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© Nielsen
A Spanish Curriculum

WHY TEACH SPANISH?
· It is a global language.

· Spanish is a global language because it is used all over the world by large numbers of people and it is a language that supports the use of global products and services (internet, movies etc..). Using data collected for the UN human development index (population size and distribution, levels of urbanisation, quality and level of education and health, age of population) and national census data (including economic and political openness) from available countries the EngCo model has been developed to ascertain what makes a language truly global. Spanish is considered to be a global language by this model both now and 50 years into the future. The only other language in this context is English.

· Knowledge of the Spanish language will help to equip children for a future in which Spanish is the second major language of the world.

· Through a study of the Spanish language, the children will develop an understanding of the culture, customs and traditions of some of the 23 Spanish-speaking countries of the world.

· The rules for spelling, pronunciation and writing are simple and consistent in Spanish. There are also many cognates within Spanish and English; many words that share a common root such as tomates, silencio, colores, and many other words have been directly absorbed into English such as siesta, guerrilla, mosquito or patio.

· With an understanding of the culture, customs and traditions of the Spanish-speaking world barriers of cultural prejudice can be reduced or eliminated.

The Spanish language is an ideal language to be taught in the primary school setting because:

· The English and Spanish languages share a common base in the Latin language.

· The grapho-phonemic elements of both language codes are manifestly similar.

This means that:

· Emerging readers and writers of the English language experience minimal confusion when engaging with the Spanish language.

· The strategies which children develop through engagement with the English language can be mutually reinforced through their engagement with the Spanish language.

However, different languages do not always label ideas, perceptions, and processes in exactly the same way. Although English and Spanish are very similar exact translations between English and Spanish can often still be quite difficult. 

The greater the language-culture differences between two languages, the greater the reorganisation of thought that will be necessary for a successful language learner
Emmitt, Pollock & Komesaroff (2003) pp.196.

[image: image2.png]



AIMS

The children will be helped to transfer their English language competencies into the development of Spanish language competencies through a planned, integrated curriculum in the areas of:

· Listening

· Speaking

· Reading and viewing

· Writing

DEVELOPING SPANISH LANGUAGE LITERACY
Older is faster, but younger is better 

Larsen-Freeman & Long (1991)

The processes necessary for acquiring a second language are similar to those for first language acquisition and there are a number of factors that determine how successful the acquisition will be.

The best conditions in which to learn a new language are found in an environment that provides for:

· Immersion in the language.

· Hearing and seeing the language in purposeful contexts.

· The opportunity to use the language and to receive feedback.

The extent to which a child becomes literate in the Spanish language will be influenced by:

· Their age and attitude to the Spanish language and culture.

· Their reasons for learning Spanish.

· The amount of exposure to Spanish they receive.

· Their preparedness to take risks to experiment and use Spanish.

· The type of support and response received in the learning environment.

Emmitt, Pollock & Komesaroff (2003)
THE LEARNER’S TASKS / OBJECTIVES
To become literate in the Spanish language the English speaking child needs to figure out:

· The sounds of the Spanish language, especially the differences from the English language.

· How meaning is organised into words, sentences and texts (genres) in Spanish, i.e. the grammatical/syntactical and morphological constructs.

· How the written code of Spanish works.

· How Spanish is used in different contexts - the pragmatic or sociocultural aspects.

While Spanish language students will use linguistic and cognitive processes that are similar to those used in English language learning, special attention needs to be given to the development of classroom vocabulary and the language of social interactions. Children need explicit teaching and modelling of functional classroom language including the language of social interaction.

The major classroom functions of language have been identified by Gibbons (1991, pp.14-25) as:

· Classifying

· Comparing

· Giving and following instructions

· Describing

· Questioning




· Evaluating

· Expressing a position

· Sequencing

· Explaining

· Hypothesising Reporting 
· Social purposes such as asking for permission, assistance, directions, denying, promising, requesting, suggesting, and expressing wishes and hopes.

THE LEARNING ENVIRONMENT
An environment of immersion has long been recognised as the best environment for learning a second language. When learners are immersed in the Spanish language they will:

· Use non-linguistic understandings as a basis for working out the Spanish language.

· Imitate what others say.

