational problems in West Aceh). Retrieved from: 

http://alfaizinma.blogspot.com.au/2008/12/distribusi-guru-dan-solusi-

permasalahan.html 

Ames, C., & Archer, J. (1988). Achievement goals in the classroom: Students' learning 

strategies and motivation. Journal of Educational Psychology, 80(3), 260-267. 

http://dx.doi.org/10.1037/0022-0663.80.3.260 

Ananta, A. (2007). The population and conflicts. In A. Ananta & L. P. Onn (Eds.), Aceh: A 

new dawn (pp. 15-34). Singapore: Institute of Southeast Asian Studies. 

Ananta, A., & Onn, L. P. (2007a). Aceh: A new dawn. Singapore: Institute of Southeast 

Asian Studies. 

Ananta, A., & Onn, L. p. (2007b). Concluding remarks. In A. Ananta & L. P. Onn (Eds.), 

Aceh: A new dawn (pp.101-106). Singapore: Institute of Southeast Asian Studies. 

Aneshensel, C. S., & Pearlin, L. I. (1987). Structural context of sex differences in stress. In 

R. C. Barnett, L. Biener & G. K. Baruch (Eds.), Gender and stress (pp. 75-95). New 

York: The Free Press. 

Arata, C. M., Picou, J. S., Johnson, G. D., & McNally, T. S. (2005). Coping with 

technological disaster: An application of the Conservation of Resources Model to the 

Exxon Valdez oil spill. Journal of Traumatic Stress, 13(1), 23-39. 

doi:10.1023/A:1007764729337 



 References 
  

220 
 

Arnold, D. H., McWilliams, L., & Arnold, E. H. (1998). Teacher discipline and child 

misbehavior in day care: Untangling causality with correlational data. Developmental 

Psychology, 34(2), 276-287. 

Ary, D., Jacobs, L. C., & Sorensen, C. (2010). Introduction to research in education (8th 

ed.). Belmont, CA: Wadsworth. 

Athukorala, P.-C., & Resosudarmo, B. P. (2005). The Indian Ocean tsunami: Economic 

impact, disaster management, and lessons. Asian Economic Papers, 4(1), 1-39. 

doi:10.1162/asep.2005.4.1.1 

Badan Pusat Statistik (2011). Angka Partisipasi murni (APM) menurut propinsi tahun 

2003-2010. Retrieved from: http://bps.go.id/tab_sub/view.php? 

tabel=1&daftar=1&id_subyek=28&notab=4 

Badan Pusat Statistik Aceh (2013a). Kepadatan Penduduk Menurut Kabupaten/Kota 

(Jiwa/Km persegi), 2006-2011. Retrieved from: http://aceh.bps.go.id 

/index.php?r=artikel/view&id=139 

Badan Pusat Statistik Aceh (2013b). Penduduk Menurut Pemeluk Agama Menurut 

Kabupaten/Kota, 2011. Retrieved from: http://aceh.bps.go.id/ 

index.php?r=artikel/view&id=206 

Bailey, D. M., & Jackson, J. M. (2003). Qualitative data analysis: Challenges and dilemmas 

related to theory and method. American Journal of Occupational Therapy, 57, 57-65. 

Baker, J. A. (2006). Contributions of teacher-child relationships to positive school 

adjustment during elementary school. Journal of School Psychology, 44, 211 229. 

doi:10.1016/j.jsp.2006.02.002 

Banks, M. (2007). Using visual data in qualitative research. London: Sage Publications. 

Barry, K., & King, L. (1997). Beginning teaching: A developmental text for effective 

teaching (2nd ed.). Katoomba NSW: Social science Press. 

Bartholomaeus, P. A. (2000). A 'no through road'? Disadvantage in rural education. 

Unpublished thesis, Deakin University, Geelong, Victoria. 

Bassey, M. (1999). Case study research in educational settings. Philadelphia: Open 

University Press. 



 References 
  

221 
 

Bastick, T. (2000). Why teacher trainees choose the teaching profession: Comparing 

trainees in metropolitan and developing countries. International Review of Education, 

46(3-4), 343-349. doi:10.1023/A:1004090415953 

Benard, B. (1991). Fostering resilience in kids: Protective factors in the family, school, and 

community. Portland, Oregon: Western Centre Drug-free Schools and Communities. 

Benight, C. C., Ironson, G., Klebe, k., Carver, C. S., Wynings, C., Burnett, K., et al. (1998). 

Conservation of resources and coping self-efficacy predicting distress following a 

natural disaster: A causal model analysis when the environment meets the mind. 

Anxiety, Stress, and Coping: An International Journal, 12(2), 107-126. 

doi:10.1080/10615809908248325 

Bezeley, P. (2007). Qualitative data analysis with NVivo (2nd ed.). London: Sage 

Publications. 

Bifulco, A. T., Brown, G. W., & Harris, T. O. (1987). Childhood loss of parent, lack of 

adequate parental care and adult depression: A replication. Journal of Affective 

Disorder, 12, 115-128. 

Birch, S. H., & Ladd, G. W. (1997). The teacher-child relationships and children's early 

school adjustment. Journal of School Psychology, 35(1), 61-79. 

Birch, S. H., & Ladd, G. W. (1998). Children's interpersonal behaviors and the teacher-

child relationships. Developmental Psychology, 34(5), 934-946. 

Birman, B. F., Desimone, L., Porter, A. C., & Garet, M. S. (2000). Designing professional 

development that works. Educational Leadership, 57(8), 28-33. 

Bissaker, K., & Heath, J. (2005). Teachers' learning in an innovative school. International 

Education Journal, 5(5), 178-185. 

Bjork, C. (2003). Local responses to decentralization policy in Indonesia. Comparative 

Education Review, 47(2), 184-216. doi:10.1086/376540 

Black, K., & Lobo, M. (2008). A conceptual review of family resilience. Journal of Family 

Nursing, 14(1), 33-55. doi:10.1177/1074840707312237 

Bolin, R., & Stanford, L. (1999). Constructing vulnerability in the first world: The 

Northridge earthquake in Southern California. New York: Routledge. 



 References 
  

222 
 

Borko, H. (2004). Professional development and teacher learning: Mapping the terrain. 

Educational Researcher, 33(8), 3-15. doi: 10.3102/0013189X033008003 

Bowen, G. A. (2008). Naturalistic inquiry and the saturation concept: A research note. 

Qualitative Research, 8(1), 137-152. doi:10.1177/1468794107085301 

Bowen, G. L., Richman, J. M., Brewster, A., & Bowen, N. (1998). Sense of school 

coherence, perceptions of danger at school, and teacher support among youth at risk 

of school failure. Child and Adolescent Social Work Journal, 15 (4), 273- 286. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3(77), 1001-1125. doi:10.1191/1478088706qp063oa 

Breen, L. J. (2007). The researcher 'in the middle': Negotiating the insider/outsider 

dichotomy. The Australian Community Psychologist, 9(1), 163-174. 

Bridges, L. J. (2003). Coping as an element of developmental well-being. In M. H. 