· Use whatever is salient and interesting to them - we engage in what interests us and this is how we learn.

· Ask questions to elicit data.

· Use general language-operating principles to work out the language.

· Produce language and see how others respond and/or observe how others express meaning.

· Make the most of whatever they know.


Emmitt, Pollock & Komesaroff, 2003, pp.199-200.

Because both the Spanish and English languages share similar characteristics, becoming bilingually literate will involve many of the same strategies. This means that a classroom environment that is supportive of Spanish literacy development will look similar to one that is supportive of English literacy development.

A supportive classroom for the teaching of Spanish as a second language is one where:

· Language is whole and meaningful, and used for authentic purposes of interest to the learner (shared book experience, story-telling, drama, and experiential activities).

· Oral and written language are both demonstrated and used purposefully. Literacy learning occurs WITH oral language learning.

· The atmosphere is collaborative and non-competitive.

· The learner has many opportunities to use language for real purposes in order to practice language, and integrate and refine new skills and knowledge.

· Supportive feedback is provided to assist learning.


Emmitt, Pollock & Komesaroff, 2003, pp.200-201.
TEACHING SPANISH WITHIN AN ENVIRONMENT OF IMMERSION

(Spanish 5.1 surround sound)

This pedagogy is grounded in social interactions using functional vocabulary and enhanced through literature experiences.

Teaching strategies:

· Teacher talk

· Reading (teacher read-a-loud)

· Viewing (DVD)
· Improvisation (drama)

· Puppet plays

· Singing/action songs

· Choral reading (read-a-long)

· Games (interactive vocabulary)

· Student initiated/directed interactions

· Student reading (individual)

· Student writing
ASSESSMENT
All children (except reception) will undergo a base-line diagnostic test at the beginning of each year. They will all undergo further diagnostic snapshots prior to the end of semester 1 and semester 2.

In addition, key tasks for each block of work will be collected for assessment and added to teacher observations of classroom behaviours, interactions and work. Spelling, text construction and reading will be monitored on at least a fortnightly basis (depending on which stage of the program the child is engaged in). 

All data will be collated to produce an overall picture of each child’s strengths, weaknesses and developmental progression with the intention of forming targeted interventions (including extension work) where appropriate.
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	Second Language Developmental Sequence for Oral Language: Spanish

	
	Level
	Descriptors
	Examples

	1.
	Preproduction
	Responds with appropriate actions to simple requests and greetings.
	· Stands, sits, opens book, lines up …

	2.
	Mixed Production
	Action-based mixed oral language generally used to have wants met. Uses language of social interaction (manners etc…).
	· Can I go to the toilet por favor señor?

· Pass me the verde pencil por favor.

· Gracias, de nada.

	3.
	Emerging Monologue
	Simple sentences, requests and responses but with prompting for grammatical and lexical correctness.
	· ¿Puedo salir, por favor?

· ¿Qué tal amigo?

· Goma por favor señor.

	4.
	Coherent Monologue
	Longer statements, usually responses that can be understood. Uses descriptors and adverbial phrases of time and place.
	· Por el fin de semana, me gusta andar en bicicleta.

	5.
	Beginning Dialogue
	Developing automaticity now allows for spontaneous interactions in the Spanish language with increasingly accurate pronunciation.
	· Initiates and/or responds to topics of interest/study.

	6.
	Literate Oral Language
	Grammatically correct use of increasingly complex language and increasingly accurate pronunciation.
	· Sentence construction reflects understanding of Spanish linguistic and grammatical conventions such as word order, gender agreement, use of plurals …


©Nielsen

	Second Language Developmental Sequence for Writing: Spanish

	
	Level
	Descriptors

	1.
	Emerging
	· Recognises the similarities between writing in English and writing in Spanish

· Begins to write some commonly used Spanish words

· Able to copy simple sentences written in Spanish



	2.
	Beginning
	· Utilises knowledge of the Spanish alphabet when attempting to write in Spanish

· Reproduces modelled sentences in Spanish

· Shows awareness of Spanish punctuation and cognates with English


	3.
	Early
	· Utilises their knowledge of sounds and CV (consonant-vowel) syllable spelling and begins to use Spanish conventions for affixes, blends, register and verb tenses/agreement
· Constructs simple sentences based on a model

· With modelling and assistance, incorporates feedback in revising and editing their own writing

· Begins to use conventional Spanish grammar, spelling, capitalisation, and punctuation



	4.
	Independent
	· Able to construct a variety of sentence types

· Able to effectively convey meaning through writing in Spanish

· Regularly uses conventional grammar, spelling, capitalisation, and punctuation

· Able to revise and edit written work collectively



	5.
	Literate
	· Consistently uses conventional Spanish grammar, spelling, capitalisation, and punctuation

· Able to address a topic or write to a prompt creatively and independently

· Revises and edits written work independently

· Produces many genres of writing in Spanish




©Nielsen
	Second Language Developmental Sequence for Reading: Spanish

	
	Level
	Descriptors

	1.
	Emerging
	· Applies understanding of the reading process in English to reading in Spanish



	2.
	Beginning
	· Matches spoken words to the written word

· Reproduces sounds and language patterns orally from familiar books

· Knows some letters of the Spanish alphabet (names, sounds)

· Uses illustrations, prior experience and cognates to help comprehension


	3.
	Early
	· Knows a number of high frequency words and cognate families
· Uses phonics-based strategies to decode text using knowledge of the 28 common GPCs for the 23 sounds and morphosyntactic knowledge
· Demonstrates an awareness of details of print (e.g., punctuation, bold print, variations in format, etc…)

· Begins to self-monitor and self-correct while reading



	4.
	Independent
	· Uses syllabification strategies to support decoding and encoding (using knowledge of the 35 common CV syllables)
· Able to retell and summarise Spanish text into English (translate)

· Uses knowledge of Spanish sentence structure and punctuation to aid meaning making

· Self-corrects if text doesn’t make sense 



	5.
	Fluent
	· Uses word identification strategies very effectively 

· Consistently integrates and uses phonic and syntactic knowledge, cognates and content knowledge to confirm the message of texts
· Gains meaning without translating 

· Responds to Spanish text by making inferences, predictions, and generalisations



	6.
	Literate
	· Rarely interrupts flow of reading to decode words

· Able to retell, summarise, and infer meaning, moving easily between Spanish and English

· Able to discuss point of view in Spanish or English




©Nielsen
Reception to Year Seven Spanish Language Thematic Flowchart (composite classes)  

Reception to Year One Flowchart:

	RECEPTION &
YEAR ONE
	Term One
	Term Two
	Term Three
	Term Four

	Year A
	Greetings / 

Classroom

Instructions
	Numbers
	Colours
	Family

	Year B
	Personal ID; 

name, age etc…
	Descriptions of 

students; self & 

others 
	Clothing
	Classroom 

Objects 


Year Two to Year Three Flowchart:

	YEAR TWO &
YEAR THREE
	Term One
	Term Two
	Term Three
	Term Four

	Year A
	Feelings, 

Address, 

Telephone etc…
	DVD Viewing
	Weather & 

Seasons 


	Pets & Animals

	Year B
	Games & Sports
	DVD Viewing
	Time
	Daily Routines & 

Activities


Year Four to Year Five Flowchart:

	YEAR FOUR &
YEAR FIVE
	Term One
	Term Two
	Term Three
	Term Four

	Year A
	Places to live, 

moving …
	DVD Viewing
	Household 

Rooms & 

Objects
	Household 

Activities

	Year B
	Body Parts & 

Health
	DVD Viewing
	Health & 

Emergencies
	Food, Drinks, 

Recipes & Eating 

Out


Year Six to Year Seven Flowchart:

	YEAR SIX &
YEAR SEVEN
	Term One
	Term Two
	Term Three
	Term Four

	Year A
	Money & Prices,

Shopping…
	DVD Viewing
	Fashion & 

Clothing
	Transport, 

Buying gifts …

	Year B
	Prepositions & 

Following Maps
	DVD Viewing
	Giving 

& Receiving

Instructions 

(Imperatives)
	Giving an 

Invitation, 

Making an 

Appointment


(modified from: Krashen S & Terrell T Natural approach: language acquisition in the classroom)
© Nielsen
Spanish Syntax: from the beginning © Nielsen
Adapted from: Azoulay & Vicente, 1998
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	Types of Sentences

· Declarative Sentences and Word Order: Pablo juega a las cartas.
· Questions: ¿Qué come Pablo?