Bornstein, L. Davidson, C. L. M. Keyes, K. A. Moore & The Center for Child Well-

being (Eds.), Well-being: Positive development across the life course (pp. 155- 166). 

Mahwah: Lawrence Erlbaum Associates, Inc. 

Broussard, L., Myers, R., & Meaux, J. (2008). The impact of hurricanes Katrina and Rita 

on Louisiana school nurses. The Journal of School Nursing, 24(2), 78-82. 

doi:10.1622/1059-8405(2008)024[0078:TIOHKA]2.0.CO;2. 

Bryman, A. (2004). Social research methods. New York: Oxford University Press.  

Butler, D. L., Lauscher, H. N., Jarvis-Selinger, S., & Beckingham, B. (2004). Collaboration 

and self-regulation in teachers' professional development. Teaching and Teacher 

Education, 20, 435-455. doi:10.1016/j.tate.2004.04.003 

Calhoun, L. G., Cann, A., Tedeschi, R. G., & McMillan, J. (2000). A correlational test of 

the relationship between posttraumatic growth, religion, and cognitive processing. 

Journal of Traumatic Stress, 13(3), 521-527. 

Calhoun, L. G., & Tedeschi, R. G. (2004). Author's response: The foundations of 

posttraumatic growth: New considerations. Psychological Inquiry, 15(1), 93-102. 

doi:10.1207/s15327965pli1501_03 



 References 
  

223 
 

Carballo, M., Heal, B., & Hernandez, M. (2005). Psychosocial aspects of the tsunami. 

Journal of the Royal Society of Medicine, 98, 396-399. doi:10.1258/jrsm.98.9.396 

Charmaz, K. (2006). Construction grounded theory: A practical guide through qualitative 

analysis. London: Sage Publications. 

Christmann, G. B. (2008). The power of photographs of buildings in the Dresden urban 

discourse: Towards a visual discourse analysis. Forum: Qualitative Social Research, 

9(3). Retrieved from: http://nbn-resolving.de/urn:nbn:de:0114- fqs0803115. 

Cohen, J., McCabe, E. M., Michelli, N. M., & Pickeral, T. (2009). School climate: 

Research, policy, practice, and teacher education. Teacher's College Record, 111(1), 

180-213. 

Cole, S. F., O'Brien, J. G., Gadd, M. G., Ristuccia, J., Wallace, D. L., & Gregory, M. 

(2005). Helping traumatized children learn. Boston: Massachusetts Advocates for 

Children 

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed methods 

approaches (2nd ed.). Thousand Oaks: Sage Publications. 

Creswell, J. W. (2008). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research (3rd ed.). New Jersey: Pearson Prentice Hall. 

Darling-Hammond, l. (2006). Constructing 21st-century teacher education. Journal of 

Teacher Education, 57(3), 300-314. doi:10.1177/0022487105285962 

Dass-Brailsford, P. (2010). Effective disaster and crisis interventions. In P. Dass- 

Brailsford (Ed.), Crisis and disaster counseling: Lesson learned from Hurricane 

Katrina and other disasters (pp. 49-66). Thousand Oaks, CA: Sage Publications. 

Dawson, K. S., Joscelyne, A., Meijer, C., Tampubolon, A., Steel, Z., & Bryant, R. A. 

(2014). Predictors of chronic posttraumatic response in Muslim children following 

natural disaster. Psychological Trauma Theory: Research, Practice, and Policy, 6(5), 

580-587. http://dx.doi.org/10.1037/a0037140 

Day, C. (1999). Developing teachers: The challenges of lifelong learning. London: Falmer. 

De Anstiss, H., Ziain, T., Procter, N. G., Warland, J., & Baghurst, P. (2009). Help-seeking 

for mental health problems in young refugees: A review of the literature with 



 References 
  

224 
 

implications for policy, practice, and research. Transcultural Psychiatry, 46(4), 584-

607. doi:10.1177/1363461509351363 

Delamont, S. (2004). Ethnography and participant observation. In C. Seale, G. Gobo, J.F. 

Gubrium & D. Silverman (Eds.), Qualitative research practice (pp. 205- 217). 

London: Sage Publications. 

DeLyser, D. (2000). "Do you really live here?" Thoughts on insider research. The 

Geographical Review, 91(1-2), 441-453. doi:10.1111/j.1931- 0846.2001.tb00500.x 

Denzin, N. K., & Lincoln, Y. S. (2000). The discipline and practice of qualitative research. 

In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd ed.) 

(pp. 1-21). Thousand Oaks: Sage Publications. 

Departemen Dalam Negeri (n.d.). Qanun Provinsi Nanggroe Aceh Darussalam. Retrieved 

from: rokum.depdagri.go.id/files/P_ACEH_23_2002.pdf 

Departemen Pendidikan dan Kebudayaan (1997/1998). Sejarah daerah propinsi daerah 

istimewa Aceh. Jakarta: PN Balai Pustaka. 

Departement Pendidikan Nasional RI Direktorat Pendidikan Dasar dan Menengah (n.d). 

Penanganan pendidikan pasca bencana gempa dan tsunami NAD dan Sumut. 

Retrieved from: http://www.slideserve.com/alma/penanganan-pendidikan-pasca-

bencana-gempa-dan-tsunami-nad-dan-sumut 

Desimone, L. M. (2009). Improving impact studies of teachers' professional development: 

Toward better conceptualizations and measures. Educational Researcher, 38(3), 181-

199. doi:10.3102/0013189X08331140 

Douglas, D. (2003). Grounded theories of management: A methodological review. 

Management Research News, 26(5), 44-52. http://dx.doi.org/10.1108/ 

01409170310783466 

Dowdney, L. (2000). Annotation: Childhood bereavement following parental death. Journal 

of Child Psychology and Psychiatry, 41(7), 819-830. 

Drexler, E. F. (2008). Aceh, Indonesia: Securing the insecure state. Philadelphia: 

University of Pennsylvania Press. 



 References 
  

225 
 

Driessen, G., Smit, F., & Sleegers, P. (2005). Parental involvement and educational 

achievement. British Educational Research Journal, 31(4), 509-532. 

doi:10.1080/10852352.2010.486297 

Dye, J. F., Schatz, I. M., Rosenberg, B. A., & Coleman, S. T. (2000). Constant comparison 

method: A Kaleidoscope of data. The Qualitative Report, 4(1), 1- 9. 

Eder, D., & Fingerson, l. (2002). Interviewing children and adolescents. In J. F. Gubrium & 

J. A. Holstein (Eds.), Handbook of interview research: Context & methods. (pp. 181-

202). Thousand Oaks: Sage Publications. 

Elder Jr, G. H., Johnson, M. K., & Crosnoe, R. (2003). The emergence and development of 

Life Course theory. In J. Mortimer & M. Shanahan (Eds.), Handbook of the Life 

Course. (pp. 3-19). New York: Kluwer Academic/Plenum Publishers. 