· Negative Sentences: Pablo no quiere hacer un deporte.

· Exclamatory Sentences: ¡Qué bonito es el cuadro!
· Imperative Sentences: ¡Abre la puerta por favor!
· Passive Sentences: El banquete sera preparado por Felipe.
	
	Expanded Sentences:

· Expressing Time: Pablo estudia por las tardes.

· Expressing Cause: Pablo estudia francés porque quiere viajar a Francia.

· Expressing Goal: Te compré este libro para que estudies ingles.

· Expressing Consequence: Está demasiado cansado para manejar bien.

· Expressing Condition: Si llueve hoy, saldrán las flores.

· Expressing Hypothesis: Si hiciera calor, saldríamos.

· Expressing Opposition:  Los mayores trabajan mientras que los chicos juegan.

· Expressing Concession: Vayas donde vayas, te encontrarán.

· Coordination: Como pan y mantequilla.


Spanish Syntax: from the beginning 

(
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(
	The Noun Phrase

El Nuevo estudiante de Perú

Det.   Adj.     Noun     Prep.  Noun

Det.

Adj.

Noun

Prep.

Ind. Article:

Un, una …

Gender:

 M / F 

Alto / alta

Gender: 

M / F

Niño / niña

Uses of prepositions:

A

Ante

Antes de

Bajo

Con / sin

Contra

De

De … a

Delante de

Dentro de

Desde

Después de

Detrás de

Durante

En

Encima de

Enfrente de

Entre

Frente a

Hacia

Hasta

Por / para

Sin

Sobre

Tras

Numbers: 

uno, dos, primero …

Nouns & Adj. of Nationality

Plural:

Niño / niños

Ind. Adj: 

cada, otro …

Plural:

Alta / altas

Quantity: mucho …

Place, before / after noun:

Buen libro

Libro caro

Fractions: todo …
Comparison:

Más lindo

Def. Article: 

el, la …

Superlative:

El más lindo

Possesive: 

mi, tu, su …

Opposition:

Por / para

Demonstrative: este, está …

The noun phrase can be replaced by pronouns (PN)

Personal pronouns: subject PN, object PN, place of object PN, order of PN
Demonstrative pronouns: está …

Possessive pronouns: el mío, la mía …

Indefinite pronouns: alguien, algo …

Relative pronouns: que, el cual …

Interrogative pronouns: quién, qué …
	
	The Verb Phrase

llegó temprano

                       Verb   Adverb

Verbs

Adverbs

Uses:

Ser

Estar

Ser vs. estar

Haber

Saber

Conocer

Hacer

Gustar

Verbs in the 3rd person.

The Adverb

Verb Forms:

Conjugations, modes and tenses

The indicativo

The subjuntivo

Subjuntivo Vs. indicativo

Imperativo

Non-conjugated modes

Classifications based on where, when, quantity etc …

The Place of the Adverb




Beginner: level 1

	Types of Sentences

· Declarative Sentences and Word Order: Pablo juega a las cartas.
· Questions: ¿Qué come Pablo?
	
	Expanded Sentences:

	The Noun Phrase
El Nuevo estudiante de Perú

Det.   Adj.     Noun     Prep.  Noun

Det.

Adj.

Noun

Prep.

Ind. Article:

Un, una …

Gender:

 M / F 

Alto / alta

Gender: 

M / F

Niño / niña

Uses of prepositions:

A

Numbers: 

uno, dos, primero …

Nouns & Adj. of Nationality

Plural:

Niño / niños


	
	The Verb Phrase

llegó temprano

                       Verb   Adverb

Verbs

Adverbs

Uses:

Gustar




Beginner: level 2

	Types of Sentences

· Declarative Sentences and Word Order: Pablo juega a las cartas.
· Questions: ¿Qué come Pablo?

· Negative Sentences: Pablo no quiere hacer un deporte.
· Exclamatory Sentences: ¡Qué bonito es el cuadro!

	
	Expanded Sentences:

· Expressing Time: Pablo estudia por las tardes.