Embassy of the Republic of Indonesia (n.d.). Education system in Indonesia: The national 

education system. Retrieved from:  http://indonesianembassy.org.uk/ 

education_system.html 

Emmons, R. A. (2005). Emotion and religion. In R. F. Paloutzian & C. L. Park (Eds.), 

Handbook of the psychology of religion and spirituality (pp. 235-252). New York: 

The Guilford Press. 

Emmons, R. A., & Paloutzian, R. F. (2003). The psychology of religion. Annual Review of 

Psychology, 54, 377-402. 

Epstein, I., Stevens, B., McKeever, P., & Baruchel, S. (2006). Photo elicitation interview 

(PEI): Using photos to elicit children's perspectives. International Journal of 

Qualitative Methods, 5(3), 1-11. 

Fasler, D. (n.d.). Talking to children about natural disaster. Retrieved from:  

http://www.aacap.org/galleries/DisasterResponse/Talking%20to%20Children%20abo

ut%20Natural%20Disaster.aacap.1.2.04.pdf 

Fischer, P., Ai, A. L., Aydin, N., Frey, D., & Haslam, S. A. (2010). The relationship 

between religious identity and preferred coping strategies: An examination of the 

relative importance of interpersonal and intrapersonal coping in Muslim and 

Christian faiths. Review of General Psychology, 14(4), 365-381. 

doi:10.1037/a0021624 



 References 
  

226 
 

Flick, U. (2009). An introduction to qualitative research (4th ed.). London: Sage 

Publications. 

Flouri, E. (2005). Post-traumatic stress disorder (PTSD): What we have learned and what 

we still have not found out. Journal of Interpersonal Violence, 20(4), 373- 379. 

doi:10.1177/0886260504267549 

Folkman, S., & Lazarus, R. S. (1985). If it changes, it must be a process: Study of emotion 

and coping during stages of a college examination. Journal of Personality and Social 

Psychology, 48(1), 150-170. http://dx.doi.org/10.1037/0022-3514.48.1.150 

Folkman, S., & Moskowitz, T. (2000). Positive affect and the other side of coping. 

American Psychologist, 55(6), 647-654. http://dx.doi.org/10.1037/0003- 

066X.55.6.647 

Fontana, A., & Frey, J. H. (2000). The interview: From structured questions to negotiated 

text. In N. K. Denzin & Y. S. Lincoln (Eds.), The handbook of qualitative research 

(2nd ed.) (pp. 645-672). Thousand Oaks: Sage Publications. 

Freedy, J. R., Shaw, D. L., Jarrel, M. P., & Master, C. R. (1992). Towards an understanding 

of the psychological impact of natural disasters: An application of the conservation 

resources stress model. Journal of Traumatic Stress, 5(3), 441- 454. 

Frenzel, A. C., Pekrun, R., & Gnetz, T. (2007). Perceived learning environment and 

students' emotional experiences: A multilevel analysis of mathematics classrooms. 

Learning and Instruction, 17, 478-493. doi:10.1016/j.learninstruc.2007.09.001 

Frydenberg, E. (2004). Coping competencies: What to teach and when. Theory into 

Practice, 43(1), 14-22. doi:10.1207/s15430421tip4301_3 

Fullan, M., & Hargreaves, A. (1996). What's worth fighting for in your school? New York: 

Teachers College Press. 

Fullan, M., & Stiegelbauer, S. (1991). The new meaning of educational change. London: 

Cassel Educational Limited. 

Galante, R., & Foa, D. (1986). An epidemiological study of psychic trauma and 

treatment effectiveness for children after a natural disaster. Journal of the 

American Academy of Child Psychiatry, 25(3), 357-363. doi:10.1016/S0002 

7138(09)60257-0 



 References 
  

227 
 

Galea, A. (2009). Breaking the barriers of insider research in occupational health and 

safety. Journal of Health & Safety Research & Practice, 1(1), 3-12. 

Garbarino, J. (2008). Children and the dark side of human experience: Confronting global 

realities and rethinking child development. New York: Springer Science+Business 

Media. 

Glaser-Zikuda, M., Fub, S., Laukenmann, M., Metz, K., & Randle, C. (2005). Promoting 

students' emotions and achievement-Instructional design and evaluation of the 

ECOLE-approach. Learning and Instruction, 15, 481-495. doi:10.1016/j. 

learninstruc.2005.07.013 

Goldstein, S., & Brooks, R. B. (2006). Handbook of resilience in children. New York: 

Springer Science+Business Media Inc. 

Gomm, R., Hammersley, M., & Foster, P. (2000). Case study and generalization. In R.     

Gomm, M. Hammersley & P. Foster (Eds.), Case study method: Key issues, key texts. 

(pp. 98-116). London: Sage Publications. 

Goodman, R. F., Brown, E. J., Courney, M., & Gurian, A. (2002). The aftermath of 

disaster: Helping children affected by trauma and death. The NYU Child Study 

Center, 7(1). 

Gordon, R. (2004). The social impact as site of disaster impact and resource for recovery. 

The Australian Journal of Emergency Management, 19(4), 16-22. 

Goulding, C. (2002). Grounded theory: A practical guide for management, business and 

market researchers. London: Sage Publications. 

Grundy, S., & Robinson, J. (2004). Teacher professional development: Themes and trends 

in the recent Australian experience. In C. Day & J. Sachs (Eds.), International 

handbook on the continuing professional development of teachers (pp. 146-166). 

Berkshire: Open University Press. 

Guskey, T. R. (2003). Analyzing lists of the characteristics of effective professional 

development to promote visionary leadership. ANASSP Bulletin, 87(637), 1- 20. 

doi:10.1177/019263650308763702 

Hadi, A. (2004). Islam and state in Sumatra: A study of seventeenth century Aceh. Leiden:   

Koninklijke Brill NV. 



 References 
  

228 
 

Harper, D. (2003). Reimagining visual methods: Galileo to Neuromancer. In N. K. Denzin 

& Y. S. Lincoln (Eds.), Collecting and interpreting qualitative materials (pp. 176-

198). Thousand Oaks: Sage Publications. 

Harper, D. (2004). Photography as social science data. In B. Jenner, U. Flick, E. von 

Kardoff, & I. Steinke, (Eds.), A companion to qualitative research. London: Sage 

Publications. 

Harris, W. W., Putnam, F. W., & Fairbank, J. A. (2004). Mobilizing trauma resources for 

children. Paper presented at the meeting of the Johnson and Johnson Pediatric 

Institute: Shaping the future of children’s health, San Juan, Puerto Rico, February 12-

16, 2004. Retrieved from http://www.nccev.org/pdfs/harrismanuscript.pdf 

Henderson, M. (2007). Sustaining online teacher professional development through 

community design. Campus-Wide Information Systems, 24(3), 162-173. 

http://dx.doi.org/10.1108/10650740710762202 

Hestyanti, Y. R. (2006). Children survivors of the 2004 tsunami in Aceh, Indonesia: A 

study of resiliency. Annals of the New York Academy of Sciences, 1094, 303- 307. 

doi:10.1196/annals.1376.039 

Hobfoll, S. E. (1989). Conservation of Resources: A new attempt at conceptualizing stress. 

American Psychologist, 44(3), 513-524. 

Hobfoll, S. E. (1991). Traumatic stress: A theory based on rapid loss. Anxiety Research, 4, 

187-197. 

Hobfoll, S. E., Watson, P., Bell, C. C., Bryant, R. A., Brymer, M. J., Friedman, M. J., et al. 

(2007). Five essential elements of immediate and mid-term mass trauma intervention: 

Empirical evidence. Psychiatry, 70(4), 283-315. doi: 10.1521/psyc.2007.70.4.283. 

Hodkinson, P. (2005). 'Insider research' in the study of youth cultures. Journal of 

Youth Studies, 8(2), 131-149. doi:10.1080/13676260500149238 

Holahan, C. J., Moss, R. H., Holahan, C. K., & Cornkite, R. C. (1999). Resources loss, 

resources gain, and depressive symptoms: A 10-year model. Journal of Personality 

and Social Psychology, 77(3), 620-629. 

Holm, G. (2008). Photography as a performance. Forum: Qualitative Social Research, 

9(2), Art. 38. Retrieved from http://nbn- resolving.de/urn:nbn:de:0114-fqs0802380. 



 References 
  

229 
 

Holstein, J. A., & Gubrium, J. F. (1997). The active interview. In D. Silverman (Ed.), 

Qualitative research: Theory, method and practice (pp. 140-161). London: Sage 

Publications. 

Howard, S., Dryden, J., & Johnson, B. (1999). Childhood resilience: A review and 

critique of literature. Oxford Review of Education, 25(3), 307-323. doi: 

10.1080/030549899104008 

Ingram, M., Wolfe, R. B., & Lieberman, J. M. (2007). The role of parents in high-achieving 

schools serving low-income, at risk populations. Education and Urban Society, 39(4), 

479-497. doi:10.1177/0013124507302120 

IOM (2005). Twin damage assessments detail reconstruction challenge, Nanggroe Aceh 

Darussalam. Retrieved from: http://www.humanitarianinfo.org/sumatra/ 

mediacentre/press/doc/IOM- DamageAssessments-210605.pdf 

Irmansyah, I., Dharmono, S., Maramis, A., & Minas, H. (2010). Determinants of 

psychological morbidity in survivors of the earthquake and tsunami in Aceh and 

Nias. International Journal of Mental Health Systems, 4(8), 1-10. doi:10.1186/1752-

4458-4-8 

Jarzabkowski, L. (2002). The social dimension of teacher collegiality. Journal of Social 

Enquiry, 3(2), 1-20. 

Jarzabkowski, L. (2003). Teacher collegiality in a remote Australian school. Journal of 

Research in Rural Education, 18(3), 139-144. 

Jennings, P. A., & Greenberg, M. T. (2009). The prosocial classroom: Teacher social and 

emotional competence in relation to student and classroom outcomes. Review of 

Educational Research, 79(1), 491-525. doi: 10.3102/0034654308325693 

Jones, L., & Somekh, B. (2007). Observation. In B. Somekh & C. Lewin (Eds.), Research 

methods in the social sciences (pp. 138-145). London: Sage Publications. 

Jordan, K. (2006). A case study: How a disaster mental health volunteer provided 

spiritually, culturally, and historically sensitive trauma training to teacher counselors 

and other mental health professionals in Sri Lanka, 4 weeks after the tsunami. Brief 

Treatment and Crisis Intervention, 6(4), 316-325. doi: 10.1093/brief-

treatment/mhl012 



 References 
  

230 
 

Kalantari, M., & Vostanis, P. (2010 ). Behavioural and emotional problems in Iranian 

children four years after parental death in an earthquake. International Journal of 

Social Psychiatry, 56(2), 158-167. doi:10.1177/0020764008101854 

Kanstrup, A. M. (2002). Picture the practice-Using photography to explore use of 

technology within teachers' work practices. Forum: Qualitative Social Research, 

3(2). 

Kanuha, V. K. (2000). "Being" native versus "going native": Conducting social work 

research as an insider. Social Work, 45(5), 439-447. doi:10.1093/sw/45.5.439 

Kaplan, H. B. (1999). Toward an understanding of resilience: A critical review of 

definitions and models. In M. D. Glantz & J. L. Johnson (Eds.), Resilience and 

development: Positive life adaptations (pp. 17-84). New York: Kluwer 

Academic/Plenum Publishers. 

Kawilarang, H. (2008). Aceh: Dari Sultan Iskandar Muda ke Helsinki. Banda Aceh: 

Bandar Publishing. 

Kementerian Pendidikan dan Kebudayaan Republik Indonesia (2012a). Bantuan 

Operasional Sekolah (BOS) dalam rangka wajib belajar 9 tahun yang bermutu: 

Alokasi dana Kabupaten/kota. Retrieved 2 June, 2012. from 

bos.kemdikbud.go.id/home/alokasi/kabkota/2/2012/1/10. 

Kementerian Pendidikan dan Kebudayaan Republik Indonesia (2012b). Program Bantuan 

Operasional Sekolah (BOS). Retrieved from http://bos.kemdikbud.go.id/home/about. 

Khairuddin, K., Zubir, F., & Kismullah, K. (2009). Integrating disaster knowledge into the 

curriculum unit level of education (KTSP) at elememtary schools in Banda Aceh. 

Paper presented at the 4th Annual International Workshop & Expo on Sumatra 

Tsunami Disaster & Recovery 

Klingman, A., & Cohen, E. (2004). School-based multisystemic interventions for mass 

trauma. New York: Kluwer Academic/Plenum Publishers. 

Kostelny, K., & Wessells, M. (2006). Psychological aid to children after the Dec 26 

tsunami. The Lancet, 366(9503), 2066-2067. doi: http://dx.doi.org/10.1016/S0140-

6736(05)67866-X 

Kuzel, A. J. (1992). Sampling in qualitative inquiry. In B. J. Crabtree & W. L. Miller 

(Eds.), Doing qualitative research (pp. 33-46). California: Sage Publications. 



 References 
  

231 
 

La Greca, A. M., Vernberg, E. M., Silverman, W. K., & Prinstein, M. J. (1996). Symptoms 

of posttraumatic stress in children after Hurricane Andrew: A prospective study. 

Journal of Consulting and Clinical Psychology, 64(4), 712- 723. http://dx.doi.org/ 

10.1037/0022-006X.64.4.712 

Lai, B. S. (2011). Exposure to a natural disaster (Hurricane Ike) and children's diet and 

activity levels. Unpublished open access dissertations, The University of Miami, 

Florida. 

Lai, B. S., Greca, A. M. L., & Llabre, M. M. (2014). Children's sedentary activity after 

hurricane exposure. Psychological Trauma: Theory, Research, Practice, and Policy, 

6(3), 280-289. http://dx.doi.org/10.1037/a0033331 

Lai, E. (2014). Enacting principal leadership: Exploiting situated possibilities to build 

school capacity for change. Research Paper in Education. doi:10.1080/ 02671522. 

2014.880939 

Lazarus, R. S., & Folkman, S. (1984). Stress, appraisal, and coping. New York: Springer 

Publishing Company. 