	The Noun Phrase

El Nuevo estudiante de Perú

Det.   Adj.     Noun     Prep.  Noun

Det.

Adj.

Noun

Prep.

Ind. Article:

Un, una …

Gender:

 M / F 

Alto / alta

Gender: 

M / F

Niño / niña

Uses of prepositions:

A

Antes de

Bajo

Con 

De

De … a

Dentro de

Desde

Detrás de

En

Encima de

Enfrente de

Entre

Hasta

Por / para

Sobre
Numbers: 

uno, dos, primero …

Nouns & Adj. of Nationality

Plural:

Niño / niños

Ind. Adj: 

cada, otro …

Plural:

Alta / altas

Quantity: mucho …

Place, before / after noun:

Buen libro

Libro caro


	
	The Verb Phrase

llegó temprano

                       Verb   Adverb

Verbs

Adverbs

Uses:

Ser

Estar

Hacer

Gustar
The Adverb



Intermediate: level 1

	Types of Sentences

· Declarative Sentences and Word Order: Pablo juega a las cartas.
· Questions: ¿Qué come Pablo?

· Negative Sentences: Pablo no quiere hacer un deporte.

· Exclamatory Sentences: ¡Qué bonito es el cuadro!
· Imperative Sentences: ¡Abre la puerta por favor!
	
	Expanded Sentences:

· Expressing Time: Pablo estudia por las tardes.

· Expressing Cause: Pablo estudia francés porque quiere viajar a Francia.
· Coordination: Como pan y mantequilla.

	The Noun Phrase

El Nuevo estudiante de Perú

Det.   Adj.     Noun     Prep.  Noun

Det.

Adj.

Noun

Prep.

Ind. Article:

Un, una …

Gender:

 M / F 

Alto / alta

Gender: 

M / F

Niño / niña

Uses of prepositions:

A

Ante

Antes de

Bajo

Con / sin

Contra
De

De … a

Delante de
Dentro de

Desde

Después de
Detrás de

Durante
En

Encima de

Enfrente de

Entre

Frente a

Hacia
Hasta

Por / para

Sin
Sobre

Tras
Numbers: 

uno, dos, primero …

Nouns & Adj. of Nationality

Plural:

Niño / niños

Ind. Adj: 

cada, otro …

Plural:

Alta / altas

Quantity: mucho …

Place, before / after noun:

Buen libro

Libro caro

Fractions: todo …
Comparison:

Más lindo

Def. Article: 

el, la …

Superlative:

El más lindo


	
	The Verb Phrase

llegó temprano

                       Verb   Adverb

Verbs

Adverbs

Uses:

Ser

Estar

Ser vs. estar

Haber

Saber
Hacer

Gustar

The Adverb

Classifications based on where, when, quantity etc …

The Place of the Adverb




Intermediate: level 2
	Types of Sentences

· Declarative Sentences and Word Order: Pablo juega a las cartas.
· Questions: ¿Qué come Pablo?

· Negative Sentences: Pablo no quiere hacer un deporte.

· Exclamatory Sentences: ¡Qué bonito es el cuadro!
· Imperative Sentences: ¡Abre la puerta por favor!
	
	Expanded Sentences:

· Expressing Time: Pablo estudia por las tardes.

· Expressing Cause: Pablo estudia francés porque quiere viajar a Francia.

· Expressing Goal: Te compré este libro para que estudies ingles.
· Coordination: Como pan y mantequilla.



	The Noun Phrase

El Nuevo estudiante de Perú

Det.   Adj.     Noun     Prep.  Noun

Det.

Adj.

Noun

Prep.

Ind. Article:

Un, una …

Gender:

 M / F 

Alto / alta

Gender: 

M / F

Niño / niña

Uses of prepositions:

A

Ante

Antes de

Bajo

Con / sin

Contra

De

De … a

Delante de

Dentro de

Desde

Después de

Detrás de

Durante

En

Encima de

Enfrente de

Entre

Frente a

Hacia

Hasta

Por / para

Sin

Sobre

Tras

Numbers: 

uno, dos, primero …

Nouns & Adj. of Nationality

Plural:

Niño / niños

Ind. Adj: 

cada, otro …

Plural:

Alta / altas

Quantity: mucho …

Place, before / after noun:

Buen libro

Libro caro

Fractions: todo …
Comparison:

Más lindo

Def. Article: 

el, la …

Superlative:

El más lindo

Possesive: 

mi, tu, su …

Opposition:

Por / para

Demonstrative: este, está …

The noun phrase can be replaced by pronouns (PN)

Personal pronouns: subject PN, object PN, place of object PN, order of PN
Demonstrative pronouns: está …

Possessive pronouns: el mío, la mía …
Indefinite pronouns: alguien, algo …

Relative pronouns: que, el cual …

Interrogative pronouns: quién, qué …
	
	The Verb Phrase

llegó temprano

                       Verb   Adverb

Verbs

Adverbs

Uses:

Ser

Estar

Ser vs. estar

Haber

Saber

Conocer
Hacer

Gustar

The Adverb

Verb Forms:

Conjugations, modes and tenses
Classifications based on where, when, quantity etc …

The Place of the Adverb




Advanced
	Types of Sentences

· Declarative Sentences and Word Order: Pablo juega a las cartas.
· Questions: ¿Qué come Pablo?

· Negative Sentences: Pablo no quiere hacer un deporte.

· Exclamatory Sentences: ¡Qué bonito es el cuadro!
· Imperative Sentences: ¡Abre la puerta por favor!
· Passive Sentences: El banquete sera preparado por Felipe.
	
	Expanded Sentences:

· Expressing Time: Pablo estudia por las tardes.

· Expressing Cause: Pablo estudia francés porque quiere viajar a Francia.

· Expressing Goal: Te compré este libro para que estudies ingles.

· Expressing Consequence: Está demasiado cansado para manejar bien.
· Expressing Condition: Si llueve hoy, saldrán las flores.
· Expressing Hypothesis: Si hiciera calor, saldríamos.
· Expressing Opposition:  Los mayores trabajan mientras que los chicos juegan.
· Expressing Concession: Vayas donde vayas, te encontrarán.
· Coordination: Como pan y mantequilla.

	The Noun Phrase

El Nuevo estudiante de Perú

Det.   Adj.     Noun     Prep.  Noun

Det.

Adj.

Noun

Prep.

Ind. Article:

Un, una …

Gender:

 M / F 

Alto / alta

Gender: 

M / F

Niño / niña

Uses of prepositions:

A

Ante

Antes de

Bajo

Con / sin

Contra

De

De … a

Delante de

Dentro de

Desde

Después de

Detrás de

Durante

En

Encima de

Enfrente de

Entre

Frente a

Hacia

Hasta

Por / para

Sin

Sobre

Tras

Numbers: 

uno, dos, primero …

Nouns & Adj. of Nationality

Plural:

Niño / niños

Ind. Adj: 

cada, otro …

Plural:

Alta / altas

Quantity: mucho …

Place, before / after noun:

Buen libro

Libro caro

Fractions: todo …
Comparison:

Más lindo

Def. Article: 

el, la …

Superlative:

El más lindo

Possesive: 

mi, tu, su …

Opposition:

Por / para

Demonstrative: este, está …

The noun phrase can be replaced by pronouns (PN)

Personal pronouns: subject PN, object PN, place of object PN, order of PN
Demonstrative pronouns: está …

Possessive pronouns: el mío, la mía …

Indefinite pronouns: alguien, algo …

Relative pronouns: que, el cual …

Interrogative pronouns: quién, qué …
	
	The Verb Phrase

llegó temprano

                       Verb   Adverb

Verbs

Adverbs

Uses:

Ser

Estar

Ser vs. estar

Haber

Saber

Conocer

Hacer

Gustar

Verbs in the 3rd person.
The Adverb

Verb Forms:

Conjugations, modes and tenses

The indicativo

The subjuntivo

Subjuntivo Vs. indicativo

Imperativo

Non-conjugated modes
Classifications based on where, when, quantity etc …

The Place of the Adverb
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The Sentence:





El Nuevo estudiante de Perú llegó temprano


The new student from Peru           came early


             (    The noun phrase     (      ( The verb phrase (








The Sentence:





El Nuevo estudiante de Perú llegó temprano


The new student from Peru           came early


             (    The noun phrase     (      ( The verb phrase (