Leon, G. R. (2004). Overview of psychosocial impact of disasters. Prehospital and 

Disaster Medicine, 19(1), 4-9. 

Leu, J. C.-Y. (2008). Early childhood music education in Taiwan: An ecological 

systems perspective. Arts Education Policy Review, 109(3), 17-25. doi: 

10.3200/AEPR.109.3.17-26 

Liamputtong, P. (2009). Qualitative research methods (3rd ed.). Melbourne: Oxford.  

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic Inquiry. California: Sage Publications. 

Lindell, M. K. (2011). Disaster studies. Sociopedia.isa. Retrieved from: 

http://www.sagepub.net/isa/resources/pdf/Disaster%20Studies.pdf 

doi:10.1177/20684601111 

Lindlof, T. R. (1995). Qualitative communication research methods. Thousand Oaks: Sage 

Publications. 

Lindlof, T. R., and Taylor, B. C. (2002). Qualitative communication research methods. (2nd 

ed.). Thousand Oaks: Sage Publications. 



 References 
  

232 
 

Linley, P. A., & Joseph, S. (2004). Positive change following trauma and adversity: a 

review. Journal of Traumatic Stress, 17(1), 11-21. doi:10.1023/B:JOTS. 

0000014671.27856.7e 

Loizos, P. (2000). Video, film and photographs as research documents. In M. W. Bauer & 

G. Gaskell (Eds.), Qualitative researching with text, image and sound: A practical 

handbook (pp. 93-107). London: Sage Publications. 

Luthar, S. S. (1999). Poverty and children's adjustment. Thousand Oaks, California: Sage 

Publications. 

Lyons, R. F., Mickleson, K. D., Sullivan, M. J. L., & Coyne, J. C. (1998). Coping as 

communal process. Journal of Social and Personal Relationships, 15(5), 579- 605. 

doi:10.1177/0265407598155001 

Lysaght, P., Brown, I., & Westbrook, R. (2009). Integrating images and text: Where one 

story ends, another begins. Current Narrative 1(1), 1-10. 

Mandel, J., Mullett, E., Brown, J., & Cloitre, M. (2006). Cultivating resiliency: A guide for 

parents and school personnel. New York: New York University Child Study Center. 

Marshall, C., & Rossman, G. B. (2006). Designing qualitative research. Thousand Oaks: 

Sage Publications. 

Mathiaparanam, B. (2007). The women of Aceh. In A. Ananta & L. P. Onn (Eds.), Aceh: A 

new dawn. (pp. 53-64). Singapore: Institute of Southeast Asian Studies. 

Matthews, B., & Ross, L. (2010). Research methods: A practical guide for the social 

sciences. Harlow: Pearson Education Limited. 

McEvoy, A., & Welker, R. (2000). Antisocial behavior, academic failure, and school 

climate: A critical review. Journal of Emotional and Behavioral Disorder, 8(3), 130-

140. doi:10.1177/106342660000800301 

McFarlane, A. C., & Van Hooff, M. (2009). Impact of childhood exposure to a natural 

disaster on adult mental health: 20-year longitudinal follow-up study. The British 

Journal of Psychiatry, 195(2), 142-148. doi: 10.1192/bjp.bp.108.054270. 

McWilliam, E., & Singh, P. (2004). Safety in numbers? Teacher collegiality in the risk-

conscious school. Journal of Educational Enquiry, 5(1), 22-33. 



 References 
  

233 
 

Mercer, J. (2007). The challenges of insider research in educational institutions: Wielding a 

double-edged sword and resolving delicate dilemmas. Oxford Review of Education, 

33(1), 1-17. doi: 10.1080/03054980601094651 

Merriam, S. B. (1998). Qualitative research and case study applications in education: 

Revised and expanded from case study research in education. San Francisco: Jossey-

Bass Publishers. 

Miles, M. B., & Huberman, A. M. (1984). Qualitative data analysis: A sourcebook of new 

methods. California: Sage Publications. 

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded 

sourcebook. Thousand Oaks: Sage Publications. 

Miller, J., & Glassner, B. (1997). The 'inside' and the 'outside': Finding realities in 

interview. In D. Silverman (Ed.), Qualitative research: Theory, method and practice. 

Thousand Oaks: Sage Publications. 

Moffatt, G. K. (2010). Survivors: What we can learn from how they cope with horrific 

tragedy. Santa Barbara, California: Praeger. 

Morse, J. M., Barrett, M., Mayan, M., Olson, K., & Spiers, J. (2002). Verification 

strategies for establishing reliability and validity in qualitative research. International 

Journal of Qualitative Methods, 1(2), 13-22. 

Muijs, D., Day, C., Harris, A., & Lindsay, G. (2004). Evaluating CPD: An overview. In C. 

Day & J. Sachs (Eds.), International handbook on the continuing professional 

development of teachers. (pp. 291-310). Berkshire: Open University Press. 

Mulford, B. (2007). Successful school principalship in Tasmania. In C. Day & K. 

Leithwood (Eds.), Successful principal leadership in times of change: An 

international perspective. (pp. 17-38). Dordrecht: Springer. 

Murray-Harvey, R. (2010). Relationship influences on students' academic achievement, 

psychological health and wellbeing at school. Educational and Child Psychology, 

27(1), 104-115. 

Murray-Harvey, R., & Slee, P. T. (2010). School and home relationships and their impact 

on school bullying. School Psychology International, 31(3), 271-295. 

doi:10.1177/0143034310366206 



 References 
  

234 
 

Nastasi, B. K., Jayasena, A., Summerville, M., & Borja, A. P. (2011). Facilitating long-

term recovery from natural disaster: Psychosocial programming for tsunami-affected 

schools in Sri Lanka. School Psychology International, 32(5), 512-532. 

doi:10.1177/0143034311402923 

Neuner, F., Schauer, E., Catani, C., Ruf, M., & Elbert, T. (2006). Post-tsunami stress: A 

study of Posttraumatic Stress Disorder in children living in three severely affected 

regions in Sri Lanka. Journal of Traumatic Stress, 19 (3), 339-347. 

doi:10.1002/jts.20121 

Nickerson, A. B., Reeves, M. A., Brock, S. E., & Jimerson, S. R. (2009). Identifying, 

assessing, and treating PTSD at school. New York: Springer Science+Business 

Media. 

Norris, F. H. (2005). Psychosocial consequences of natural disaster in developing 

countries: What does past research tell us about the potential effects of the 2004 

tsunami. Retrieved from: meidpe2.psu.ac.th/~disaster/disasterlast/FranNorris_ 

Tsunami.pdf 

Norris, F. H., Friedman, M. J., Watson, P. J., Byrne, C. M., Diaz, E., & Kaniasty, K. 

(2002). 60,000 disaster victims speak: Part 1. An empirical review of the 

empirical literature, 1981-2001. Psychiatry, 65(3), 207-239. doi:10.1521/psyc.65.3. 

207.20173 

Norris, F. H., Perilla, J. L., Riad, J. K., Kaniasty, K., & Lavizzo, E. A. (1999). 

Stability and change in stress, resources, and psychological distress following 

natural disaster: Findings from Hurricane Andrew. Anxiety, Stress, & Coping, 12(4), 

363-396. doi:10.1080/10615809908249317 

Norris, F. H., Stevens, S. P., Pfefferbaum, B., Wyehe, K. F., & Pfefferbaum, R. L. (2007). 

Community resilience as a metaphor, theory, set of capacities, and strategy for 

disaster readiness. American Journal of Community Psychology, 41, 127-150. 

doi:10.1007/s10464-007-9156-6 

Omer, H., & Alon, N. (1994). The continuity principle: A unified approach to disaster and 

trauma. American Journal of Community Psychology, 22(2), 273- 287. 

Onwuegbuzie, A. J., & Leech, N. L. (2006). Validity and qualitative research: An 

oxymoron? Quality & Quantity, 41, 233-249. doi:10.1007/s11135-006-9000-3 



 References 
  

235 
 

Oxfam International (2005). The tsunami's impact on women. Retrieved from: 

http://www.oxfam.org.nz/sites/default/files/reports/The_tsunami_impact_on_women.

pdf 

Paqueo, V., & Sparrow, R. (2006). Free basic Education in Indonesia: Policy scenarios 

and implications for school enrolment (Project Report). 

Paquette, D., & Ryan, J. (2001). Bronfenbrenner's ecological system theory. Retrieved from 

http://pt3.nl.edu/paquetteryanwbquest.pdf 

Pargament, K. I. (1997). The psychology of religion and coping: Theory, research, and 

practice. New York: The Guilford Press. 

Pargament, K. I., Ano, G. G., & Wachholtz, A. B. (2005). The religious dimension of 

coping: Advances in theory, research, and practice. In R. F. Paloutzian & C. L. Park 

(Eds.), Handbook of the psychology of religion and spirituality (pp. 560- 579). New 

York: The Guilford Press. 

Pargament, K. I., Koenig, H. G., & Perez, L. M. (2000). The many methods of 

religious coping: Development and initial validation of the RCOPE. Journal of 

clinical Psychology, 56(4), 519-543. doi:10.1002/(SICI)10974679(200004) 

56:4<519::AID-JCLP6>3.0.CO;2-1 

Park, C. L. (2005). Religion and meaning. In R. F. Paloutzian & C. l. Park (Eds.), 

Handbook of the psychology of religion and spirituality (pp. 357-379). New York: 

The Guilford Press. 

Patton, M. Q. (1990). Qualitative evaluation and research methods (2nd ed.).Newbury 

Park, CA: Sage Publications. 

Pemerintah Kota Banda Aceh, & GTZ-SLGSR (2007). Rencana detail tata ruang 

kecamatan Kuta Raja Kota Banda Aceh (Government report). 

Perry, B. D. (2002). Helping traumatized children: A brief overview for caregivers. The 

Child Trauma Academy, 1(3), 1-19. 

Perry, B. D. (2004). Understanding traumatized and maltreated children: The core 

concepts. The Child Trauma Academy, 7, 1-19. 



 References 
  

236 
 

Pomerantz, E. M., Moorman, E. A., & Litwack, S. D. (2007). The how, whom, and why of 

parents' involvement in children's academic lives: More is not always better. Review 

of Educational Research, 77(3), 373-410. doi: 10.3102/003465430305567 

Power, T. G. (2004). Stress and coping in childhood: The parent role. Parenting: Science 

and Practice, 4(4), 271-317. doi:10.1207/s15327922par0404_1 

Prinstein, M. J., La Greca, A. M., Vernberg, E. M., & Silverman, W. K. (1996). Children's 

coping assistance: How parents, teachers, and friends help children cope after a 

natural disaster. Journal of Clinical Child Psychology, 25(4), 463- 475. 

Punamaki, R.-L., Quota, S., & El-Sarraj, E. (2001). Resiliency factors predicting 

psychological adjustment after political violence among Palestinian children. 

International Journal of Behavioral Development, 25(3), 256-267. 

doi:10.1080/01650250042000294 

Punch, K. F. (2000). Developing effective research proposals. London: Sage Publications. 

Punch, K. F. (2005). Introduction to social research (2nd ed.). London: Sage Publications. 

Qouta, S., Punamaki, R.-L., & Sarraj, E. E. (1995). The impact of the peace treaty on 

psychological well-being: A follow-up study of Palestinian children. Child Abuse 

and Neglect, 19(10), 1197-1208. 

Rapley, T. (2004). Interviews. In C. Seale, G. Gobo, J. F. Gubrium & D. Silverman (Eds.), 

Qualitative research practice. (pp. 15-33). London: Sage Publications. 

Redwood-Campbell, L. J., & Riddez, L. (2006). Post-tsunami medical care: Health 

problems encountered in the International Committee of the Red Cross Hospital in 

Banda Aceh, Indonesia. Prehospital and Disaster Medicine, 21(1), s1-s7. 

Reid, A. (2005). An Indonesian frontier: Acehnese and other histories of Sumatra. 

Singapore: Singapore University Press. 

Richards, L. (2005). Handling qualitative data: A practical guide. London: Sage 

Publications. 

Ridley, D. (2008). The literature review: A step-by-step guide for students. London: Sage 

Publications. 

Rimm-Kaufman, S. E., & Sawyer, B. E. (2004). Primary-grade teachers' self-efficacy 

beliefs, attitudes toward teaching, and discipline and teaching practice priorities in 



 References 
  

237 
 

relation to the responsive classroom approach. The Elementary School Journal, 

104(4), 321-341. doi:10.1086/499756 

Rooney, P. (2005). Researching from the inside-does it compromise validity? Level 3(3), 1-

19. 

Rosenfeld, L. B., Caye, J. S., Ayalon, O., & Lahad, M. (2005). When their world falls 

apart: Helping families and children manage the effects of disasters. Baltimore: 

NASW Press. 

Russo, R., & Boman, P. (2007). Primary school teachers’ ability to recognise resilience in 

their students. The Australian Educational Researcher, 34 (1), 17- 32. 

doi:10.1007/BF03216848 

Ryan, G. W., & Bernard, H. R. (2003). Techniques to identify themes. Field Methods, 

15(1), 85-109. doi:10.1177/1525822X02239569 

Ryan, G. W., & Bernard, R. (2000). Data management and analysis methods. In N. K. 

Denzin & Y. S. Lincoln (Eds.), The Sage handbook of qualitative research (2nd ed.) 

(pp. 769-802). Thousand Oaks: Sage Publications. 

Sachs, J. (2003). The activist teaching profession. Buckingham: Open University Press. 

Sahin, N. H., Yilmaz, B., & Batigun, A. (2011). Psychoeducation for children and adults 

after the Marmara earthquake: An evaluation study. Traumatology, 17(1), 41-49. 

doi:10.1177/1534765610395624 

Sandholtz, J. H. (2000). Interdisciplinary team teaching as a form of professional 

development. Teacher Education Quarterly, 27(3), 39-54. 

Sanjaya, B. (2008). Pengembangan diri dalam KTSP (Professional development in KTSP). 

Retrieved from http://guruw.wordpress.com/2008/02/02/pengembangan-diri-dalam-

ktsp/ 

Save the Children (2007). Three years on from the tsunami: Rebuilding lives-Children’s 

road to recovery. Retrieved from: http://www.savethechildren.org/atf/ 

cf/%7B9def2ebe-10ae-432c-9bd0-df91 d2eba74a%7D/ Tsunami-Three-Year-

Anniversary-Report-2007-Final.pdf  



 References 
  

238 
 

Schofield, J. W. (2000). Increasing the generalizability of qualitative research. In R. 

Gomm, M. Hammersley & P. Foster (Eds.), Case study method: Key Issues, key text 

(pp. 69-97). London: Sage Publications. 

Schröter, S. (2010). Acehnese culture(s): Plurality and homogeneity. In A. Graf, S. 

Schröter & E. Wieringa (Eds.), Aceh: History, politics and culture (pp. 157- 179). 

Singapore: Institute of Southeast Asian. 

Schulze, K. E. (2005). Between conflict and peace: Tsunami aid and reconstruction in 

Aceh. Retrieved from: http://www.lse.ac.uk/Depts/global/Publications/ 

HumanSecurityReport/Tsuna mi/Aceh%20Tsunami%20Response.pdf 

Sergiovanni, T. J. (2007). Leadership as stewardship The Jossey-Bass reader on 

educational leadership (2nd ed.). San Francisco: Jossey-Bass. 

Shaw, J. A. (2000). Children, adolescents and trauma. Psychiatric Quarterly, 71(3), 227-

243. 

Shulman, L. S. (2006). Knowledge and teaching: Foundation of the new reform. In J. 

Leach & B. Moon (Eds.), Learners and pedagogy. (pp. 61-77). London: Sage 

Publications. 

Silove, D., & Zwi, A. B. (2005). Translating compassion into psychosocial aid after the 

tsunami. The Lancet, 365, 269-271. doi:http://dx.doi.org/10.1016/S0140-

6736(05)17797-6 

Silverman, D. (2000). Analysing talk and text. In N. K. Denzin & Y. S. Lincoln (Eds.), 

Handbook of qualitative research (2nd ed.) (pp. 821-834). Thousand Oaks: Sage 

Publications. 

Skinner, E. A., & Zimmer-Gembeck, M. J. (2007). The development of coping. Annual 

Review of Psychology, 58, 119-144. doi: 10.1146/annurev.psych.58.110405.085705 

Smetherham, D. (1978). Insider research. British Educational Research Journal, 4(2), 97- 

102. 

Smith, H. S. (1997). Aceh: Art and Culture. Kuala Lumpur: Oxford University Press. 

Smith, V. J. (2009). Ethical and effective ethnographic research methods: A case study 

with Afghan refugees in California. Journal of Empirical Research on Human 

Research Ethics, 4(3), 59-72. doi:10.1525/jer.2009.4.3.59. 



 References 
  

239 
 

Somasundaram, D. (2014). Scarred communities: Psychosocial impact of man-mad and 

natural disasters on Sri Lankan society. New Delhi: Sage Publications.  

Souza, R., Beratsky, S., Reyes, R., & Jong, K. d. (2007). Mental health status of vulnerable 

tsunami affected communities: A survey in Aceh province, Indonesia. Journal of 

Traumatic Stress, 20 (3), 263-269. 

Stake, R. E. (2000). Case studies. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of 

qualitative research (2nd ed.) (pp. 435-454). Thousand Oaks: Sage Publications. 

Stark, S., & Torrance, H. (2007). Case study. In B. Somekh & C. Lewin (Eds.), Research 

methods in the social sciences (pp. 33-40). London: Sage Publications. 

Stokes, H., & Wyn, J. (2007). Constructing identities and making careers: Young people's 

perspective on work and learning. International Journal of Lifelong Education, 26(5), 

495-511. doi:10.1080/02601370701559573 

Stoll, L. (1992). Teacher growth in the effective school. In M. Fullan & A. Hargreaves 

(Eds.), Teacher development and educational change (pp. 104- 122). London: The 

Falmer Press. 

Sugimoto, M., Iemura, H., & Shaw, R. (2010). Tsunami height poles and disaster 

awareness: Memory, education and awareness of disaster on the reconstruction for 

resilient city in Banda Aceh, Indonesia. Disaster Prevention and Management, 19(5), 

527-540. 

Syah, B. (2010). Qanun Aceh tentang guru untuk tingkatkan professionalisme. Retrieved 

from: http://theglobejournal.com/pendidikan/qanun-aceh-tentang- guru-untuk-

tingkatkan-profesionalisme/index.php 

Syah, S. M., Fitri, Y., Yamin, B., Adlim, Qurnati, T., Nursalmi, et al. (2011). Action 

research on the implementation of teaching for active learning in two elementary 

madrasahs in Aceh. Excellence in Higher Education, 2(2), 79-89. 

http://dx.doi.org/10.5195/ehe.2011.56 

Tedeschi, R. G., & Calhoun, L. G. (1996). The posttraumatic growth inventory: Measuring 

the positive legacy of trauma. Journal of Traumatic Stress, 9(3), 455-471. 

Thair, M., & Treagust, D. F. (2003). A brief history of a science teacher professional 

development initiative in Indonesia and the implications for centralised teacher 



 References 
  

240 
 

development. International Journal of Educational Development, 23, 201-213. 

doi:10.1016/S0738-0593(02)00014-7 

Thienkrua, W., Cardoza, B. L., Chakkraband, M. L. S., Guadamuz, T. E., Pengjunts, W., 

Tantipiwatanaskul, P., et al. (2006). Symptoms of Posttraumatic Stress Disorder and 

depression among children in tsunami affected areas in Southern Thailand. The 

Journal of the American Medical Association, 296(5), 549-559. 

doi:10.1001/jama.296.5.549 

Thoits, P. A. (1986). Social support as coping assistance. Journal of Consulting and 

Clinical Psychology, 54(4), 416-423. 

Thoits, P. A. (1995). Stress, coping and social support processes: Where are we? What 

next? Journal of Health and Social Behavior, 35 (Extra issue), 53-79. 

Titchen, A., & Hobson, D. (2007). Phenomenology. In B. Somekh & C. Lewin (Eds.), 

Research methods in the social sciences (pp. 121-130). London: Sage Publications. 

Tracy, S. J. (2010). Qualitative quality: Eight "big tent" criteria for excellent qualitative 

research. Qualitative Inquiry, 16(10), 837-851. doi:10.1177/1077800410383121 

Tschannen-Moran, M. (2007). Becoming a trustworthy leader. The Jossey-Bass reader on 

educational leadership (2nd ed.) (pp. 99-113). San Francisco: Jossey-Bass. 

UNESCO-IBE (2006). World data on education: Indonesia. Retrieved from 

http://www.ibe.unesco.org/fileadmin/user_upload/archive/Countries/WDE/20 

06/ASIA_and_the_PACIFIC/Indonesia/Indonesia.pdf 

UNESCO (2011). World data on education (No. VII Ed. 2010/11). Retrieved from: 

http://www.ibe.unesco.org/fileadmin/user_upload/Publications/WDE/2010/pdf-

versions/Trinidad_and_Tobago.pdf 

UNICEF (2006). The 2004 Indian Ocean tsunami disaster evaluation of UNICEF's 

response (emergency and initial recovery phase) Indonesia report. Retrieved from: 

http://www.unicef.org/evaldatabase/files/UNICEF_Tsunami_Synthesis_ 

Report_2006.pdf 

United Nations Office of the Secretary-General's Special Envoy for Tsunami Recovery 

(2006). Tsunami recovery: Taking stock after 12 months. Retrieved from: 

http://www.reliefweb.int/rw/RWB.NSF/db900SID/KHII-6Q64Z7?OpenDocument 



 References 
  

241 
 

Ursano, R. J., Fullerton, C. S., & McCaughey, B. G. (2001). Trauma and disaster. In R. J. 

Ursano, C. S. Fullerton & B. G. McCaughey (Eds.), Individual and community 

responses to trauma and disaster. (pp. 3-27). Cambridge: Cambridge University 

Press. 

Usami, M., Iwadare, Y., Kodaira, M., Watanabe, K., Aoki, M., Katsumi, C., et al. (2012). 

Relationships between traumatic symptoms and environmental damage conditions 

among children 8 months after the 2011 Japan earthquake and tsunami. PloS one, 

7(11): e50721. doi:10.1371/journal.pone.0050721 

Vatikiotis, M. (2007). Civil war, conflicts and natural disaster. In A. Ananta & L. P. Onn 

(Eds.), Aceh: A new dawn (pp. 7-14). Singapore: Institute of Southeast Asian Studies. 

Vernberg, E. M., Silverman, W. K., La Greca, A. M., & Prinstein, M. J. (1996). Prediction 

of posttraumatic stress symptoms in children after Hurricane Andrew. Journal of 

Abnormal Psychology, 105(2), 237-248. 

Vrasidas, C., & Glass, G. V. (2004). Teacher professional development: Issues and trends. 

In C. Vrasidas & G. V. Glass (Eds.), Online professional development for teachers 

(pp. 1-11). Greenwich, CT: Information Age Publishing Inc. 

Waanders, C., Mendez, J. l., & Downer, J. T. (2007). Parent characteristics, economic 

stress and neighborhood context as predictors of parent involvement in preschool 

children's education. Journal of School Psychology, 45, 619-636. 

doi:10.1016/j.jsp.2007.07.003 

Wadsworth, S. M. M. (2010). Family risk and resilience in the context of war and 

terrorism. Journal of Marriage and Family, 72(3), 537-556. doi: 10.1111/j.1741- 

3737.2010.00717.x 

Walsh, F. (1996). The concept of family resilience: Crisis and challenges. Family Process, 

35, 261-281. 

Welch, N. (2011). Adapting to negative life events. In R. H. Shute, P. T. Slee, R. Murray-

Harvey & K. L. Dix (Eds.), Mental health and wellbeing (pp. 201- 212). Adelaide: 

Shannon Research Press. 

Wells, J. D., Hobfoll, S. E., & Lavin, J. (1998). When it rains it pours: The greater loss of 

resource loss compared to gain on psychological distress. Personality and Social 

Psychology Bulletin, 25(9), 1172-1182. 



 References 
  

242 
 

Weston, S. (2008). A study of junior secondary education in Indonesia. Retrieved from: 

http://ddp-ext.worldbank.org/EdStats/IDNdprep08.pdf 

Whittermore, R., Chase, S. K., & Mandle, C. L. (2001). Validity in qualitative research. 

Qualitative Health Research, 11(4), 522-537. 

Wickrama, K. A. S., & Kaspar, V. (2006). Family context of mental health risk in 

tsunami-exposed adolescents: Findings from a pilot study in Sri Lanka. Social 

Science & Medicine, 64, 713-723. doi:10.1016/j.socscimed.2006.09.031 

Wilhelm, K., Dewhurst-Savellis, J., & Parker, G. (2000). Teacher stress? An analysis of 

why teachers leave and why they stay. Teachers and Teaching: Theory and Practice, 

6(3), 291-304. doi: 10.1080/713698734 

William,  D.  (2006). Formative assessment: Getting the focus right. Educational 

Assessment, 11(3-4), 283-289. doi:10.1080/10627197.2006.9652993 

Wiranata, C. (2013). Panduan penilaian DP3 pegawai negeri sipil (dp3 pns) per golongan 

Retrieved from: http://40401926.siap- sekolah.com/2013/03/20/ panduan-penilaian-

dp3-pegawai-negeri-sipil-dp3- pns- per-golongan/ 

Wolin, S. J., Muller, W., Taylor, F., Wolin, S., Ranganathan, S., Saymah, D., et al. (2009). 

Religious perspectives on resilience: Buddhism, Christianity, Judaism, Hinduism, 

and Islam. In F. Walsh (Ed.), Spiritual resources in family therapy (2nd ed.) (pp. 103-

124). New York: The Guilford Press. 

Wolmer, L., Laor, N., Dedeoglu, C., Siev, J., & Yazgan, Y. (2005). Teacher-mediated 

intervention after disaster: A controlled three-year follow-up of children's 

functioning. Journal of Child Psychology and Psychiatry, 46(11), 1161-1168. 

doi:10.1111/j.1469-7610.2005.00416.x 

Worden, J. W. (1996). Children and grief: When a parent dies. New York: Guilford Press. 

World Bank (2012). World Bank and education in Indonesia. Retrieved from: 

http://web.worldbank.org/WBSITE/EXTERNAL/COUNTRIES/EASTASIAPACIFI

CEXT/0,,contentMDK:23187196~pagePK:146736~piPK:146830~theSi 

tePK:226301,00.html 

World Bank (n.d.). Aceh public expenditure analysis: Spending for reconstruction and 

poverty reduction. Retrieved from: http://siteresources.worldbank.org/ 

INTINDONESIA/Resources/Publication/28 0016- 1152870963030/APEA.pdf 



 References 
  

243 
 

Yin, R. K. (2003). Case study research: Design and methods (3rd ed.). Thousand Oaks: 

Sage Publications. 

 











The challenges and needs for teachers working 

with students in communities affected by the armed conflict and the tsunami in the 

Aceh province

* delete as appropriate



NB: Two signed copies should be obtained.  The copy retained by the researcher may 
then be used for authorisation of Items 8 and 9, as appropriate. 



The

challenges and needs for teachers working with students in communities affected by 

the armed conflict and the tsunami in the Aceh province

* delete as appropriate



NB: Two signed copies should be obtained.  The copy retained by the researcher may 
then be used for authorisation of Items 8 and 9, as appropriate. 

















.

23 Name of certain persons and places have been covered for ethical reasons. This has been done for
all in the interview samples in this Appendix.



,







.



..

.

.



.







The translation of the interview with a community member 


























































